
REGULAR AGENDA 
BOARD OF TRUSTEES 

STATE CENTER COMMUNITY COLLEGE DISTRICT 
District Office Board Room 

1525 E. Weldon Avenue, Fresno, CA 93704 
4:30 p.m., November 3, 2015 

 
 

I. CALL TO ORDER 
     

II. PLEDGE OF ALLEGIANCE 
     

III. INTRODUCTION OF GUESTS 
     

IV. APPROVAL OF MINUTES: Regular Meeting of October 6, 2015 
     

V. PUBLIC COMMENT [see footnote] 
  

VI. REPORTS AND PRESENTATIONS 
    
 A. Joint District and Campus Presidents’ Reports Deborah Ikeda 
    
 B. Academic Senate Report Stephanie Curry 
    
 C. Classified Senate Report Corinna Lemos 
     
 D. Update on Student Equity Plans Cynthia Azari 

Sandra Caldwell 
Deborah Ikeda 

     
VII. REPORTS OF BOARD MEMBERS  

   
VIII. FUTURE AGENDA ITEMS  

    
IX. CONSIDERATION OF CONSENT AGENDA [15-67HR through 15-

74HR] 
[15-124G through 15-
133G]  

   
X. GENERAL  

    
 A. Consideration to Adopt Resolution Scheduling Date and 

Time for Organizational Meeting of the Board of 
Trustees 

[15-65]  Ron Nishinaka 
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Board Agenda  
November 3, 2015 (continued) 
 

 B. First Reading of Student Equity Plans, Fresno City 
College, Reedley College, and Clovis Community 
College  

[15-66]  Barbara Hioco 

    
XI. PUBLIC COMMENT [see footnote] 

    
XII. CLOSED SESSION 

    
 A. PUBLIC EMPLOYMENT; Pursuant to Government Code §54957 

1. Dean of Instruction, Fresno City College 
2. Director of Counseling and Special Projects, Fresno City College 
3. Chancellor 

    
XIII. OPEN SESSION 

  
XIV. HUMAN RESOURCES 

     
 A. Consideration to Appoint Dean of Instruction, Fresno 

City College 
[15-67]  Diane Clerou 

     
 B. Consideration to Appoint Director of Counseling and 

Special Projects, Fresno City College 
[15-68]  Diane Clerou 

     
XV. ADJOURNMENT 

 
 

_______________ 
 
Any person with a disability may request this agenda be made available in an appropriate 
alternative format. A request for a disability-related modification or accommodation may be 
made by a person with a disability who requires a modification or accommodation in order to 
participate in the public meeting to the Chancellor’s office, 1525 E. Weldon Avenue, Fresno, CA 
93704, (559) 244-5902, 8:00 a.m. to 5:00 p.m., Monday – Friday, as soon as possible before the 
meeting. 
 
Under Board Policy 2350, there is a limit of three minutes per speaker per topic, and thirty minutes 
is the maximum time allotment for public speakers on any subject, regardless of the number of 
speakers; these time limits may be extended at the discretion of the Board of Trustees. Individuals 
wishing to address the Board should fill out a request form and submit it to Vice Chancellor of 
Human Resources Diane Clerou before the beginning of the meeting. 
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CONSENT AGENDA 
BOARD OF TRUSTEES MEETING 

November 3, 2015 
 
HUMAN RESOURCES    

     
1.  Employment, Academic Personnel  [15-67HR] 

     
2.  Employment, Change of Status, Transfer, Resignation, Retirement, 

Classified Personnel 
 [15-68HR] 

     
3.  Consideration to Approve Limited Term Research Assistant Position, 

District Office 
 [15-69HR] 

     
4.  Consideration to Approve Three Permanent Part-Time Food Service 

Worker Positions, Reedley College 
 [15-70HR] 

     
5.  Consideration to Approve Resolution of Layoff to Eliminate 

Permanent Part-Time Office Assistant I/II, Personnel Commission 
 [15-71HR] 

     
6.  Consideration to Approve New Laboratory Simulation Technician 

Position, Fresno City College 
 [15-72HR] 

     
7.  Consideration to Approve an Increase in Compensation for Student 

Aide Positions Due to California Minimum Wage Increase 
 [15-73HR] 

     
8.  Consideration to Approve New Seasonal College Trainer Position, 

Clovis Community College 
 [15-74HR] 

     
GENERAL   

     
9.  Review of District Warrants and Checks  [15-124G] 

     
10.  Financial Analysis of Enterprise and Special Revenue Operations  [15-125G] 

     
11.  Consideration to Approve Quarterly Budget Transfers and Adjustments 

Report 
 [15-126G] 

     
12.  Acknowledgement of Quarterly Financial Status Report, General Fund  [15-127G] 

     
13.  Consideration of Claim, City of Fresno  [15-128G] 

     
14.  Consideration to Adopt Resolution Authorizing the Establishment of 

Treasury Management Services and ACH Agreement, Clovis 
Community College 

 [15-129G] 
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Consent Agenda 
November 3, 2015 (continued) 
 
 

 
15.  Consideration to Accept Agreement for the Adult Education Block 

Grant Program, Regional Consortium 
 [15-130G] 

     
16.  Consideration to Adopt Resolution Authorizing Emergency Repair at 

Art/Home Economics Building, Fresno City College 
 [15-131G] 

     
17.  Consideration of Bids, AGR5 Food Safety Lab Remodel, Reedley 

College 
 [15-132G] 

     
18.  Consideration to Adopt 2016-2017 and 2017-2018 Instructional 

Calendars 
 [15-133G] 
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(Unapproved) MINUTES OF REGULAR MEETING OF 
STATE CENTER COMMUNITY COLLEGE DISTRICT  

BOARD OF TRUSTEES 
October 6, 2015 

 
Call to Order  A regular meeting of the State Center Community College District Board of 

Trustees was called to order by Board President Ron Nishinaka at 4:30 p.m. 
on October 6, 2015, in Madera Community College Center Assembly Room 
120, 30277 Avenue 12, Madera, California. 

   
Trustees Present 
 
 
 
 
 
 
 
 

 Ron Nishinaka, President 
Richard Caglia, Vice President (4:49pm) 
John Leal, Secretary 
Miguel Arias (4:35pm) 
Robert “Bobby” Kahn Jr. 
Pat Patterson 
Eric Payne (4:35pm) 
Brenda Fuentes, Student Trustee 
Cody Sedano, Student Trustee 
 
Also present were: 
Bill F. Stewart, Interim Chancellor, SCCCD 
Ed Eng, Vice Chancellor of Finance and Administration, SCCCD 
Diane Clerou, Vice Chancellor, Human Resources 
Barbara Hioco, Interim Vice Chancellor, Educational Services and 

Institutional Effectiveness 
Cynthia Azari, Interim President, Fresno City College 
Sandra Caldwell, President, Reedley College 
Deborah Ikeda, Campus President, Clovis Community College Center 
Christine Miktarian, Interim Associate Vice Chancellor of Business and 

Operations, SCCCD 
Pedro Avila, Assistant to the Chancellor, Enrollment Management, 

Admissions, Records, and Information Services 
Gregory Taylor, General Counsel, SCCCD 
Lucy Ruiz, Interim Executive Director, Public and Legislative Relations, 

SCCCD 
Barbara Martin, Interim Executive Secretary to the Chancellor, SCCCD 

   
Introduction of 
Guests 

 Guests introduced were Ron Manfredi, Executive Director, Career 
Technical and Alternative Education, for Madera County Office of 
Education; Andy Alvarado, Superintendent for Golden Valley Unified 
School District; Sheryl Sisil, Madera Unified School District; Donald Holley, 
Madera City Council; and Elaine Craig, Executive Director Madera County 
Workforce Assistance Center.  
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(Unapproved) Minutes, Board of Trustees, October 6, 2015 – Page 2 
 

   
Approval of 
Minutes 
 
 

 The minutes of the regular meeting of September 1, 2015, and Facilities 
Workshop of September 22, 2015, were presented for approval.  A motion 
was made by Trustee Leal and seconded by Trustee Kahn to approve the 
minutes of the September 1, 2015, and September 22, 2015, as presented.  
The motion passed without dissent.  

   
Public Comment 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Venancio Gaona spoke to the group as a citizen and member of the 
community. He had two points:  First to recommend the Board approve 
Lucy Ruiz for Executive Director of Public and Legislative Relations; and 
next, he commented on the Dream Center at Fresno City College.  He 
handed information regarding legislation to the Board members.  
 
Ron Manfredi spoke and thanked President Dr. Sandra Caldwell, Trustee 
Bobby Kahn and Madera/Oakhurst Centers Vice President John Fitzer for 
their commitment and leadership. He also voiced his support for the 
proposed bond.  
 
Avo Atoian, Executive Director of Career Technical and Alternative 
Education for Madera County Office of Education, spoke on behalf of 
Superintendent Massetti who wasn’t able to attend. He expressed their 
appreciation for the partnership with Madera schools. 
 
Andrew Alvarado, Superintendent of Golden Valley Unified School District, 
addressed the group. Their relationship has always been very strong with 
the Madera Center and he looks forward to that continuing. 
 
Debbie Darden, Chairperson for Golden Westside Planning Committee 
(GWPC), spoke to the group. She read a statement and will submit it to the 
Board members. The statement expressed the GWPC’s opinions and 
concerns regarding facilities proposed for Southwest Fresno in the bond 
proposal.  
 
Sheryl Sisil of Madera Unified School District addressed the Board, bringing 
positive news regarding the Madera Unified School District and the 
collaboration with the Madera Center. She reported on several events and 
dual enrollment. She looks forward to future opportunities. 
  
Sylvesta M. Hall, President and Managing Member of Coast to Coast 
Petroleum and Blue Ocean Development America, and citizen of 
Southwest Fresno, owns 116 acres across from Gaston Middle School. He 
would like to work in collaboration with the District in developing the 116 
acres. He will leave a copy of the summary of his strategic plan. 
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(Unapproved) Minutes, Board of Trustees, October 6, 2015 – Page 3 
 

 
Public Comment 
(continued) 

 
Bob Mitchell, Golden Westside Planning Committee (GWPC), spoke to the 
group. He addressed the footprint he hopes to see SCCCD leave in 
Southwest Fresno. He hopes a facility will be provided that will benefit 
those in Southwest Fresno now and in the future, including areas such as 
Kerman, Mendota and Biola.  

   
Joint District and 
Campus 
Presidents’ 
Reports 

 Dr. Sandra Caldwell, Reedley College President, reported on topics of 
interest from the District, Fresno City College, Reedley College, the 
Oakhurst and Madera Centers, and Clovis Community College during the 
months of September and October.  

   
Madera 
Community 
College Center 
Overview 

 Dr. John Fitzer, Vice President of the Madera/Oakhurst Community College 
Centers, gave a report and PowerPoint presentation on many activities and 
programs at the Centers. He introduced a student, Mr. Chad Johnson, who 
told of his educational and personal experiences and how thankful and 
grateful he is for the opportunities he has had through SCCCD. 

   
Madera/Oakhurst 
Faculty Association 
Report 

 Dr. James Druley, President of the Madera/Oakhurst Faculty Association, 
gave a report from the Faculty Association.  

   
Classified Senate 
Report 

 Corinna Lemos, Classified Senate President at Reedley College and the 
Madera/Oakhurst Community College Centers, reported on several 
classified employee activities including activities at Fresno City College, 
Reedley College and Clovis Community College. 

   
Title V Grants  Dr. Barbara Hioco announced that all three of the District’s colleges 

received Title V grants for a total of almost $6 Million.  Title V is a federal  
grant program administered by the United States Department of Education 
and is highly competitive.  It is focused on Hispanic Serving Institutions, 
which all three of our colleges are.  

   
Reports of Board 
Members 

 Student Trustee, Brenda Fuentes reported on activities for Reedley College 
and the Madera Community College Center. Student Trustee, Cody Sedano 
gave a report regarding activities and events for Fresno City College. 
Trustee Kahn thanked the Madera Center for a scholarship ceremony well 
done. Trustees Payne, Leal and Nishinaka reported on several activities and 
events they participated in throughout the months of September and 
October. Trustee Caglia thanked staff for being a part of student success. 
Trustee Payne asked for a moment of silence for the Oregon Community 
College. 
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(Unapproved) Minutes, Board of Trustees, October 6, 2015 – Page 4 
 

Future Agenda 
Items 

 President Nishinaka stated he is still working on the Reedley College farm 
tour. Trustee Caglia inquired about forestry tours. 

   
Consideration of 
Consent Agenda 
Action 
 
 
 

 President Nishinaka announced that there has been an amendment to the 
exhibit for Item No. 15-61HR, Academic Personnel Recommendations, on 
the consent agenda. Changes are in bold print and copies have been 
provided. 
 
It was moved by Trustee Payne and seconded by Trustee Kahn that the 
Board of Trustees approve the consent agenda, as amended.  The motion 
passed without dissent.  

   
Employment, 
Change of Status, 
Academic 
Personnel 
[15-61HR] 
Action 

 Approve the academic personnel recommendations, items A through B, as 
presented 

   
Employment, 
Change of Status, 
Transfer, Leave of 
Absence, 
Resignation,  
Retirement, 
Classified 
Personnel 
[15-62HR] 
Action 

 Approve the classified personnel recommendations, items A through I, as 
presented 

   
Consideration to 
Approve to 
Increase 
Department 
Secretary from 
10.5 Months to 12 
Months, Clovis 
Community 
College     
[15-63HR] 
Action 

 Approve the increase for Department Secretary, Position No. 5071, Clovis 
Community College, from 10.5 months to 12 months 
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(Unapproved) Minutes, Board of Trustees, October 6, 2015 – Page 5 
 

Consideration to 
Approve New 
Position of 
EOP&S/CalWORKs 
Counselor/Coordin
ator, Clovis 
Community 
College  
[15-64HR] 
Action 

 Approve a new position of EOP&S/CalWORKs Counselor/Coordinator, 
Clovis Community College 

   
Consideration to 
Approve New 
Position of 
Administrative 
Secretary I, Fresno 
City College  
[15-65HR] 
Action 

 Approve a new position of Administrative Secretary I, Fresno City College 

   
Consideration to 
Approve Six-
Month Limited 
Term Campus 
Financial Aid 
Manager Position, 
Fresno City College    
[15-66G] 
Action 

 Approve a six-month limited term Campus Financial Aid Manager position, 
Fresno City College 

   
Review of District 
Warrants and 
Checks 
[15-106G] 
Action 
 

 Review and approve the warrants register for the following accounts: 
 
Account: Amount: For the Period: 
District $17,685,704.92  08/12/15 to 09/15/15 
Fresno City College Bookstore 1,002,713.49 08/12/15 to 09/15/15 
Reedley College Bookstore 582,943.25 08/12/15 to 09/15/15 
Fresno City College Co-
Curricular 

186,828.78 08/11/15 to 09/14/15 

Reedley College Co-Curricular 170,198.72 08/11/15 to 09/14/15 
Total:                                                       $ 19,628,389.16  
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(Unapproved) Minutes, Board of Trustees, October 6, 2015 – Page 6 
 

Consideration to 
Adopt a Resolution 
for POST 
Certification of the 
District’s Police 
Dispatch Center 
[15-107G] 
Action  

 Adopt Resolution No. 2015.24 formally accepting POST requirements for 
police dispatch operations 
 

   
Consideration to 
Authorize 
Agreement for 
Architectural and 
Engineering 
Professional 
Services   
[15-108G] 
Action  

 Authorize an agreement with Teter, LLP, for architectural and engineering 
services for the Fresno City College Theater Arts, Art and Home Economics, 
and Music Building reroof project; and authorize the Interim Chancellor or 
Vice Chancellor of Finance and Administration to sign an agreement on 
behalf of the District 

   
Consideration to 
Authorize 
Purchase of Music 
and Nursing 
Equipment, Fresno 
City College   
[15-109G] 
Action  

 Authorize purchase orders to be issued for the purchase of a Concert 
Grand Steinway Piano 9ft. Model “D” in the amount of $145,054.79 and a 
Clinical Simulation Manikin and accessories from Laerdal Medical 
Corporation in the amount of $104,351.10 

   
Consideration to 
Authorize 
Purchase of 
Science 
Equipment, Clovis 
Community 
College  
[15-110G] 
Action  

 Authorize purchase orders to be issued for the purchase of a Liquid 
Chromatography-Mass Spectrometer (LC-MS) from Agilent Technologies in 
the amount of $128,292.45 
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Consideration to 
Authorize Auction 
of Surplus 
Property, Fresno 
City College    
[15-111G] 
Action  

 Authorize disposal of surplus property by auction 

   
Consideration to 
Accept 
Construction 
Project, 
Gymnasium ADA 
Upgrades, Fresno 
City College 
[15-112G] 
Action  

 a) Accept the project for Gymnasium ADA Upgrades, Fresno City College; 
and 

b) Authorize the Interim Chancellor or his designee to file a Notice of 
Completion with the County Recorder 

   
Consideration to 
Accept 
Construction 
Project, ADA 
Improvements, 
Clovis Community 
College Center – 
Herndon Campus 
[15-113G] 
Action  

 a) Accept the project for ADA Improvements, Clovis Community College 
Center – Herndon Campus; and 

b) Authorize the Interim Chancellor or his designee to file a Notice of 
Completion with the County Recorder 

   
Consideration to 
Accept 
Construction 
Project, Soccer 
Bleachers, Fresno 
City College 
[15-114G] 
Action  

 a) Accept the project for Soccer Bleachers, Fresno City College; and 
b) Authorize the Interim Chancellor or his designee to file a Notice of 

Completion with the County Recorder 
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Consideration to 
Accept 
Construction 
Project, Concrete 
Improvements, 
Gym Entrance,  
Fresno City College 
[15-115G] 
Action  

 a) Accept the project for Concrete Improvements, Gym Entrance,  Fresno 
City College; and 

b) Authorize the Interim Chancellor or his designee to file a Notice of 
Completion with the County Recorder 

   
Consideration to 
Accept 
Construction 
Project, Exterior 
Lighting Retrofit, 
Phase 2, 
Districtwide  
[15-116G] 
Action  

 a) Accept the project for Exterior Lighting Retrofit, Phase 2, Districtwide; 
and 

b) Authorize the Interim Chancellor or his designee to file a Notice of 
Completion with the County Recorder 

   
Consideration to 
Approve Out-of-
State Student 
Travel to 
Collegiate 
Entrepreneurs 
Organization 
Conference  
[15-117G] 
Action  

 Approve out-of-state travel for District entrepreneurial students to travel 
to Kansas City, Missouri, for the November 5-8, 2015, CEO Conference with 
the understanding that the trip will be financed without requiring 
expenditures from college or District funds  

   
Consideration to 
Approve Out-of-
State Student 
Travel for Fresno 
City College 
Theatre 
Arts/Dance 
Students  
[15-118G] 
Action  

 Approve out-of-state travel for 10-12 students in the Fresno City College 
Theatre Arts/Dance Department to travel to Hawaii in February 2016 for 
participation in the Kennedy Center American College Theatre Region 8 
Festival with the understanding that the trip will be financed without 
requiring expenditures of college or district funds  
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Consideration to 
Approve District 
Representative to 
Serve on the State 
Center Adult 
Education 
Consortium        
[15-119G] 
Action 

 Approve the Vice Chancellor of Educational Services and Institutional 
Effectiveness or designee to serve as the official district representative on 
the State Center Adult Education Consortium Board through September 
30, 3016 
 

   
Consideration to 
Approve Fall 2015 
and Spring 2016 
Curriculum 
Proposals, Clovis 
Community 
College and 
Reedley College       
[15-120G] 
Action 

 Approve the Clovis Community College and Reedley College curriculum 
proposals, as presented  
 

   
Consideration of 
2015-2016 
Proposition 30 
Education 
Protection 
Account 
Expenditure Plan         
[15-121G] 
Action 

 Approve the Education Protection Account (EPA expenditure plan for fiscal 
year 2015-2016, as presented 
 

   
Consideration to 
Accept Grant from 
U.S. Department 
of Education for 
Title V Cooperative 
Project, Fresno 
City College, 
Reedley College, 
Clovis Community 
College         
[15-122G] 
Action 

 a) Authorize the District, on behalf of the Fresno City College, Reedley 
College, and Clovis Community College, to accept the Title V 
Cooperative Project grant from the U.S. Department of Education for 
the period October 1, 2015, through September 30, 2020, with annual 
funding in the amount of $650,000; 

b) Authorize renewal of the grant with similar terms and conditions; and 
c) Authorize the Interim Chancellor or Vice Chancellor of Finance and 

Administration to sign grant-related documents on behalf of the 
District 
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Consideration to 
Accept Grant from 
U.S. Department 
of Education for 
Title V Individual 
Project, Clovis 
Community 
College         
[15-123G] 
Action 

 a) Authorize the District, on behalf of the Fresno City College, Reedley 
College, and Clovis Community College, to accept the Title V Individual 
Project grant from the U.S. Department of Education for the period 
October 1, 2015, through September 30, 2020, with annual funding in 
the amount of $525,000; 

b) Authorize renewal of the grant with similar terms and conditions; and 
c) Authorize the Interim Chancellor or Vice Chancellor of Finance and 

Administration to sign grant-related documents on behalf of the 
District 

 
   
  **************End of Consent Agenda************** 
   
Appointment of 
Voting Delegate(s) 
and Alternate 
Voting Delegate 
for ACCT 
Leadership 
Congress       
[15-62] 
Action 

 A motion was made by Trustee Arias and seconded by Trustee Kahn that 
the Board of Trustees appoint Trustees Leal and Patterson as voting 
delegate(s) and Trustee Payne as the alternate for the District during the 
Annual Association of Community College Trustees Leadership Congress, 
October 14-17, 2015, in San Diego.  The motion passed without dissent. 
 
 

   
Consideration to 
Approve Fresno 
city College 
President Search 
Advisory 
Committee   
[15-63] 
Action 
 
 
 
 
 
 
 
 
 
 
 

 After a discussion regarding the Trustee representatives to be appointed to 
the FCC President Search Advisory Committee the Board members each 
gave the names of two trustees they would support to be on the 
committee. The names were as follows: 
 
Miguel Arias – Caglia, Payne 
Richard Caglia – Caglia, Arias 
Bobby Kahn – Caglia, Payne 
John Leal – Caglia, Payne 
Pat Patterson – Caglia, Payne 
Eric Payne – Payne, Arias 
Ron Nishinaka – Caglia, Payne 
 
A motion was made by Trustee Arias and seconded by Trustee Leal to 
appoint Trustees Caglia and Payne to the Fresno City College President 
Search Advisory Committee. The motion passed without dissent. 
 
The Board agreed that in the event there is a conflict in calendars for these 
two trustees an alternate should be chosen. Trustee Kahn made a motion 
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Consideration to 
Approve Fresno 
city College 
President Search 
Advisory 
Committee   
[15-63] 
Action (continued) 

and it was seconded by Trustee Leal that the Board approve Trustee Arias 
as an alternate in the case that Trustee Caglia’s or Trustee Payne’s 
calendars will not allow them to serve.  The motion passed without 
dissent. 
 
After a discussion regarding the community members they wish to appoint 
to the committee Trustee Kahn made a motion and it was seconded by 
Student Trustee Fuentes to nominate Esmeralda Soria, Tate Hill and 
Cecelia Maldonado as the top three with alternate number one being Al 
Solis and alternate number two being Susan Anderson. The motion passed 
without dissent. 

   
Consideration to 
Appoint Executive 
Director of Public 
and Legislative 
Relations, District 
Office      
[15-64] 
Action 

 A motion was made by Trustee Caglia and seconded by Trustee Kahn that 
the Board of Trustees approve Ms. Lucy Ruiz as Executive Director of Public 
and Legislative Relations with placement on the Management Salary 
Schedule at Range 59, Strep 6 ($10,362.58 monthly), effective October 1, 
2015.   
 
The roll call vote was as follows: 

 YES NO Absent Abstain 
Miguel Arias  X   
Richard Caglia X    
Bobby Kahn X    
John Leal X    
Pat Patterson  X   
Eric Payne    X 
Ron Nishinaka X    

 

   
Adjournment  The meeting was adjourned at 7:03 p.m. by unanimous consent. 

 
 
 
_______________________________________ 
John Leal 
Secretary, Board of Trustees 
State Center Community College District 

   
:bm   
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STATE CENTER COMMUNITY COLLEGE DISTRICT 
1525 E. Weldon 

Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
 
 
SUBJECT: Employment, Academic Personnel ITEM NO.   15-67HR 
   
  
 
EXHIBIT: Classified Personnel Recommendations 
 
 
Recommendation: 
 
It is recommended the Board of Trustees approve the classified personnel recommendations, item 
A, as presented. 
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Item No. 15-67HR  
  November 3, 2015 

 ACADEMIC PERSONNEL RECOMMENDATIONS 
 
  
A. Recommendation to employ the following persons: 
 
 Name Campus     Class & Step      Salary         Position     
 
 Valdez, RC III, 6                  $63,067         Counselor 
   Rosalva 
 
 (Categorically Funded – November 4, 2015 through June 30, 2015, 149 duty days) 
 
 

 Childers, FCC II, 1                  $15,986         Faculty Instructional/Student  
   David                                                  Support Technology Coordinator 

    
 (TEMPORARY- Categorically Funded – November 4, 2015 through January 29, 2016, 49 duty 

days) 
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STATE CENTER COMMUNITY COLLEGE DISTRICT 
1525 E. Weldon 

Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
 
 
SUBJECT: Employment, Change of Status, Transfer, ITEM NO.   15-68HR 
 Resignation, Retirement, Classified Personnel  
  
 
EXHIBIT: Classified Personnel Recommendations 
 
 
Recommendation: 
 
It is recommended the Board of Trustees approve the classified personnel recommendations, items 
A through H, as presented. 
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Item No. 15-68HR 
November 3, 2015 

 
CLASSIFIED PERSONNEL RECOMMENDATIONS 

 
A. Recommendation to employ the following persons as probationary: 

 
Name Location Classification Range/Step/Salary Date 
Cabrera, 
     Justin 
           

RC Custodian 
Position No. 3060 
 

41-A 
$2,978.83/mo. 

10/02/2015 

Medina, 
     Jonathan 
           

FCC Student Services Specialist 
Position No. 2128 
 

52-A 
$3,633.75/mo. 

10/06/2015 

Poundstone, 
     Andrew 

DO Police Officer 
Position No. 1090 
 

57-A 
$4,413.17/mo. 

10/12/2015 

Marrufo, 
     Ralph, Jr. 

RC Accounting Clerk III 
Position No. 3089 

48-A 
$3,299.92/mo. 

10/19/2015 

 
B. Recommendation to employ the following persons as provisional – filling vacant position of 

permanent full-time or permanent part-time pending recruitment/selection, or replacing regular 
employee on leave:  
 
Name Location Classification Range/Step/Salary Date 
Perry, 
     Samantha 
 

RC College Trainer 
Position No. 9027 
 

60-A 
$25.49/hr. 

09/05/2015 
 

Hughes, 
     Trina 

CTC Administrative Aide 
Position No. 2060 
 

53-C 
$23.68/hr. 

09/11/2015 

Johnson, 
     Amanda 

OC Office Assistant III – PPT 
Position No. 6002 
 

48-A 
$19.04/hr. 
 

09/14/2015 

Emmons, 
     Brenda 

FCC Sign Language Interpreter III 
Position No. 8110 
 

48-A 
$19.04/hr. 
 

09/15/2015 

Ganner, 
     Jeremiah 

FCC Micro-Computer Specialist 
Position No. 2334 
 

60-A 
$25.49/hr. 
 

09/21/2015 

Cerna, 
     Veronica 

RC Cook 
Position No. 3070 
 

43-A 
$16.82/hr. 

09/22/2015 

Ferguson, 
     Adam 

DO Office Assistant III 
Position No. 1178 
 

48-A 
$19.04/hr. 

09/22/2015 

Clark, 
     Donna 

FCC Administrative Aide 
Position No. 2451 

53-A 
$21.47/hr. 

09/28/2015 
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Classified Personnel Recommendation 
Page 2 

 
B. Recommendation to employ the following persons as provisional – filling vacant position of 

permanent full-time or permanent part-time pending recruitment/selection, or replacing regular 
employee on leave (cont’d):  
 
Name Location Classification Range/Step/Salary Date 
Hayes, 
     Lisa 

DO Office Assistant III 
Position No. 1164 
 

48-A 
$19.04/hr. 

09/28/2015 

Dedmon, 
     Alice 

RC Custodian 
Position No. 3108 
 

41-A 
$15.99/hr. 

09/30/2015 

Danielyan, 
     Naira 

RC Office Assistant II 
Position No. 3102 

41-E 
$19.91/hr. 

10/12/2015 

 
C.  Recommendation to employ the following persons as limited term (Ed Code 88105): 

 
Name Location Classification Range/Step/Salary Date 
Zuniga, 
     Stacy 

DO Human Resources Technician 
Position No. 9022 
 

50-A 
$19.98/hr. 

09/17/2015 

Pearson, 
     Edna 

DO Human Resources Technician 
Position No. 9024 

50-A 
$19.98/hr. 

10/06/2015 

 
D.  Recommendation to employ the following persons as retiree/hourly (Ed Code 88034): 

 
Name Location Classification Hourly Rate Date 
Lippmann, 

Frances 
 

FCC Professional Expert  
 

$50.44/hr. 09/28/2015 

Harris, 
     Elizabeth 

DO Secretary to the Associate Vice 
Chancellor 

$26.10/hr. 09/29/2015 

 
E. Recommendation to approve the change of status of the following regular employees:      
 

Name Location Classification Range/Step/Salary Date 
Yang, 

Jame 
DO 
 

Human Resources Technician 
– Confidential  
Position No. 1051 to 
Senior Human Resources 
Technician – Confidential  
Position No. 1002 

51-C (Confidential) 
$4,195.00/mo. to 
57-A (Confidential) 
$4,420.92/mo. 

08/26/2015 

(Working Out of Class per Personnel Commission Rule 3-15) 
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Classified Personnel Recommendation 
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E. Recommendation to approve the change of status of the following regular employees (cont’d):      
 

Name Location Classification Range/Step/Salary Date 
Kepler, 

Johnathan 
DO Maintenance Worker II 

Position No. 1101 to 
Carpenter 
Position No. 1101 

54-B 
$4,008.33/mo. 
63-A 
$4,752.08/mo. 

09/01/2015 
thru 

10/30/2015 
 

(Working out of class per Article 33, Section 8 of the CSEA contract) 
 
Zahlis, 

Harold 
DO 
 
FCC 

Senior Systems and Network 
Analyst 
Position No. 2007 to 
Network Coordinator 
Position No. 2007 

79-D 
$8,534.17/mo. to 
74-E 
$7,932.75/mo. 

09/30/2015 
 

(Return to regular assignment) 
 
Calderon, 

Carlos 
DO Programmer 

Position No. 9017 to 
Computer 
Operator/Information 
Technology Support 
Position No. 1124 

66-E 
$6,218.08/mo. to 
63-E 
$5,770.58/mo. 

10/12/2015 

(Return to regular assignment) 
 
F. Recommendation to approve the transfer of the following regular employees: 
 

Name Location Classification Range/Step/Salary Date 
Gerety, 

Scott 
FCC Student Services Specialist 

Position No. 2147 to 
Student Services Specialist 
Position No. 2130 

52-E 
$4,638.83/mo. 
52-E 
$4,638.83/mo. 

10/12/2015 

(Lateral Transfer per Personnel Commission Rule 11-2) 
 
Torrez, 

Andrea 
FCC Department Secretary 

Position No. 2453 to 
Department Secretary 
Position No. 2143 

44-E 
$3,733.75/mo. to 
44-E  
$3,733.75/mo. 

10/12/2015 

(Lateral Transfer per Personnel Commission Rule 11-2) 
 
Beltran, 

Heather 
DO  
 
FCC 

Department Secretary – PPT  
Position No. 1205 to 
Department Secretary – PPT  
Position No. 8530 

44-B 
$18.12/hr. to 
44-B 
$18.12/hr. 

10/28/2015 

(Lateral Transfer per Personnel Commission Rule 11-2) 
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G. Recommendation to accept the resignation of the following regular employees: 
 

Name Location Classification  Date 
Salinas,  

Claudia 
DO Police Communications 

Dispatcher – PPT  
Position No. 1208 
 

 09/13/2015 

Facio,  
Marjorie 

FCC Financial Aid Assistant II 
Position No. 2447 

 10/07/2015 

 
H. Recommendation to accept the retirement of the following regular employees: 
 

Name Location Classification  Date 
Biddy, 

Delores 
FCC Office Assistant III 

Position No. 2032 
 11/30/2015 
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STATE CENTER COMMUNITY COLLEGE DISTRICT 
1525 E. Weldon 

Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
   
 
SUBJECT: Consideration to Approve Limited Term  ITEM NO.  15-69HR 
 Research Assistant Position, District Office  
     
 
EXHIBIT: None 
 
 
Background:  
 
The California Community Colleges’ Chancellor’s Office will be providing State Center 
Community College District with additional funding to temporarily increase staff to support the 
implementation of statewide technology projects. Currently, the District has one full-time 
position dedicated to support districtwide research needs. This position handles all state and 
federal reporting for the District along with ad-hoc research requests.  
 
Administration is requesting a six-month Limited Term Research Assistant position to increase 
the District’s research capacity to support these statewide technology projects.  This will allow 
the District’s research department to continue to fulfill districtwide research needs and have the 
capacity to support our pilot projects’ data needs such as tracking of cohorts, student outcomes, 
placement of students, and other special reports. 
 
Recommendation: 
 
It is recommended the Board of Trustees approve a six-month Limited Term Research Assistant 
position in the District Office. 
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STATE CENTER COMMUNITY COLLEGE DISTRICT 
1525 E. Weldon 

Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
   
 
SUBJECT: Consideration to Approve Three Permanent ITEM NO.  15-70HR 
 Part-Time Food Service Worker Positions, 
 Reedley College 
    
 
EXHIBIT: None 
 
 
Background:  
 
Reedley College is recommending the addition of three permanent part time Food Service 
Worker I/II positions in Food Services.  The college will pay for these positions with cost savings 
achieved by not funding one full-time Food Service Worker I/II position.  This will allow Food 
Services to provide coverage for the evening hours, particularly dinner service.  This will 
improve Food Services’ overall operation and improve services for students and staff.   
 
Recommendation: 
 
It is recommended the Board of Trustees approve three permanent part-time Food Services 
Worker positions, Reedley College. 
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STATE CENTER COMMUNITY COLLEGE DISTRICT 
1525 E. Weldon 

Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
   
 
SUBJECT: Consideration to Approve Resolution of ITEM NO.  15-71HR 
 Layoff to Eliminate Permanent Part-Time  
 Office Assistant I/II, Personnel Commission 
    
 
EXHIBIT: Resolution No. 2015.28 
 
 
Background:  
 
The Personnel Commission currently has a permanent part-time Office Assistant I/II 
position.  The Director of Classified Personnel conducted an analysis of the staffing needs 
for the Personnel Commission and determined there were not sufficient duties at the 
Office Assistant I/II level.  Therefore; at the October 13, 2015, Personnel Commission 
meeting, the Personnel Commissioners approved the elimination of Position No. 1163, 
Office Assistant I/II.   This necessitates the layoff of one permanent part-time Office 
Assistant I/II.  The affected employee has seniority and bumping rights per the CSEA 
contract, Article 34, Layoff/Reduction of Hours/Abolition of Positions.  A vacant position 
in the same classification will be offered during the negotiations between CSEA and the 
District of the effects of the layoff.  Should CSEA and the employee accept this position, 
the employee will not need to be laid off.   
 
Recommendation: 
 
It is recommended the Board of Trustees approve the Resolution of Layoff, authorizing the 
Interim Chancellor or his designee to give notice of layoff to Position No. 1163, Office Assistant 
I/II, pursuant to the District’s rules and regulations, contract bargaining agreement and applicable 
provisions of the Education Code. 
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STATE CENTER COMMUNITY COLLEGE DISTRICT 
 

BOARD RESOLUTION NO. 2015.28 
 

AUTHORIZING NOTICE OF LAYOFF 
 
 

WHEREAS, the Personnel Commission conducted a job analysis for the position of Office 
Assistant I/II position no. 1163,  
 
WHEREAS, there are insufficient duties at the Office Assistant I/II level, 
 
WHEREAS, on October 13, 2015, the Personnel Commission approved the elimination of the 
permanent part-time (PPT) Office Assistant I/II position no. 1163, 
 
WHEREAS, due to lack of work the Board of Trustees hereby finds it is in the best interest of 
this College District, that as of the date indicated, certain services now being provided by the 
District be discontinued. 
 

Personnel Commission   Position #  Date 
 

1.  Office Assistant I/II (PPT)  1163   On or about January 4, 2016  
 
NOW, BE IT RESOLVED that the SCCCD Interim Chancellor is hereby authorized to give a 
notice of layoff to one (1) permanent part-time Office Assistant I/II of the District pursuant to the 
District’s rules and regulations and applicable provisions of the education code not less than 60 
days prior to the effective date of layoff, as set forth above, and to those individuals who are 
potentially subject to layoff due to seniority bumping rights of the individual receiving a layoff 
notice as required by the terms of the collective bargaining agreement. 
 
 The foregoing Resolution was passed and adopted at a regular meeting of the Governing 
Board on November 3, 2015, by the following vote: 
 
AYES: 
NAYES: 
ABSENT: 
 
 
Date:   ________________________  

Board of Trustees of the State Center Community 
College District 
 
 
 
______________________________ 
Secretary to the Board of Trustees 
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STATE CENTER COMMUNITY COLLEGE DISTRICT 
1525 E. Weldon 

Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
   
 
SUBJECT: Consideration to Approve New Laboratory ITEM NO.  15-72HR 
 Simulation Technician Position, Fresno City  
 College 
    
 
EXHIBIT: None 
 
 
Background:  
 
Fresno City College administration is recommending a new position with the proposed title of 
Laboratory Simulation Technician for the Nursing Department.  This is in exchange for the 
Nursing Department vacant Instructional Assistant – Nursing position that will remain unfilled.  
This new position would perform highly advanced and technical support duties in a specialized 
health care simulation laboratory, assist the nursing faculty in preparing for complex learning 
experiences, assist in the function and maintenance of a simulation laboratory and specialized 
healthcare and simulation equipment, and maintain the equipment.  The college will pay for this 
position through the general fund. 
  
Example of Duties: 
 
Duties include, but are not limited to:   
 

1. Participates in the planning and implementation of human patient simulation exercises 
and/or case studies.  

2. Demonstrates proper techniques, use of tools, and equipment for students during 
simulation exercises and laboratory classes.  

3. Performs simulation demonstrations and provides orientation, assistance, training and 
technical support to instructors on laboratory procedures, operation of equipment, and 
location and use of materials.  

4. Assists faculty and other instructional staff by preparing and presenting complex 
technical human patient simulations designed to enhance students’ learning processes. 

5. Prepares and maintains simulation and skills lab equipment, manikins, media, 
audio/visual, computers, and materials related to learning. 

6. Develops, explains, and demonstrates simulation exercises, instructional materials, and 
assists in the development of simulation laboratory manuals.  

7. Assists faculty in laboratory schedules and organizes the use of the simulation scenarios 
to align with the nursing faculty curriculum for efficient operation.  
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Item No. 15-72HR 
Page 2 
 

8. Evaluates and suggests changes to simulation and experimental procedures.  
9. Inspects student experiments and simulations.  
10. Enforces the safety and security of the lab according to established procedures, policies, 

and laws.  
11. Prepares, maintains, and properly disposes of solutions, cultures, and specimens for 

laboratory demonstrations and practical examinations. 
12. Ensures that simulation and skills laboratories and other assigned areas are maintained in 

a clean, safe and orderly condition. 
13. Ensures that laboratory chemicals are properly inventoried and stored in accordance with 

regulations, guidelines, and accepted best practices.  
14. Orders, receives, inspects, and organizes supplies, instruments, materials, tools, 

chemicals, solutions and equipment and verifies contents of shipments.  
15. Maintains record keeping of hazardous and biological waste generation in accordance 

with regulations, guidelines, and district policy.  
16. Maintains accurate and complete records and files, including materials and equipment 

inventories, warranty information, and maintenance records and schedules. 
17. Provides advanced user support, troubleshoots, installs, configures and maintains the 

various School of Nursing technologies.  
18. Operates a variety of computers and technical equipment pertaining to the simulation 

scenarios. 
19. Assists faculty in utilizing specialized computer technology as part of the simulation 

process.  
20. Works closely with students, staff, and faculty to solve complex problems, assists in 

identifying support resources and installing new software and equipment as appropriate.   
21. Works with outside vendors to ensure proper maintenance and repair is performed on 

specialized healthcare simulation equipment, including warranty repairs.  
22. Monitors and tracks budget expenditures, prepares reports, and makes recommendations 

on funds needed for class labs and new equipment.  
23. Maintains awareness of current health care simulation developments through research, 

self-study, and participation in formal training programs.  
24. Screens, selects, trains, evaluates, and provides work direction to student workers.  
25. Perform other duties as assigned.  

 
Recommendation: 
 
It is recommended the Board of Trustees approve a new Laboratory Simulation Technician 
position, Fresno City College. 
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STATE CENTER COMMUNITY COLLEGE DISTRICT 
1525 E. Weldon 

Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:     November 3, 2015  
   
 
SUBJECT: Consideration to Approve an Increase in ITEM NO.    15-73HR     
 Compensation for Student Aide Positions 
 Due to California Minimum Wage Increase     
 
 
EXHIBIT: None 
 
 
Background: 
 
California’s present minimum wage is $9.00 per hour.  The Governor and the California 
Legislature have agreed to a minimum wage increase of $1.00 per hour, increasing the minimum 
wage to $10.00 per hour, effective January 1, 2016. 
 
Due to this increase in the minimum wage, administration is recommending the following 
implementation: 
 

Effective January 1, 2016 
Increase of $1.00 per hour 

 
       Title Current Salary Proposed Salary 
Student Aide I $9.00/hour $10.00/hour 
Student Aide II $10.00/hour $11.00/hour 
Student Aide III $11.00/hour $12.00/hour 
Student Aide IV $12.25/hour $13.25/hour 

 
Recommendation: 
 
It is recommended the Board of Trustees approve a $1.00 per hour increase to Student Aide I 
through Student Aide IV positions, effective January 1, 2016.  
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STATE CENTER COMMUNITY COLLEGE DISTRICT 
1525 E. Weldon 

Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
   
 
SUBJECT: Consideration to Approve New Seasonal ITEM NO.  15-74HR 
 College Trainer Position, Clovis Community  
 College 
    
 
EXHIBIT: None 
 
 
Background:  
 
Clovis Community College administration is recommending the addition of a seasonal, part-time 
College Trainer. This position will work with the Clovis Community College swim team during 
its season.   
 
The purpose of having a seasonal classified position is to allow the District to meet its staffing 
needs in the most fiscally prudent way possible.  A seasonal employee is hired in a permanent 
classified position.  The employee will serve a probationary period for the first six months.  The 
six months will accrue based on actual days worked.  The period of time a seasonal employee is 
not working will be considered unpaid leave.  The hours of the position will vary and will be 
scheduled on an “as-needed basis,” based on the needs of the college.  
 
This position performs needed preventive and rehabilitative physical therapy activities for 
injuries incurred by student athletes and consults and coordinates with team physicians in 
determining athletes’ physical ability to compete.  The position will maintain detailed records of 
injuries and therapy and will coordinate athletic insurance needs.  The college will pay for this 
position through the general fund. 
  
Recommendation: 
 
It is recommended the Board of Trustees approve a new Seasonal College Trainer position, 
Clovis Community College.  
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 STATE CENTER COMMUNITY COLLEGE DISTRICT 
 1525 E. Weldon 
 Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:     November 3, 2015  
 
    
SUBJECT: Review of District Warrants and Checks ITEM NO.    15-124G 
   
 
EXHIBIT: None 
  
 
Recommendation: 
 
It is recommended the Board of Trustees review and approve the summary of the warrants register 
for the following accounts: 
 

Account: 
 

Amount: For the Period: 

District $16,016,117.18 9/16/15 to 10/13/15 
Fresno City College Bookstore 163,271.84 9/16/15 to 10/13/15 
Reedley College Bookstore 163,541.67 9/16/15 to 10/13/15 
Fresno City College Co-Curricular 136,238.23 9/15/15 to 10/12/15 
Reedley College Co-Curricular 142,297.80 9/15/15 to 10/09/15 
Total:                                                       $ 16,621,466.72  
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 STATE CENTER COMMUNITY COLLEGE DISTRICT 
 1525 E. Weldon 
 Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
 
 
SUBJECT: Financial Analysis of Enterprise ITEM NO.  15-125G 
 and Special Revenue Operations 
   
 
EXHIBIT: Financial Analysis 
  
 
Background: 
 
The financial reports for the enterprise and special revenue operations for the 3-month period ended 
September 30, 2015, are attached. The report consists of a combined balance sheet and combined 
statement of revenues and expenditures for the enterprise operations, comprised of the bookstore 
operations at the colleges and centers, and the special revenue operations, comprised of the Reedley 
College cafeteria and residence hall.   
 
The enterprise and special revenue operations all ended the quarter reflecting a positive financial 
position with revenues exceeding expenditures. 
 
The enclosed statements are provided for Board information.  No action is required. 
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STATE CENTER COMMUNITY COLLEGE DISTRICT

ENTERPRISE & SPECIAL REVENUE OPERATIONS

STATEMENT OF REVENUE & EXPENDITURES

Period Ending SEPTEMBER 30, 2015

ENTERPRISE SPECIAL REVENUE

RC RC

BOOKSTORES CAFETERIA* RESIDENCE HALL* TOTAL

TOTAL SALES 3,936,642$               377,695$           217,408$                  595,103$          

LESS COST OF GOODS SOLD

Beginning Inventory 2,282,368$               24,874$             -$                              24,874$            

Purchases 3,912,547                 103,163             -                                103,163            

Sub-Total 6,194,915                 128,037             -                                128,037            

Ending Inventory 3,275,010                 27,203               -                                27,203              

Cost of Sales 2,919,905                 100,834             100,834            

GROSS PROFIT ON SALES 1,016,737$               276,861$           217,408$                  494,269$          

OPERATING EXPENDITURES

Salaries 325,465$                  75,551$             48,076$                    123,627$          

Benefits 102,626                    35,895               20,536                      56,431              

Depreciation 2,745                        -                         -                                -                        

Supplies 4,614                        2,535                 3,513                        6,048                

Utilities & Housekeeping 17,538                      -                         38,176                      38,176              

Rents, Leases & Repairs 8,767                        3,753                 -                                3,753                

Other Operating 148,574                    4,434                 12,749                      17,183              

TOTAL OPERATING EXPENDITURES 610,329$                  122,168$           123,050$                  245,218$          

NET OPERATING REVENUE (LOSS) 406,408$                  154,693$           94,358$                    249,051$          

OTHER REVENUE

Vending -$                             530$                  -$                              530$                 

Interest 23                             229                    618                           847                   

Other 76,288                      -                         506                           506                   

Book Rental 169,393                    -                         -                                -                        

OTHER EXPENSES

Transfer to Co-Curricular -$                             -$                       -$                              -$                      

Capital Outlay -                               -                         -                                -                        

NET REVENUE  (LOSS) 652,112$                  155,452$           95,482$                    250,934$          

District Provided General Fund Support 17,518$             10,414$                    UNAUDITED

*Does Not Include Indirect Charges

2016-ENT-R&E.xlsx

R&E-0930

10/16/2015

12:40 PM
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STATE CENTER COMMUNITY COLLEGE DISTRICT

ENTERPRISE & SPECIAL REVENUE OPERATIONS

BALANCE SHEET

As of SEPTEMBER 30, 2015

ENTERPRISE SPECIAL REVENUE

RC RC

BOOKSTORES* CAFETERIA* RESIDENCE HALL* TOTAL

ASSETS

Cash in County Treasury -$                          31,625$             116,994$                   148,619$         

Cash in Bank 2,941,724              152,832             -                                152,832           

Revolving Cash Fund 48,200                   2,500                -                                2,500               

Accounts Receivable 1,296,182              118,053             145,644                     263,697           

Due from Other Funds -                            -                        88,137                       88,137             

Prepaid Expenses 17,911                   -                        -                                -                       

Inventory 3,275,010              27,203               -                                27,203             

Total Current Assets 7,579,027$            332,213$           350,775$                   682,988$         

Fixed Assets (Net) 84,512$                 -$                      -$                              -$                     

TOTAL ASSETS 7,663,539$            332,213$           350,775$                   682,988$         

LIABILITIES & FUND BALANCE

Accounts Payable 281,047$               -$                      -$                              -$                     

Due to Other Funds 188,318                 83,834               -                                83,834             

Warrants Payable -                            13,812               60,801                       74,613             

Total Current Liabilities 469,365$               97,646$             60,801$                     158,447$         

Unreserved Fund Balance 3,853,053$            204,864$           289,974$                   494,838$         

Reserved Fund Balance 3,341,121              29,703               -                                29,703             

Total Fund Balance 7,194,174$            234,567$           289,974$                   524,541$         

TOTAL LIABILITIES & FUND BALANCE 7,663,539$            332,213$           350,775$                   682,988$         

*Does Not Include All Indirect Charges

2016-ENT-BAL.xlsx

BAL-0930

10/16/2015

12:39 PM
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 STATE CENTER COMMUNITY COLLEGE DISTRICT 
 1525 E. Weldon 
 Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
 
 
SUBJECT: Consideration to Approve Quarterly ITEM NO.   15-126G 
 Budget Transfers and Adjustments Report 
    
 
EXHIBIT: Budget Transfers and Adjustments 
  
 
Background: 
 
The enclosed Budget Transfers and Adjustments Report reflects budget adjustments through the 
period ending September 30, 2015.  The adjustments represent changes to meet the ongoing needs 
of the District, including categorically funded programs, educational needs of the campuses, and 
new grants and agreements.   
 
Recommendation:   
 
It is recommended the Board of Trustees approve the September 30, 2015, Budget Transfers and 
Adjustments Report.   
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Adopted Budget Current

Budget Adj/Transfers Budget

91000 ACADEMIC SALARIES

91100 Instruction -  Reg Contract 41,514,771$         -$                     41,514,771$        

91200 Non-Instr Reg Contract 21,713,648           45,415                 21,759,063          

91300 Hourly Instruction 18,940,291           (8,730)                  18,931,561          

91400 Non-Instr Other Non-Reg 7,833,948             (68,553)                7,765,395            

Total 90,002,658           (31,868)                89,970,790          

92000 CLASSIFIED SALARIES

92100 Non-Instr Reg Full-Time 31,000,150           31,202                 31,031,352          

92200 Instr Aides 2,207,014             255                      2,207,269            

92300 Hourly Non-Instr 4,528,939             (5,800)                  4,523,139            

92400 Instr Aides-Other 2,357,300             45,718                 2,403,018            

Total 40,093,403           71,375                 40,164,778          

93000 BENEFITS

93100 STRS 8,805,081             (9,573)                  8,795,508            

93200 PERS 4,297,090             4,447                   4,301,537            

93300 OASDI 4,044,672             4,794                   4,049,466            

93400 Health & Welfare 17,766,431           19,008                 17,785,439          

93500 SUI 69,227                  19                        69,246                 

93600 Worker's Comp 2,546,124             430                      2,546,554            

93700 PARS 218,448                2,750                   221,198               

93900 Other Benefits -                        -                       -                       

Total 37,747,073           21,875                 37,768,948          

94000 SUPPLIES & MATERIALS

94300 Instr Supplies 1,973,909             22,649                 1,996,558            

94400 Non-Instr Supplies 2,939,825             22,904                 2,962,729            

94500 Media 48,213                  -                       48,213                 

Total 4,961,947             45,553                 5,007,500            

STATE CENTER COMMUNITY COLLEGE DISTRICT

GENERAL FUND - ALL FUNDING

Expenditure Budget Adjustments/Transfers

As of 9/30/15

311Q-obj-9-exp.xlsx

exp-093015

10/15/2015

9:33 AM
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Adopted Budget Current

Budget Adj/Transfers Budget

STATE CENTER COMMUNITY COLLEGE DISTRICT

GENERAL FUND - ALL FUNDING

Expenditure Budget Adjustments/Transfers

As of 9/30/15

95000 OTHER OPER EXPENSES

95100 Utilities 4,946,114             4,068                   4,950,182            

95200 Rents, Leases and Repairs 3,507,450             50,950                 3,558,400            

95300 Travel & Conference 3,542,532             133,354               3,675,886            

95400 Dues & Memberships 416,392                1,315                   417,707               

95500 Pers. & Cons. Services 7,079,153             175,375               7,254,528            

95600 Insurance 1,125,616             -                       1,125,616            

95700 Advertising & Printing 1,168,413             (4,520)                  1,163,893            

95900 Other 1,928,908             (27,970)                1,900,938            

Total 23,714,578           332,572               24,047,150          

96000 CAPITAL OUTLAY

96200 Site Improvement 119,881                -                       119,881               

96400 Bldg Renov & Improvements 833,426                (96,588)                736,838               

96500 New Equipment 9,108,181             279,808               9,387,989            

96800 Library Books 251,000                -                       251,000               

Total 10,312,488           183,220               10,495,708          

Total General Fund Expenditures 206,832,147$       622,727$             207,454,874$      

97000 OTHER OUTGO

97200 Intrafund Transfers 553,711                21,425                 575,136               

97300 Interfund Transfers 7,818,524             (150,000)              7,668,524            

97400 Other Transfers Out 900,000                -                       900,000               

97500 Student Financial Aid 111,460                3,484                   114,944               

97600 Other Payments/Students 1,425,691             589,066               2,014,757            

97900 Contingencies -                       -                       

Total Other Outgo 10,809,386$         463,975$             11,273,361$        

Total District Expenditures 217,641,533$       1,086,702$          218,728,235$      

311Q-obj-9-exp.xlsx

exp-093015

10/15/2015

9:33 AM
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Adopted Budget Current

Budget Adj/Transfers Budget

81000 FEDERAL REVENUES

81200 Higher Education Act 6,954,319$           34,506$               6,988,825$              

81300 Job Training Partnership Act 247,775                -                       247,775                   

81400 TANF 230,338                433                      230,771                   

81500 Student Financial Aid 275,302                (24,538)                250,764                   

81600 Veteran's Education 22,071                  5,643                   27,714                     

81700 Vocational Appl Tech Ed Act 1,544,139             -                       1,544,139                

81990 Other Federal Revenues 2,654,551             3,704                   2,658,255                

Total 11,928,495           19,748                 11,948,243              

86000 STATE REVENUES

86100 General Apportionments 89,836,652           (9,667)                  89,826,985              

86200 Categorical Apportionments 24,144,779           716,200               24,860,979              

86300 EPA Prop 30 25,500,000           -                       25,500,000              

86500 Categ Program Allowances 6,731,651             264,447               6,996,098                

86700 Tax Relief Subventions 500,000                -                       500,000                   

86800 State Non-Tax Revenues 19,600,000           -                       19,600,000              

86900 Other State Revenues -                        -                       -                           

Total 166,313,082         970,980               167,284,062            

88000 LOCAL REVENUES

88100 Property Taxes 34,000,000           -                       34,000,000              

88300 Contract Services 1,395,210             110,959               1,506,169                

88400 Sales 20,100                  -                       20,100                     

88500 Rentals & Leases 80,300                  -                       80,300                     

88600 Interest & Investment Income 350,000                -                       350,000                   

88700 Student Fees & Charges 8,726,962             -                       8,726,962                

88800 Student Fees & Charges 2,435,828             -                       2,435,828                

88900 Other Local Revenues 1,349,445             (36,000)                1,313,445                

Total 48,357,845           74,959                 48,432,804              

Total General Fund Revenues 226,599,422$       1,065,687$          227,665,109$          

89000 OTHER FIN SOURCES

89100 Proceeds/Fixed Assets 10,000                  -                       10,000                     

89800 Incoming Transfers 748,111                21,425                 769,536                   

Total Other Financing Sources 758,111$              21,425                 779,536$                 

Total District Revenues 227,357,533$       1,087,112$          228,444,645$          

STATE CENTER COMMUNITY COLLEGE DISTRICT

GENERAL FUND - ALL FUNDING

Revenue Budget Adjustments/Transfers

As of 9/30/15

311Q-obj-8-rev.xlsx

rev-093015

10/15/2015

9:32 AM
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 STATE CENTER COMMUNITY COLLEGE DISTRICT 
 1525 E. Weldon 
 Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
 
 
SUBJECT: Acknowledgement of Quarterly Financial  ITEM NO.    15-127G 
 Status Report, General Fund 
   
 
EXHIBIT: Financial Status Report 
  
 
Background: 
 
Enclosed is the September 30, 2015, Quarterly Financial Status Report (CCFS-311Q) for the 
District General Fund, as required for California community college districts (ECS 84043).  In 
accordance with state instructions, a copy of the report was forwarded electronically to the State 
Chancellor's Office.   
 
Since this is the first quarterly report for the 2015-16 fiscal year, few changes have occurred since 
the budget adoption.  Additional revenue and expenditure adjustments will occur as the year 
progresses.  Projections of revenue, expenditures, etc., are based on the adopted budget and 
amended for additional grants and new programs as they are received.  The revenues and 
expenditures, when compared to the budget, are 20.8% and 21.6%, respectively as of September 30, 
2015 
 
The District projects to serve 28,248 credit full-time equivalent students (FTES) and 466 non-credit 
FTES in 2015-16. 
 
Recommendation:   
 
It is recommended the Board of Trustees acknowledge the Quarterly Financial Status Report 
(CCFS-311Q) as presented.   
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CHANGE THE PERIOD 

Fiscal Year:  2015-2016

District: (570) STATE CENTER Quarter Ended:  (Q1) Sep 30, 2015

Line Description

As of June 30 for the fiscal year specified

Actual

2012-13

Actual

2013-14

Actual

2014-15

Projected

2015-2016

I. Unrestricted General Fund Revenue, Expenditure and Fund Balance:

A. Revenues:

A.1 Unrestricted General Fund Revenues (Objects 8100, 8600, 8800) 134,634,694 143,198,774 150,980,869 179,647,006

A.2 Other Financing Sources (Object 8900) 207,124 529,416 327,754 779,536

A.3 Total Unrestricted Revenue (A.1 + A.2) 134,841,818 143,728,190 151,308,623 180,426,542

B. Expenditures:

B.1 Unrestricted General Fund Expenditures (Objects 1000-6000) 135,000,899 140,858,102 150,792,398 163,335,778

B.2 Other Outgo (Objects 7100, 7200, 7300, 7400, 7500, 7600) 427,892 2,772,176 7,975,714 7,324,336

B.3 Total Unrestricted Expenditures (B.1 + B.2) 135,428,791 143,630,278 158,768,112 170,660,114

C. Revenues Over(Under) Expenditures (A.3 - B.3) -586,973 97,912 -7,459,489 9,766,428

D. Fund Balance, Beginning 38,215,711 37,628,737 37,726,649 30,267,160

D.1 Prior Year Adjustments + (-) -1 0 0 0

D.2 Adjusted Fund Balance, Beginning (D + D.1) 38,215,710 37,628,737 37,726,649 30,267,160

E. Fund Balance, Ending (C. + D.2) 37,628,737 37,726,649 30,267,160 40,033,588

F.1 Percentage of GF Fund Balance to GF Expenditures (E. / B.3) 27.8% 26.3% 19.1% 23.5%

II. Annualized Attendance FTES:

G.1 Annualized FTES (excluding apprentice and non-resident) 26,126 26,467 27,720 28,714

III. Total General Fund Cash Balance (Unrestricted and Restricted)

As of the specified quarter ended for each fiscal year

2012-13 2013-14 2014-15 2015-2016

H.1 Cash, excluding borrowed funds 34,557,171 41,256,333 45,650,969

H.2
Cash, borrowed funds only 0 0 0

H.3
Total Cash (H.1+ H.2) 28,077,244 34,557,171 41,256,333 45,650,969

IV. Unrestricted General Fund Revenue, Expenditure and Fund Balance:

Line Description

Adopted

Budget

(Col. 1)

Annual

Current

Budget

(Col. 2)

Year-to-Date

Actuals

(Col. 3)

Percentage

(Col. 3/Col. 2)

I. Revenues:

I.1 Unrestricted General Fund Revenues (Objects 8100, 8600, 8800) 179,551,046 179,647,006 37,295,812 20.8%

I.2 Other Financing Sources (Object 8900) 758,111 779,536 163,938 21%

I.3 Total Unrestricted Revenue (I.1 + I.2) 180,309,157 180,426,542 37,459,750 20.8%

J. Expenditures:

J.1 Unrestricted General Fund Expenditures (Objects 1000-6000) 163,090,246 163,335,778 36,790,481 22.5%

J.2 Other Outgo (Objects 7100, 7200, 7300, 7400, 7500, 7600) 7,452,911 7,324,336 142,356 1.9%

J.3 Total Unrestricted Expenditures (J.1 + J.2) 170,543,157 170,660,114 36,932,837 21.6%

K. Revenues Over(Under) Expenditures (I.3 - J.3) 9,766,000 9,766,428 526,913

L Adjusted Fund Balance, Beginning 30,267,160 30,267,160 30,267,160

L.1 Fund Balance, Ending (C. + L.2) 40,033,160 40,033,588 30,794,073

M Percentage of GF Fund Balance to GF Expenditures (L.1 / J.3) 23.5% 23.5%

V. Has the district settled any employee contracts during this quarter? YES

If yes, complete the following: (If multi-year settlement, provide information for all years covered.)

Contract Period Settled Management Academic Classified

(Specify) Permanent Temporary

Page 1 of 2View Quarterly Data - CCFS-311Q (Quarterly Financial Status Report)

10/21/2015 6:53:04 AMhttps://misweb.cccco.edu/cc311Q/view.aspx
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YYYY-YY Total Cost 

Increase

Total Cost 

Increase

Total Cost 

Increase

Total Cost 

Increase% * % * % * % *

a. SALARIES:

Year 1:  2015-16 220,000 2% 591,000 2%

Year 2:  

Year 3:  

b. BENEFITS:

Year 1:  2015-16 40,000 2% 132,000 2%

Year 2:  

Year 3:  

* As specified in Collective Bargaining Agreement or other Employment Contract

c. Provide an explanation on how the district intends to fund the salary and benefit increases, and also identify the revenue source/object code. 

The district is providing a one-time, off-schedule payment of 2% for FY2015-16. Funding is from unrestricted mandated claims funding.

VI. Did the district have significant events for the quarter (include incurrence of long-term debt, settlement of 
audit findings or legal suits, significant differences in budgeted revenues or expenditures, borrowing of funds
(TRANs), issuance of COPs, etc.)?

NO

If yes, list events and their financial ramifications. (Enter explanation below, include additional pages if needed.) 

VII.Does the district have significant fiscal problems that must be addressed? This year? NO
Next year? NO

If yes, what are the problems and what actions will be taken? (Enter explanation below, include additional pages if needed.) 

Page 2 of 2View Quarterly Data - CCFS-311Q (Quarterly Financial Status Report)

10/21/2015 6:53:04 AMhttps://misweb.cccco.edu/cc311Q/view.aspx
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California Community Colleges, Chancellor's Office
Fiscal Services Unit

1102 Q Street, Suite 4554
Sacramento, California 95814-6511

Send questions to: 
Christine Atalig (916)327-5772 catalig@cccco.edu or Tracy Britten (916)323-6899 tbritten@cccco.edu

© 2007 State of California. All Rights Reserved. 

CHANGE THE PERIOD 

Fiscal Year:  2015-2016

District: (570) STATE CENTER Quarter Ended:  (Q1) Sep 30, 2015

Your Quarterly Data is Certified for this quarter.

Chief Business Officer District Contact Person 

CBO Name: Edwin Y. Eng Name: Wil Schofield

CBO Phone: 
559-244-5910

Title: Director of Finance

CBO Signature:

Date Signed: 

_____________________________

_____________________________

Telephone: 
559-244-5920

Chief Executive Officer Name: Dr. Bill F. Stewart Fax: 
559-499-6009

CEO Signature:

Date Signed: 

_____________________________

_____________________________

E-Mail: wil.schofield@scccd.edu

Electronic Cert Date: 10/21/2015

Page 1 of 1Certify Quarterly Data - CCFS-311Q (Quarterly Financial Status Report)

10/21/2015 6:51:23 AMhttps://misweb.cccco.edu/cc311Q/certify.aspx
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 STATE CENTER COMMUNITY COLLEGE DISTRICT 
 1525 E. Weldon 
 Fresno, California 93704 

 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
 
 
SUBJECT: Consideration of Claim, City of Fresno ITEM NO.  15-128G 
  
  
 
EXHIBITS: None 
 
 
Background: 
 
The District is in receipt of a claim submitted by the City of Fresno, and the Board is being asked to 
take action in accordance with Government Code section 900 et seq.  The Board must reject the 
claim when there is a question of district liability and the amount of the claim is disputed.  The 
claim has been submitted to the Valley Insurance Program Joint Powers Agency (VIPJPA) and its 
claims administrator for defense coverage. 
  
Estimated Fiscal Impact: 
 
Unknown 
 
Recommendation: 
  
It is recommended, in accordance with established procedures, the Board of Trustees reject the 
claim submitted by City of Fresno and direct the Interim Chancellor or Vice Chancellor of 
Finance and Administration to give written notice of said action to the claimant. 
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 STATE CENTER COMMUNITY COLLEGE DISTRICT 
 1525 E. Weldon 
 Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:     November 3, 2015       
   
 
SUBJECT: Consideration to Adopt Resolution Authorizing ITEM NO.  15-129G 
 the Establishment of Treasury Management Services  
 and ACH Agreement, Clovis Community College 
  
 
EXHIBIT: Resolution No. 2015.26 
  
 
Background: 
 
At the June 2, 2015, meeting, the Board of Trustees authorized the establishment of bank accounts 
for Clovis Community College.  Clovis Community College also needs to conduct online banking 
and enter into an ACH (Automated Clearing House) agreement with Central Valley Community 
Bank for the purpose of federal and state financial aid disbursement. 
 
Recommendation:   
 
It is recommended the Board of Trustees adopt Resolution No. 2015.26 authorizing the 
establishment of Treasury Management Services and ACH agreement for Clovis Community 
College. 
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STATE CENTER COMMUNITY COLLEGE DISTRICT 
 

RESOLUTION NO.  2015.26 
 

AUTHORIZING THE ESTABLISHMENT OF TREASURY 
MANAGEMENT SERVICES AND ACH AGREEMENT, 

CLOVIS COMMUNITY COLLEGE 
 

 
WHEREAS, the Board of Trustees of the State Center Community College District previously 
authorized the establishment of four bank accounts for Clovis Community College with Central 
Valley Community Bank; and 
 
WHEREAS, Clovis Community College is in need of establishing a Treasury Management 
Agreement with Central Valley Community Bank for the purpose of conducting Business Online 
Banking.  The Vice President of Administrative Services will be the Business Online Banking 
System Administrator as outlined in the Treasury Management Agreement and updated as 
deemed necessary; and 
 
WHEREAS, Clovis Community College requests to enter into an ACH Agreement with Central 
Valley Community Bank for the purpose of Federal and State Financial Aid funds disbursement; 
 
NOW, THEREFORE, BE IT RESOLVED, the employees named within this resolution below 
have been duly authorized, are now acting and are authorized to enter into the Treasury 
Management and ACH Agreement with Central Valley Community Bank: 
 

(1) Vice President of Administrative Services -Treasury Management Agreement 
(2) Vice Chancellor of Finance and Administration – ACH Agreements – has borrowing 

authority. 
 
 
 
PASSED AND ADOPTED on this 3rd day of November, 2015, by the following vote: 

 

  
AYES: _______ NOES: _______ ABSENT: _______  

 
 
       
 

____________________________________ 
      Board of Trustees Secretary 
      State Center Community College District 
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 STATE CENTER COMMUNITY COLLEGE DISTRICT 
 1525 E. Weldon 
 Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
 
 
SUBJECT: Consideration to Accept Agreement  ITEM NO.  15-130G 
 for the Adult Education Block Grant   
 Program, Regional Consortium 
  
 
 
EXHIBIT: None 
  
 
Background: 
 
The District, on behalf of the Regional Consortium, has received a block grant from the California 
Community Colleges Chancellor's Office (CCCCO) to fund the adult education. Statewide, the 
funding for adult education programs is transitioning to regional consortium allocation. The funding 
will be used to provide programs, training, and address the needs of the participants of the adult 
education program. The grant award is for the period July 1, 2015, through June 30, 2016, with 
funding in the amount of $4,839,117.   
 
Recommendation:   
 
It is recommended that the Board of Trustees:   
 
a) authorize the District, on behalf of the Regional Consortium, to enter into an agreement with 

the California Community Colleges Chancellor's Office for the Adult Education Block Grant 
for the period July 1, 2015, through June 30, 2016, with funding in the amount of $4,839,117; 

 
b) authorize renewal of the agreement with similar terms and conditions; and 
 
c) authorize the Chancellor or Vice Chancellor of Finance and Administration to sign the 

agreement on behalf of the District.   
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 STATE CENTER COMMUNITY COLLEGE DISTRICT 
 1525 E. Weldon 
 Fresno, California 93704 
 
                 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
 
 
SUBJECT: Consideration to Adopt Resolution Authorizing ITEM NO.    15-131G   
 Emergency Repair at Art/Home Economics  
 Building, Fresno City College 
 
 
EXHIBIT: Emergency Resolution No. 2015.27 
  
 
Background: 
 
On September 14, 2015, it was discovered that a flood had occurred in the Art/Home Economics 
Building at Fresno City College.  The water damage was caused when an air handler ventilation fan 
broke from the mount due to metal fatigue.  This separation allowed water to collect and drain from 
the rooftop HVAC system and caused damage to rooms within the Art/Home Economics Building. 
This leak caused damage to two classrooms, various storage rooms, and five faculty offices.  With 
the approval and assistance of our insurance carrier, work has begun to remove the damaged 
materials and to dry out the effected space.  This action was necessary to mitigate property damage 
and ensure the safety of students and staff.  Preliminary estimates place the value of the necessary 
mitigation work in excess of the statutory bid limits.  If normal bidding procedures are used, repair 
and mitigation of the damage could not take place without advertising and Board award.  With 
authorization of an emergency resolution, repairs can be completed under the control of insurance 
company constraints and minimize interruption to classroom activities and facilities. 
 
By unanimous vote and with the approval of the County Superintendent of Schools, Public Contract 
Code section 20654(a) allows for emergency repairs necessary to any facility of the college to 
permit the continuance of existing college classes or to avoid danger to property.  The 
administration is recommending the use of this provision to continue with the necessary repairs of 
the Art/Home Economics Building caused by the broken air ventilation fan.  Work protecting the 
facility from further damage is currently underway and further repair work can be performed upon 
approval of the emergency resolution.  Any resulting agreement to perform the repair work will 
proceed without public bidding requirements but will not exclude other requirements as to bonding, 
insurance, and prevailing wages.   
 
Fiscal Impact: 
 
Emergency repair costs are estimated at under $150,000 with the District liable under insurance 
requirements for the first $5,000 in cost.  VIPJPA self-insurance will cover the next $95,000 with 
ASCIP insurance covering any remaining balance.   
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Item No. 15-131G 
Page 2 
 
 
Recommendation: 
 
It is recommended the Board of Trustees:   
 
a) by unanimous vote, authorize Emergency Resolution No. 2015.27 for Emergency Repair at 

the Art/Home Economics Building, Fresno City College, in accordance with Public Contract 
Code section 20654 (a); and   

 
b) accept approval from the County Superintendent of Schools for the Emergency Repair at  

the Art/Home Economics Building, Fresno City College; and 
 
c) authorize the Interim Chancellor or Vice Chancellor of Finance and Administration to sign 

an agreement on behalf of the District. 
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BEFORE THE BOARD OF TRUSTEES 
OF THE  

STATE CENTER COMMUNITY COLLEGE DISTRICT 
FRESNO COUNTY, CALIFORNIA 

 
 

In the Matter of Emergency Contract )    RESOLUTION NO. 2015.27 
Without Bidding                                 )   [Public Contract Code 20654] 
______________________________ ) 
 
 WHEREAS, Public Contract Code section 20654 authorizes a community college district to let 
contracts for repair, alterations, work, or improvements necessary to any facility to permit the continuance 
of school classes and/or to avoid danger to life or property upon the adoption of a Resolution by 
unanimous vote of the governing board declaring the need to bypass bidding procedures required by 
Public Contract Code section 20650, et seq.; and 
 
 WHEREAS, on September 14, 2015, it was discovered that the Art/Home Economics Building at 
Fresno City College incurred property damage as the result of a broken air handler ventilation fan; and 
 
 WHEREAS, the result of this property damage requires immediate repair to secure and protect 
the facility, avoid further danger to the property, and permit the continuance of instruction; and 
 
 WHEREAS, employing the competitive bidding process of Public Contract Code section 20650, 
et seq., would result in the repairs not being completed in a timely manner to allow continuance of 
instruction; and 
 
 WHEREAS, the conditions described above create an emergency situation that will have an 
impact on the safety of students, staff, and property. 
 
 NOW, THERFORE, BE IT RESOLVED, based on the foregoing, the Board of Trustees of the 
State Center Community College District, by unanimous vote, declares an emergency exists under public 
Contract Code section 20654 and hereby requests approval of the Fresno County Superintendent of 
Schools to enter into a contract for the performance of labor and the furnishing of materials and supplies 
for the purpose of repairing the damage incurred at the Art/Home Economics Building at Fresno City 
College without advertising for or inviting bids. 
 
 IT IS FURTHER RESOLVED, upon approval by the County Superintendent of Schools, the 
Board of Trustees authorize District administration to take whatever steps necessary to fulfill the purpose 
and intent of this Resolution. 
 

**************** 
 The foregoing Resolution was adopted by unanimous vote of the Board of Trustees of the State 
Center Community College District at a regular meeting of the Board held on November 3, 2015. 
 
 
 
_________________________________  ________________________________ 
President, Board of Trustees    Secretary, Board of Trustees 
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BEFORE THE BOARD OF TRUSTEES 
OF THE  

STATE CENTER COMMUNITY COLLEGE DISTRICT 
FRESNO COUNTY, CALIFORNIA 

 
 
In the Matter of Emergency Contract )    APPROVAL 
Without Bidding                                 )    
______________________________ ) 
 
 
 
 The approval of an expenditure in excess of the statutory minimum is hereby granted 
pursuant to Public Contract Code section 20654 for the purpose of repairing the property damage 
incurred at the Art/Home Economics Building at Fresno City College, a facility of the State 
Center Community College District. 
 
 
 
Dated: _______________________________  ______________________________ 
        Superintendent of Schools 
        Fresno County, California 
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 STATE CENTER COMMUNITY COLLEGE DISTRICT 
 1525 E. Weldon 
 Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:      November 3, 2015  
 
 
SUBJECT: Consideration of Bids, AGR 5 Food Safety  ITEM NO.   15-132G            
 Lab Remodel, Reedley College 
 
 
EXHIBIT: None 
  
 
Background: 
 
Bid #1516-01 is for the labor and materials necessary to upgrade and remodel various elements of 
the AGR5 Food Safety Lab in the Agricultural Science Building at Reedley College.  The work of 
this project includes selective demolition of interior refrigerated walk-in boxes, mechanical and 
electrical systems, interior finishes and abatement of gypsum board ceiling, and the reinstallation of 
a new exterior door, cabinets, ceiling, resinous flooring, FRP panels, insulation and finishes.  Also 
included is the installation of new mechanical, electrical and lighting systems in support of the 
remodeled area.  This project is necessitated by the need for upgraded and efficient instructional 
facilities for classes held in AGR5 Food Safety Lab at Reedley College. 
 
Funding for this project is provided by the Career Technical Education (CTE) Enhancement Grant, 
approved and obtained through the California Community Colleges Chancellor’s Office. Bids were 
received from two contractors as follows: 
 
 Bidder  Award Amount 
  
     NR Development, Inc.  $147,500.00 
     R & H Construction  $159,900.00 
 
Fiscal Impact: 
 
$147,500.00 – CTE Enhancement Grant 
    
Recommendation: 
 
It is recommended that the Board of Trustees award Bid #1516-01 in the amount of $147,500.00 to 
NR Development, Inc., the lowest responsible bidder for the AGR5 Food Safety Lab Remodel at 
Reedley College; and authorize the Interim Chancellor or Vice Chancellor of Finance and 
Administration to sign an agreement on behalf of the District. 
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 STATE CENTER COMMUNITY COLLEGE DISTRICT 
 1525 E. Weldon 
 Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015   
 
 
SUBJECT: Consideration to Adopt 2016-2017 and ITEM NO.   15-133G 
 2017-2018 Instructional Calendars   
 
 
EXHIBIT: Proposed 2016-2017 and 2017-2018 Instructional Calendars 
 
 
Background:  
 
The proposed 2016-2017 and 2017-2018 instructional calendars were developed with identical 
schedules for the colleges and centers for the fall/spring semesters and summer sessions, as has 
been done in the past.  
 
In accordance with current district/federal contracts, the calendars provide for one flex day per 
semester. 
 
Recommendation: 
 
It is recommended that the Board of Trustees adopt the 2016-2017 and 2017-2018 instructional 
calendars for Fresno City College, Reedley College/North Centers, and Clovis Community College. 
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Chancellor’s Cabinet:  8/18/15 
Communication’s Council:  9/29/15 

STATE CENTER COMMUNITY 
COLLEGE DISTRICT 

Instructional Calendar 
2016-2017 

 
FRESNO CITY COLLEGE  ●  REEDLEY COLLEGE  ●  CLOVIS COMMUNITY COLLEGE   

 
 

Fall 2016 Semester 
 

August 11 (Th) Faculty duty day [no classes held] 
 
August 12 (F) Flex Day 
 
August 15 (M) Instruction begins 
 
September 5 (M) Labor Day 
 
November 11 (F) Veterans Day 
 
November 24 & 25 (Th, F) Thanksgiving holidays 
 
December 16 (F) End of fall semester 
 
Break:  December 19, 2016 – January 4, 2017 
 
 

Spring 2017 Semester 
 
January 5 (Th) Faculty duty day [no classes held] 
 
January 6 (F) Flex Day 
 
January 9 (M) Instruction begins 
 
January 16 (M) Martin Luther King, Jr. Day observance 
 
February 17 (F) Lincoln Day observance 
 
February 20 (M) Washington Day observance 

 
           April 10-14  (M-F) Spring recess [classes reconvene April 17]                                                                                                    

 
May 19 (F) End of spring semester/commencement 
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Chancellor’s Cabinet:  8/18/15 
Communication’s Council:  9/29/15 

STATE CENTER COMMUNITY 
COLLEGE DISTRICT 

 
Instructional Calendar 

 
FRESNO CITY COLLEGE  ●  REEDLEY COLLEGE  ●  CLOVIS COMMUNITY COLLEGE   

 
 

Summer Session 2017 
 

May 22 (M) Start of 4-week and 10-week sessions 
 
May 29 (M) Memorial Day 
 
June 12 (M) Start of 8-week session 
 
June 16 (F) End of 4-week session 
 
June 19 (M) Start of 6-week  

 
July 4 (T) Independence Day 
 
July 28 (F) End of 6 and 10 week sessions 
 
August 4 (F) End of 8 week session 
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Chancellor’s Cabinet:  8/18/15 
Communication’s Council:  9/29/15 

STATE CENTER COMMUNITY 
COLLEGE DISTRICT 

Classified and Management * 
Holiday Calendar 

2016-2017 
 
 
 

July 4, 2016 (M) Independence Day   
 
September 5, 2016 (M) Labor Day 

 
November 24, 2016 (Th) Thanksgiving Day 
 
November 25, 2016* (F) In lieu holiday 
 
December 26, 2016 (M) Christmas (Observed) 
 
December 27-29, 2016** (T, W Th)  Negotiated holidays 
 
December 30, 2016* (F)  In lieu holiday 
 
January 2, 2017 (M) New Year’s Day (Observed) 
 
January 16, 2017 (M) Martin Luther King, Jr. Day 
 
February 17, 2017 (F) Lincoln Day  
 
February 20, 2017 (M) Washington Day 
 
April 14, 2017** (F) Spring holiday 
 
May 29, 2017 (M) Memorial Day 
_________________________ 
 
Total:  15 holidays 
 
 
 
* In lieu holidays per California Education Code Sections 88205, 88205.5  (Veterans Day 

and Admission Day). 
 
** New probationary employees who are part of the Classified Bargaining Unit are not 

entitled to negotiated holidays per contract (with the exception of police officers who are 
eligible beginning with the seventh month of employment). 
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Chancellor’s Cabinet:  8/18/15 
Communication’s Council:  9/29/15 
 

STATE CENTER COMMUNITY 
COLLEGE DISTRICT 

Instructional Calendar 
2017-2018 

 
FRESNO CITY COLLEGE  ●  REEDLEY COLLEGE  ●  CLOVIS COMMUNITY COLLEGE   

 
 

Fall 2017 Semester 
 

August 10 (Th) Faculty duty day [no classes held] 
 
August 11 (F) Flex Day 
 
August 14 (M) Instruction begins 
 
September 4 (M) Labor Day 
 
November 10 (F) Veterans Day (Observed) 
 
November 23 & 24 (Th, F) Thanksgiving holidays 
 
December 15 (F) End of fall semester 
 
Break:  December 18, 2017 – January 3, 2018 
 
 

Spring 2018 Semester 
 
January 4 (Th) Faculty duty day [no classes held] 
 
January 5 (F) Flex Day 
 
January 8 (M) Instruction begins 
 
January 15 (M) Martin Luther King, Jr. Day observance 
 
February 16 (F) Lincoln Day observance 
 
February 19 (M) Washington Day observance 

 
           March 26-30  (M-F) Spring recess [classes reconvene April 2]                                                                                                    

 
May 18 (F) End of spring semester/commencement 
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Chancellor’s Cabinet:  8/18/15 
Communication’s Council:  9/29/15 
 

STATE CENTER COMMUNITY 
COLLEGE DISTRICT 

 
Instructional Calendar 

 
FRESNO CITY COLLEGE  ●  REEDLEY COLLEGE  ●  CLOVIS COMMUNITY COLLEGE   

 
 

Summer Session 2018 
 

May 21 (M) Start of 4-week and 10-week sessions 
 
May 28 (M) Memorial Day 
 
June 11 (M) Start of 8-week session 
 
June 15 (F) End of 4-week session 
 
June 18 (M) Start of 6-week  

 
July 4 (W) Independence Day 
 
July 27 (F) End of 6 and 10 week sessions 
 
August 3 (F) End of 8 week session 
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Chancellor’s Cabinet:  8/18/15 
Communication’s Council:  9/29/15 
 

STATE CENTER COMMUNITY 
COLLEGE DISTRICT 

Classified and Management * 
Holiday Calendar 

2017-2018 
 
 
 

July 4, 2017 (T) Independence Day   
 
September 4, 2017 (M) Labor Day 

 
November 23, 2017 (Th) Thanksgiving Day 
 
November 24, 2017* (F) In lieu holiday 
 
December 25, 2017 (M) Christmas  
 
December 26-28, 2017** (T, W Th)  Negotiated holidays 
 
December 29, 2017* (F)  In lieu holiday 
 
January 1, 2018 (M) New Year’s Day 
 
January 15, 2018 (M) Martin Luther King, Jr. Day 
 
February 16, 2018 (F) Lincoln Day  
 
February 19, 2018 (M) Washington Day 
 
March 30, 2018** (F) Spring holiday 
 
May 28, 2018 (M) Memorial Day 
_________________________ 
 
Total:  15 holidays 
 
 
 
* In lieu holidays per California Education Code Sections 88205, 88205.5  (Veterans Day 

and Admission Day). 
 
** New probationary employees who are part of the Classified Bargaining Unit are not 

entitled to negotiated holidays per contract (with the exception of police officers who are 
eligible beginning with the seventh month of employment). 
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STATE CENTER COMMUNITY COLLEGE DISTRICT 
1525 E. Weldon 

Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:  November 3, 2015     
   
 
SUBJECT: Consideration to Adopt Resolution ITEM NO.    15-65 
 Scheduling Date and Time for Organizational 
 Meeting of the Board of Trustees  
  
 
EXHIBIT: Resolution No. 2015.25 and Certification 
 
 
Background: 
 
California Education Code sections 35143 and 72000(c)(2) require that governing boards select 
an annual organizational meeting date.  The date must fall within a 15-day period commencing 
on the day a new member’s term begins or would begin, i.e. the same 15-day period applies to 
election and non-election years.  Pursuant to California Education Code section 5017(a), new 
member terms begin on the first Friday of December.  Therefore, the 2015 annual organizational 
meeting date must fall between December 4, 2015, and December 18, 2015.  
 
Unless the district’s policy states otherwise, the date for the annual organizational meeting must 
be set at the regular board meeting held immediately prior to the first day of the 15-day period, 
i.e. the regular board meeting prior to December 4, 2014.  All trustees, members-elect, and the 
County Superintendent of Schools must be notified of the annual organizational meeting date.  
Should the Board of Trustees fail to select a date for the annual organizational meeting, the 
County Superintendent of Schools shall designate the day and time of the meeting.  
 
A copy of the executed resolution and certification will be returned to the Fresno County of 
Education and shall serve as notice to the County Superintendent of Schools of State Center 
Community College District’s annual organizational meeting date.  
 
Recommendation: 
 
It is recommended that the Board of Trustees adopt Resolution No. 2015.25, selecting December 
8, 2015, at 4:30 p.m., as the date and time for its annual organizational meeting; and direct the 
Chancellor to notify, by copy of the completed resolution, all trustees, members-elect, and the 
County Superintendent of Schools of the time and date selected. 
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BEFORE THE GOVERNING BOARD OF THE 
STATE CENTER COMMUNITY COLLEGE DISTRICT 

COUNTY OF FRESNO, CALIFORNIA 
 
 

In the Matter of Setting the    ) 
Day and Time of the Annual Organizational ) RESOLUTION NO. 2015.25 
Meeting of the Board ) 
 
 WHEREAS, California Education Code section 35143 (applicable to school districts) and section 

72000 (applicable to community college districts) require the district’s governing board to hold an annual 

organizational meeting on a day within a 15-day period which commences with the date upon which a 

governing board member elected takes office, the first Friday in December; and 

 WHEREAS, pursuant to the aforementioned statutes, the annual organizational meeting day and 

time is to be selected by the governing board at the regular meeting held immediately prior to the first day 

of the 15-day period. 

 NOW, THEREFORE, BE IT RESOLVED that the 8th day of December 2015, at 4:30 p.m., is the 

day and time ordered as the day of the annual organizational meeting for the above-named governing 

board. 

 BE IT FURTHER RESOLVED that the clerk/secretary of the governing board is directed to notify 

the Fresno County Superintendent of Schools by sending an executed copy of this Resolution and the 

attached Certification to the Fresno County Superintendent of Schools. 

 BE IT FURTHER RESOLVED the clerk/secretary of the governing board shall, within 15 days 

prior to the day of the annual organizational meeting, notify all members and members-elect, if any, of the 

day and time selected for the annual organizational meeting of the governing board, in writing. 

 The foregoing Resolution was adopted this 3rd day of November, 2015, at a regular meeting of 

the governing board hereof by the following vote: 

 

Board Member_______________________: __Yes    __No     __Abstain     __Absent 

Board Member_______________________: __Yes    __No     __Abstain     __Absent 

Board Member_______________________: __Yes    __No     __Abstain     __Absent 

Board Member_______________________: __Yes    __No     __Abstain     __Absent 

Board Member_______________________: __Yes    __No     __Abstain     __Absent 

Board Member_______________________: __Yes    __No     __Abstain     __Absent 

Board Member_______________________: __Yes    __No     __Abstain     __Absent 

 
Dated:  ____________________, 2015. 
 
 
          Signature: ____________________________________________ 

     
 

Print Name: ___________________________________________ 
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CERTIFICATION 
 

 
 
STATE OF CALIFORNIA  ) 
     ) 
COUNTY OF FRESNO               ) 
 
 
 I, the undersigned, hereby certify that the above is a true and correct copy of a Resolution setting 

the day and time of the annual organizational meeting of the governing board, and that such Resolution 

appears in the official minutes of the governing board under that date. 

 
Dated:  ____________________, 2015. 
 
 
          Signature: ____________________________________________ 

     
 

Print Name: ___________________________________________ 
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STATE CENTER COMMUNITY COLLEGE DISTRICT 
1525 E. Weldon 

Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
   
 
SUBJECT: First Reading of Student Equity Plans,  ITEM NO.  15-66 
 Fresno City College, Reedley College, and  
 Clovis Community College     
 
 
EXHIBIT: Fresno City College, Reedley College, and Clovis Community College  
 Student Equity Plans 
 
 
Background: 
 
The California Community College Student Success Act of 2012 (SB 1456) reaffirmed the need 
for all colleges to focus on student equity.  The student equity specifications and funding were 
subsequently mandated in SB 860, which required all colleges develop a Student Equity Plan 
that identifies strategies to address and monitor equity issues as well as to mitigate 
disproportionate impact on student access and achievement.   
  
In December 2014, Fresno City College and Reedley College, inclusive of Clovis Community 
College Center, submitted their respective Student Equity Plans to the California Community 
College Chancellor’s Office, as required.  These plans were approved in June 2015.  
Subsequently, the state revised the plan template and expanded the populations to address within 
the plan.  Additionally, Clovis Community College must submit a separate Student Equity Plan 
as an independently accredited institution.  The new plan template was released to the colleges at 
the end of August 2015, and further instruction and clarification was provided in late September 
2015.   
 
Fresno City College, Reedley College, and Clovis Community College have each significantly 
revised their previously approved Student Equity Plans in order to meet the requirements of the 
new plan template, incorporate the recommendations from the previous plans, and address the 
existing and new target populations identified within the plan template.  Student success 
committees with specially-focused workgroups at each of the colleges worked on the plans to get 
them completed within the designated timeframe.  Each plan is in the participatory governance 
process at each of the colleges, as required by the state for plan submission.   
 
The Student Equity Plans focus on increasing access, ESL and basic skills, course completion, 
degree and certificate completion, and transfer for all students, as measured by success indicators 
linked to the California Community College Student Success Scorecard. Success indicators are 
used to identify and measure areas in which some students population groups may be impacted 
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Item No. 15-66 
Page 2 
 
 
by issues of equitable opportunity.  The plans are prepared with three- to five-year timeframes in 
terms of planned activities and improvements to align with multiple other efforts designed to also 
target student groups for additional support such as the Student Success and Support Program 
Plan (SSSP), Basic Skills Initiative, EOPS, DSPS, Foster Youth grants, Title V, and Veterans.  
These activities, however, must be updated annually.  The plan is due in the California 
Community College Chancellor’s Office by December 18, 2015. 
 
The draft Student Equity Plans are being presented for review to the Board of Trustees.  They will 
be presented in December 2015 for a second reading and board consideration for approval. 
 
Recommendation:   
 
It is recommended that the Board of Trustees review the proposed Fresno City College, Reedley 
College, and Clovis Community College Student Equity Plans. 
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FRESNO CITY COLLEGE STUDENT EQUITY PLAN 
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Fresno City College 

Student Equity Plan Signature Page 

 

District:  State Center Community College  Board of Trustees Approval Date:   

 

I certify that this plan was reviewed and approved by the district board of trustees on the date 
shown above.  I also certify that student equity categorical funding allocated to my college or 
district will be expended in accordance the student equity expenditure guidelines published by 
the California Community College Chancellor's Office (CCCCO). 
 

[Signature] cynthia.azari@fresnocitycollege.edu  

[College President Name] Email 
 

I certify that student equity categorical funding allocated to my college will be expended in 
accordance the student equity expenditure guidelines published by the CCCCO. 
 

[Signature] Cheryl.Sullivan@fresnocitycollege.edu  

[College Chief Business Officer Name] Email 
 

[Signature] ed.eng@scccd.edu  

[District Chief Business Officer1] Email 
 

I certify that was involved in the development of the plan and support the research goals, 
activities, budget and evaluation it contains. 
 

[Signature] chris.villa@fresnocitycollege.edu  

[Chief Student Services Officer Name] Email 
 

I certify that was involved in the development of the plan and support the research goals, 
activities, budget and evaluation it contains. 
 

[Signature] tim.woods@fresnocitycollege.edu  

[Chief Instructional Officer Name] Email 
 

I certify that Academic Senate representatives were involved in the development of the plan 
and the Senate supports the research goals, activities, budget and evaluation it contains. 
 

[Signature] wendell.stephenson@fresnocitycollege.edu  

[Academic Senate President Name] Email 
 

                                                 
1 If the college is part of a multi-college district that has chosen to reserve and expend a portion of its allocation for 

district-wide activities that are described in the college plan narrative and budget, the District Chief Business 
Officer must also sign the plan.  If not, only the College Chief Business Officer need sign. 
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I certify that Classified Senate representatives were involved in the development of the plan 
and the Senate supports the research goals, activities, budget and evaluation it contains. 
 

[Signature] susi.nitzel@fresnocitycollege.edu    

[Classified Senate President Name] Email 
 

I certify that Associated Student Body representatives were involved in the development of the 
plan and supports the research goals, activities, budget and evaluation it contains. 
 

[Signature] MLee196@MY.SCCCD.EDU 

[Associated Student Body President] Email 
 

[Signature] raymond.ramirez@fresnocitycollege.ed  559-442-
8200/8779 

[Student Equity Coordinator/Contact] Email Phone 
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Executive Summary 
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EXECUTIVE SUMMARY 

Instructions: This is in progress: this cannot be completed until the plan is refined and 
completed so we can comprehensively describe the plan as a whole.   
The Chancellor’s Office is required by law and regulation to post the executive summary of each 
college student equity plan on the Chancellor's Office website.  The executive summary is the 
most public, and widely read section of a college student equity plan, and legislative staffs 
frequently ask for and read these summaries.  The quality and completeness of your college 
executive summary will reflect on how your college is perceived in the broader community and 
in the legislature.  It will also have an effect on continued and future funding for student equity 
programs and services for the System as a whole.  Consequently, colleges should make every 
effort to ensure that their executive summary is well-written and complete, addressing all of 
the required elements. 
 

The executive summary and the plan as a whole should demonstrate a clear link between 
research and identification of disproportionately impacted student groups, and the goals, 
activities, expenditures and evaluation.  When addressing goals, the summary should include a 
statement and description of what the goals are and which ones are being given priority in the 
plan, as well as a justification and rationale based on the research, for why those goals are 
selected and prioritized. Goals should be reasonable, achievable, numerically measurable, and 
include baseline data, and target dates. Goals, activities, funding and evaluation should be 
targeted towards improving outcomes for student groups that the campus research shows are 
experiencing achievement gaps on the success indicators and that the college has determined 
are a priority.  Several colleges have developed helpful tables and charts that summarize this 
information in easy-to understand formats.  To see effective practices in summarizing and 
displaying required information, please see exemplary college plans and executive summaries 
for all colleges from 2014-15 posted on the CCCCO website.  Past practice has shown that an 
ideal length for the executive summary is 5-7 pages or less.   

 
An executive summary is required by Education Code to include, at a minimum: 

 A list of the students groups for whom goals have been set 

 What those goals are for each student group, for the success indicators describe in this plan. 

 The actions that the college or district will undertake to achieve these goals 

 The student equity funding and other  resources that have been budgeted for that purpose 

 The official to contact for further information 

Commencing with 2016–17 academic year, the executive summary must also include a detailed 
accounting of how funding was expended and an assessment of the progress made in achieving 
the identified goals.   
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Planning Committee and Collaboration 
 

 

Instructions: In progress: It is our goal to include the Taskforces, Technical Review Team and 
Committee planning and collaboration process.  

Education code requires that student equity plans be developed with the active involvement of 
all groups on campus including, but not limited to, the academic senate, academic faculty and 
staff, student services representatives, students, and appropriate community members.  The 
plan must be also approved and adopted by the governing board of the community college 
district.  The signature page includes spaces for the signatures of the college president, chief 
business officer, chief student services officer, chief instructional officer, academic senate 
president, classified senate president, student body president and student equity coordinator.   

Colleges should form a Student Equity Planning Committee responsible for ongoing 
development, implementation, and evaluation of the plan.  Colleges are free to decide the size 
and ultimate composition of the committee as long as required groups are involved. The 
committee should include an appropriate mix of administrators, both credit and noncredit (if 
applicable) faculty, staff, researchers, students and others involved with other institution-wide 
planning and evaluation.  While colleges are not required to have representatives from related 
categorical programs on the planning committee, they are required to coordinate with these 
programs when developing activities that are most likely to effectively meet the goals listed in 
the plan. 
 

 Disabled Student Programs and Services (DSPS) 

 Extended Opportunity Programs and Services (EOPS) and Special Services.  

 Math, Engineering, Science Achievement (MESA), Puente and Middle College High 
School Programs  

 Student Success and Support Program (SSSP)  

 Programs for foster youth 

 Programs for veterans 

 California Work Opportunity and Responsibility to Kids (CalWORKs) 

 Student Financial Aid Administration, Board Financial Assistance Program (BFAP) 

 Basic Skills Initiative (BSI ) 
 

Since student equity is affected by the awareness, actions and assumptions of individuals in 
every part of the institution, it is important to coordinate student equity planning with 
institution-wide planning efforts such as accreditation, the educational master plan, the 
Student Success and Support Program plan, CCCCO Institutional Effectiveness goal setting, and 
the Basic Skills plan.  Student equity planning should also be included in and linked to program 
review particularly as it relates to indicators that are disaggregated by student demographics.  
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This section of the plan should include a description of the planning process the college went 
through should address the steps the college took to ensure the planning process was inclusive, 
diverse and representative of the target populations and programs related to student equity, as 
defined in SB 860 (2014).  Include in the description how colleges coordinated with the 
programs and with any larger institution-wide planning efforts listed above.  
 
As part of this section, colleges must also complete the student equity planning committee 
membership list form (below) with committee member names, titles and the group(s), 
program(s) or role(s) that they represent. 
 
Planning Committee Resources: Attachment B: Planning Committee Crosswalk Guide, is matrix 
organized by indicator designed to help planning committees with related Student Equity and 
SSSP title 5 regulations, recommended reports, data sources, and suggested questions or 
prompts to guide committees as they look at practices, programs and services in instructional 
area, student services, and the institution as a whole.  These materials are intended to assist in 
the planning process, but colleges are free to use other materials if they choose. 
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PLANNING COMMITTEE AND COLLABORATION  

Member Name Title Organization(s), Program(s) 
or Role(s) Represented 

Alex Adams  Institutional Research 
Coordinator 

Institutional Research   

Carol Rains-Heisdorf Institutional Research 
Assistant 

California State Employees 
Association (CSEA) 

David Yang Faculty, Mathematics  Academic Senate 

Donna Cooper Faculty, Basic Skills 
Coordinator 

Basic Skills  

Ernie Garcia EOPS/CARE Educational 
Advisor  

Classified Senate  

Evie Contreras Counselor Foster Youth  

Jamie Duran Counselor/Co-Coordinator, 
PUENTE 

Student Services 

Jennifer Johnson Dean of Humanities Instructions/Administration  

Juan Guzman Faculty, Composition, 
Preparatory English 

Academic Senate 

Julie Preston-Smith Faculty, Student Success and 
Support Program Coordinator  

Student Success and Support 
Program 

Mikkey Johnson  Financial Aid Assistant II Financial Aid  

Leticia Canales Faculty, Transfer Center 
Coordinator 

Transfer  

Mario Reposo Counselor, Veterans  Veterans  

Matthew Scott Associated Student 
Government 

Student Government 

Ray Sanchez Faculty, Tutorial Center 
Coordinator 

Academic Senate 

Raymond Ramirez Faculty, Student Equity 
Coordinator  

Student Equity Coordinator   

Renee Craig-Marius  Dean of Instruction, Student 
Success and Learning  

Administration   

Rodney Murphy Counselor, IDILE 
Strengthening Young Men By 
Academic Achievement 
(SYMBAA) 

IDILE/SYMBAA 

Ryan Blodgett Counselor, Disabled Student 
Program & Services  

Disabled Student Program & 
Services 

Sylvie Huneault-Schultz Faculty, English as a Second 
Language/Linguistics 

Academic Senate 

Victor Yang Counselor, United Southeast 
Asian-Americans (USEAA 

USEAA 
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CAMPUS-BASED RESEARCH: ACCESS 

A. ACCESS.  Compare the percentage of each population group that is enrolled to the percentage 
of each group in the adult population within the community served. 

 

Target Population(s) # of your 
college’s total 
headcount in 
Fall 2013 
(unduplicated) 

 

% of your 
college’s total 
enrollment 
(proportion) 
 

% of adult 
population 
within the 
community 
served 
(proportion) 

Gain or loss in 
proportion 
(Percentage 
point 
difference with 
+/- added)*  

Males 10,062 46.1% 51.7% -5.6% 

Females 11,542 52.8% 48.3% 4.5% 

Unknown 235 1.1% 0.0% 1.1% 

Total of 3 cells above 
(Orange cells should = 100%) 

  100% 100%   

American Indian / Alaska Native 289 1.3% 1.0% 0.3% 

Asian 3,497 16.0% 12.8% 3.2% 

Black or African American 1,677 7.7% 7.6% 0.1% 

Hispanic or Latino 10,856 49.7% 43.4% 6.3% 

Native Hawaiian or other Pacific 
Islander 47 0.2% 0.2% 0.0% 

White 5,059 23.2% 33.8% -10.6% 

Some other race 414 1.9% 1.2% 0.7% 

Total of 7 cells above  
(Orange cells should = 100%) 

  100% 100%   

Current or former foster youth 114 0.5% NA NA 

Individuals with disabilities 1,403 6.4% 12.0% -5.6% 

Low-income students 16,362 74.9% 25.6% 49.3% 

Veterans 562 2.6% 5.9% -3.3% 

First Generation College Student 3,493 16.0% NA NA 

*Calculated by subtracting the % of the adult population within the community served from the % of your college’s total 
enrollment – paying close attention to the +/- designation. Note: Because it would be confusing for positive values to represent 
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a loss of proportion and negative values to represent a gain in proportion, the worksheet switches the order of the operation. 
Where the college’s population is lower than the adult population, a negative value will result.   
**’-6’ is calculated by subtracting 64 (% of your college’s total enrollment) from 59 (% of the adult population within the 
community served). The ‘-’ is added to signify that the example group has lower representation at the college vs. the 
community served. A ‘+‘ would indicate that a given group has greater representation at the college vs. the community 
served.  
 

Fresno City College (FCC) utilized fall 2013 unduplicated headcount information and data from 
the 2011-2013 American Community Survey for those aged eighteen and over in Fresno City to 
calculate the participation rate for Fresno City College. We were unable to find population 
estimates for current or former foster youth or first generation students, so we are unable to 
calculate the participation rate for these two groups. In the next year, we expect to have a 
better estimate of the population of current and former foster youth by working with the 
SCCCD EOPS Foster Youth Initiative group. 
 
The table above shows that Whites display the largest participation rate gap (-10.6%). This large 
gap leads us to plenty of questions, including whether or not certain sub-groups of whites (e.g., 
low-income, first generation college students, etc.) are more impacted than others or if whites 
are under-represented in the college because they are going to other higher education 
institutions. The next two largest gaps, Individuals with Disabilities and Males are both -5.6%. 
We also find that Veterans display a participation gap of 3.3%. Finally, research in the 2014 FCC 
Student Equity Plan provided evidence that American Indian/Native Alaskan and Hispanics may 
be disproportionately impacted. While there is no evidence of these gaps in this analysis, we 
plan to continue to monitor these two groups for disproportionate impact. Per the CCCCO, 
Disproportionality Impact (gaps) in Access is determined by comparing the percentage of each 
population group that is enrolled to the percentage of each group in the adult population 
within the community served. Current data suggests that there are more American 
Indian/Native Alaskan (1.3%) and Hispanics (49.7%) students enrolled at FCC in contrast to the 
adult population within the FCC service area for each group (1% and 43.4%), respectively. We 
believe that this may not be the best indicator of disproportionality impacted groups of 
students and Access. To come to a fuller understanding of inequities related to access, we, seek 
to comprehend a more holistic view of issues related to student equity and access at FCC. We 
hope to foster this through inquiry by diving in deeper to investigate the root cause(s).  
 

 

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ACCESS 

GOAL A. 

 

The goal is to improve access for the following target populations identified in the college 
research as experiencing a disproportionate impact: 
 

Target Population(s) Current gap, 
year 

Goal*  Goal Year 

White -10.6%, fall 
2013 

Research to better 
understand this 

2016 
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disproportionate 
impact  

Male -5.6%, fall 
2013 

Reduce gap by two 
percentage points 

2020 

Individuals with 
disabilities 

-5.6%, fall 
2013 

Reduce gap by two 
percentage points 

2020 

Veterans -3.3%, fall 
2013 

Reduce gap by 1.5% 
percentage points 

2020 

Current or former 
foster youth & first 
generation college 
students 

Unknown Better understand 
gap 

2016 

American 
Indian/Alaskan Native 
and Hispanic  

Below 
percentages in 
community, 
2012 

Continue to monitor 
group’s access and 
support efforts to 
ensure that gap 
does not reappear  

2020 

 

ACTIVITIES: A. ACCESS 

A.1 
● Activity Type(s)  

 Outreach  Student Equity 
Coordination/Planning 

 Instructional Support 
Activities 

 Student Services or 
other Categorical 
Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student Support 

X Research and 
Evaluation 

 Professional Development   

● Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

A.1 White 2,322  

A.1 Male 1,228  

A.1 Individuals with disabilities 1,217  

A.1 Veterans 727  

A.1 Current or former foster youth Unknown  
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A.1  First generation college students Unknown  

 

● Activity Implementation Plan   
Work with the Institutional Research Coordinator for Student Equity to better understand 
why access gaps are occurring and identify the best activities/practices for closing the gaps. 
Specifically, the research coordinator will more closely examine the finding that whites are 
disproportionately impacted in Access, including disaggregating by other group statuses 
(low-income, first generation college student, individuals with disabilities, etc.) so that the 
college can more effectively work to close this gap. Additionally, the research coordinator 
will utilize contacts gained by working with the FCC Extended Opportunity Programs and 
Services (EOPS) Foster Youth Initiative to estimate the population of current or former 
foster youth in the community so as to be able to assess whether they are 
disproportionately impacted in Access. Finally, a research agenda focused on students’ 
experiences with college admission, matriculation processes, and Library Services to identify 
possible barriers will be developed. 

 

ID Planned Start and End 
Date(s) 

Student Equity Funds Other Funds** 

A.1 7/1/2015-6/30/2016   

 

● Link to Goal  
The research will inform the decision making process regarding identifying and selecting 
strategies to reduce disproportionate impact in Access. 
 

● Evaluation 

Institutional data analysis, surveys, and/or focus groups will be developed to be 
administered to the target groups. 

 

● A timeline of / frequency of data collection and review. 
 

A.2 
● Activity Type(s)  

X Outreach  Student Equity 
Coordination/Planning 

 Instructional Support 
Activities 

 Student Services or 
other Categorical 
Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student Support 

 Research and 
Evaluation 

 Professional Development   

● Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

A.2 White 2,322  
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A.2 Male 1,228  

A.2 Individuals with disabilities 1,217  

A.2 Veterans 727  

A.2 Current or former foster youth Unknown  

 

● Activity Implementation Plan 

Using information gained from research, recruitment materials will be developed that 
specifically addresses the target groups. This process will include working with the ongoing 
outreach activities of current programs, including, Puente, IDILE, SYMBAA, USEAA, EOPS, Cal 
WORKS, and TRIO. Additionally, a coordinated master calendar of events will be developed 
so that it is clear where these materials will distributed. 
 

ID Timeline(s) Student Equity Funds Other Funds** 

A.2 7/1/2015-
6/30/2016 

  

 

● Link to Goal  
Outreach and recruitment is an important tool for increasing the number of admissions. 
Explicitly including the targeted groups into this process is associated with achieving the 
goal of improving access for these groups. 
  

● Evaluation 

Over the course of the year, quantitative data including the number of new materials 
created, number of materials distributed and the number of additional outreach activities 
will be collected to document what has been done. Semi-structured interviews will be 
conducted with all parties included in the activity to assess strengths and weaknesses of the 
outreach and recruitment. Methods will be developed during these initial data collection to 
better understand the impact of the activity on the goal. 
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Course Completion 
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CAMPUS-BASED RESEARCH: COURSE COMPLETION 

B. COURSE COMPLETION.  The ratio of the number of credit courses that students, by 
population group, complete compared to the number of courses in which students in that 
group are enrolled on the census day of the term.  Calculate course completion rates by 
dividing:  
 
The Fresno City College Institution Research Office reviewed three methods for calculating 
student equity gaps (disproportionate impact) for course completion: 1) proportionality 
methodology, 2) 80% rule methodology, and 3) percentage point gap methodology. The 
percentage point gap methodology was selected as an approach to calculate the 
disproportionate impact groups for course completion because the results were easier to 
interpret. The percentage point gap methodology compares the course completion rate for 
disaggregated subgroups to the course completion rate for all students.  
 
One of the advantages of the percentage point gap measurement is that it allows users to 
calculate and communicate the number of students ‘lost’ relative to the all student (or 
another group’s) average. Since Fresno City College is a Hispanic Serving Institution (HSI), 
Hispanics/Latinos make up the largest number of course enrollments, followed by White 
and Asian students.  
 
The course completion rate for all students was 68.2% and both Whites (75.3%) and Asians 
(71.5%) were above the average respectively. Oppositely, Foster Youth (47.6%), Black or 
African American (56.6%), and First-generation College Students (64.2%) have the lowest 
rates of course completion. These data indicate that FCC is doing much better with White 
and Asian students than. . .In progress/will be completed? 
 
The table below shows the findings from the Percentage Point Gap analysis. 

 
 

Rate Denominator  Numerator  

Rate of Course 
Completion 

The # of courses students 
enrolled in and were present 
in on census day in the base 
term. 

The number of courses out of  (the 
denominator) in which students earned 
an A, B, C, or credit in the goal term. 

 
Target Population(s) – 
Fall 2013 Duplicated 
Enrollment 

the # of 
courses 
students 
enrolled in & 
were present 
in on census 
day – Fall 
2013 

The # of 
courses in 
which 
students 
earned an 
A, B, C, or 
credit out of 
 

The %  of courses 
passed (earned A, 
B, C, or credit) out 
of the courses 
students enrolled 
in & were present 
in on census day in 
Fall 2013 

Total (all 
student 
average) 
pass rate* 

Comparison to 
the all student 
average 
(Percentage 
point 
difference 
with +/- 
added)*  

All Students – Fall 2013 62,595 42,694 68.2% 68.2%   

Gender           
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Males 28,077 18,471 65.8% 68.2% -2.4% 

Females 33,870 23,782 70.2% 68.2% 2.0% 

 Unknown 648 441 68.1% 68.2% -0.2% 

Ethnicity           

American Indian / Alaska 
Native 

854 557 
65.2% 68.2% -3.0% 

Asian 9,519 6,808 71.5% 68.2% 3.3% 

Black or African American 5,095 2,882 56.6% 68.2% -11.6% 

Filipino 940 751 79.9% 68.2% 11.7% 

Hispanic or Latino 30,985 20,268 65.4% 68.2% -2.8% 

Native Hawaiian or other 
Pacific Islander 

131 84 
64.1% 68.2% -4.1% 

White 14,173 10,668 75.3% 68.2% 7.1% 

Some other race 898 676 75.3% 68.2% 7.1% 

Special Groups           

Foster youth 361 172 47.6% 68.2% -20.6% 

Individuals with disabilities 4,271 2,751 64.4% 68.2% -3.8% 

Low-income students 50,519 33,585 66.5% 68.2% -1.7% 

Veterans 1,797 1,242 69.1% 68.2% 0.9% 

First Generation Student 9,746 6,237 64.0% 68.2% -4.2% 

*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the 
orange boxes and used to calculate the equity gap for each group (the last column on the right). 
**Calculated by subtracting the average rate of courses passed from the student group’s rate of courses passed – paying 
close attention to the +/- designation. Note: Because it would be confusing for positive values to represent a gap and negative 
values to represent equal or higher success, the worksheet switches the order of the operation. Where a student group’s success 
rate is lower than the average group’s rate, a negative value will result.   
**’-14’ is calculated by subtracting 71 (the average student success rate) from 57 (the success rate of the example group). 
The ‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate 
that a given group has greater success.  
 

  1 2  3  4 

Equity 
Gap 

Student 
Group 

Gap in 
comparison 

to the 
Average, 

Expressed 
as 

Percentage 

Percentage 
expressed 
as decimal 

25% 
becomes 

.25 

Multiply 

the # of 
courses 
students 

enrolled in & 
were present 
in on census 

= 

Number 
of 

Students 
Courses 
“Lost” 
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day in base 
year 

Largest 
Gap 

Foster Youth 20.6% 0.206 x 361 = 75 

Second 
Largest 

Black or 
African 

American 
11.6% 0.116 x 5,095 = 594 

Third 
Largest 

First 
Generation 

College 
Students 

4.2% 0.042 x 9,746 = 411 

 

Among the FCC racial/ethnic sub-groups, there are eight that experienced negative percent In 
progress/will be completed? 
 

 

GOALS, ACTIVITIES, FUNDING AND EVALUATION: COURSE COMPLETION 

GOAL B. 

The goal is to improve course completion for the following target populations identified in the 
college research as experiencing a disproportionate impact: 
 

Target Population(s) Current gap, year Goal*  Goal Year 

Black or African 
American 

-20.6 fall 2013   

 

ACTIVITIES: B. COURSE COMPLETION 

B.1 
● Activity Type(s)  

 Outreach X Student Equity 
Coordination/Planning 

 Instructional Support 
Activities 

 Student Services or 
other Categorical 
Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student Support 

X Research and 
Evaluation 

 Professional Development   

● Target Student Group(s) 

ID Target Group(s) # of Students Affected  

B.1 Black or African American  594  

 

● Activity Implementation Plan  
Research and Planning: Further research is needed to understand the African American 
students’ college experience and to identify best practices to meet the needs of this 
population group. We want to gain a better understanding of the underlying campus social 
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and academic factors that impact their success. The information will be collected via 
surveys, interviews and focus groups among African American students attending Fresno 
City College to determine needs and barriers. Additional research will include collegial 
discussions with teaching faculty, counselors and administrators to determine how they can 
assist in improving successful course completion among African American students. The 
research will identify where students feel they are valued and appreciated, and or severely 
disadvantaged. 

   
ID Planned Start and End 

Date(s) 
Student Equity Funds Other Funds** 

B.1 Fall 2015 – Spring 2016  Equity Coordinator 
SYMBAA/Idile FT 
Counselor/Coordinator 
Food for focus groups 
Transportation for students 
to attend focus groups 
Transcription services 

Faculty 

SYMBAA/Idile Counselors 

Basic Skills Counselor 

 

● Link to Goal  
In order to develop and implement practices that will improve course completion, the 
college needs to understand the variables effecting students’ completion rates. Gathering 
additional data to inform the interventions or practices will ensure that the needs of the 
students are being met. 
 

● Evaluation 

● Data that will be collected—both quantitative and qualitative—to measure impact of 
activity on the goal. 
 

● A timeline of / frequency of data collection and review. 
B.2 
● Activity Type(s)  

 Outreach X Student Equity 
Coordination/Planning 

 Instructional Support 
Activities 

 Student Services or 
other Categorical 
Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student Support 

X Research and 
Evaluation 

 Professional Development   

● Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

B.2 Black or African American  594  

    

 

● Activity Implementation Plan 
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FCC has two learning communities that are designed to meet the needs of Black or African 
American students. These are SYMBAA and Idile. We would like to extend these two 
programs to provide comprehensive services for up to three years (i.e. counseling, transfer 
assistance, etc.). This activity is also part of Indicator C since both SYMBAA and Idile 
programs begin with students placed below transfer in math and English.  In order to 
maximize resources and coordinate efforts the counselors and coordinators of all the 
special programs at FCC will meet to collaborate on what the extension of these programs 
will look like.  The success of each individual program has varied over the years and further 
research is needed to determine what components of each program contribute to the most 
success and what barriers exist in providing services. 
 
In order to maximize and align extended services the special program coordinators will 
meet in fall 2015 to do the following:  
 
 Analyze the data on existing programs 
 Review the literature on learning communities, FYEs and other focused student 

success programs to identify effective practices 
 Identify other colleges with extended programs and engage in a dialogue with them 

about logistics and effective practices 
 Draft a template for years 2 and 3 of the learning community. Services may include 

but not be limited to, book stipends; field trips; required counseling sessions; 
workshops (choosing a major, transfer requirements, education planning, job 
placement, financial literacy, mentoring, etc.).  

 Based on the research, determine the staffing needed to implement extended 
services  

 

 Increase efficiency in use of special programs data to track the course 
completion and success rates of African American students 

 Provide professional learning to counselors to improve their ability to identify 
and meet the needs of African American students 

 Create  a  dialogue  between  campus  faculty  with  the  African  American  
campus community to identify student needs and to promote successful course 
completion 

 Develop partnerships between the college and community that focus on 
increasing course completion rates for African American students 

 

 

ID Timeline(s) Student Equity Funds Other Funds** 

B.2  Equity Coordinator 
Basic Skills Coordinator 
Rodney Murphey  
Materials costs 
Book stipends 
Transportation for field trips 
Food for student meetings 
Rodney’s salary 

BSI – counselor, 
coordinator 

Special programs 
counselors 
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● Link to Goal  
Research indicates that the protective factors that are present during the one or two 
semesters that a student is in a special program last for an additional semester but then fall 
off in subsequent semesters. Providing additional support for students who are 
disproportionately impacted will help ensure continued success through transfer level 
courses. However, more research is needed in order to determine the most effective 
interventions during the second and third years of a learning community program. 

 

● Evaluation 

● Data that will be collected—both quantitative and qualitative—to measure impact of 
activity on the goal. 
 

● A timeline of / frequency of data collection and review. 
B.3 
● Activity Type(s)  

 Outreach  Student Equity 
Coordination/Planning 

 Instructional Support 
Activities 

 Student Services or 
other Categorical 
Program 

 Curriculum/Course 
Development or 
Adaptation 

X Direct Student 
Support 

X Research and 
Evaluation 

X Professional Development   

● Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

B.3   594  

    

 

● Activity Implementation Plan   
Research and Evaluation: Currently the vast majority of course offerings at FCC are on an 
18-week semester basis. We would like to research course completion rates for different 
types of course offerings such as accelerated, compressed, etc. Our campus data shows that 
many students including Black and African American are more successful in summer school 
courses which are compressed, highly accelerated classes. This raises questions about the 
reasons behind the higher success rates for summer school. We would like to gather more 
data to determine if accelerated and compressed courses are more effective at improving 
African American students’ course completion rates than traditional 18-week courses. This 
data will inform decisions about offering compressed, accelerated courses throughout the 
academic year. 

 

ID Timeline(s) Student Equity Funds Other Funds** 

B.3    

 

● Link to Goal  
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Exploring all avenues of interventions to determine the most effective for the targeted 
population is important. If the data indicate that compressed, accelerated courses are more 
beneficial to disproportionately impacted groups, then the college can use the data to 
inform course development and scheduling. 

 

● Evaluation 

● Data that will be collected—both quantitative and qualitative—to measure impact of 
activity on the goal. 
 

● A timeline of / frequency of data collection and review. 
 
B.4 
● Activity Type(s)  

 Outreach X Student Equity 
Coordination/Planning 

X Instructional Support 
Activities 

X Student Services or 
other Categorical 
Program 

X Curriculum/Course 
Development or 
Adaptation 

 Direct Student 
Support 

 Research and 
Evaluation 

 Professional 
Development 

  

● Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

B.4     

    

 

● Activity Implementation Plan   
Fresno City College recently implemented a Summer Bridge Program that was launched with a 
Title V Grant. The program was expanded in the summer of 2015 to include students enrolled in 
special learning community programs on campus We would like to continue the expansion  of 
the program to focus on providing incoming students experiencing disproportionate impact the 
opportunity to enroll and successfully complete English and/or math basic skills courses in 
conjunction with Counseling courses. Summer Bridge students will receive academic support 
(e.g. tutorial, Extending the Class, etc.), counseling support and team building activities during 
the program that will assist them with the transition from high school or the community to the 
college. Summer Bridge participants who successfully complete English and/or math courses in  
Summer will be enrolled in the subsequent level of English and/or math in Fall. 
 

 

ID Timeline(s) Student Equity Funds Other Funds** 

B.4  Student Equity Coordinator 
Basic Skills Coordinator 
Special Program 
Coordinators/Counselors 
Food 

Special programs 
counselors 
BSI Counselor 
General Fund: Teaching 
faculty 
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Materials 
Transportation 
Book stipends 
Field trips 
 
 

 

● Link to Goal  
Summer Bridge programs have been shown to improve student course completion. Scaling 
up the FCC Summer Bridge Program will provide students with the support needed to 
complete their courses. Providing an opportunity with wrap around support for students to 
start their educational journey in the fall will help students achieve success early on in their 
college career.  

 
● Evaluation 

● Data that will be collected—both quantitative and qualitative—to measure impact of 
activity on the goal. 
 

● A timeline of / frequency of data collection and review. 
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ESL and Basic Skills Completion 
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CAMPUS-BASED RESEARCH: ESL AND BASIC SKILLS COMPLETION 

C. ESL AND BASIC SKILLS COMPLETION.  The ratio of the number of students by population 
group who complete a degree-applicable course after having completed the final ESL or 
basic skills course compared to the number of those students who complete such a final ESL 
or basic skills course. Calculate progress rates through basic skills by dividing:  
 
The Fresno City College Institution Research Office reviewed three methods for calculating 
student equity gaps (disproportionate impact) for degree completion and certificate 
completion: 1) proportionality methodology, 2) 80% rule methodology, and 3) percentage 
point gap methodology. The percentage point gap methodology was selected as an 
approach to calculate the disproportionate impact groups for both degree completion and 
certificate completion because the results were easier to interpret.  
 
The percentage point gap compares the percent of students in a disaggregated subgroup 
who succeed in an outcome with the percent of all students who succeed in the same 
outcome. One of the advantages of the percentage point gap measurement is that it allows 
users to calculate and communicate the number of students ‘lost’ relative to the all student 
(or another group’s) average. Since Fresno City College is a Hispanic Serving Institution 
(HSI), Hispanics/Latinos make up the largest number of degree and certificate completion 
rates, followed by White, Asian, Black or African American students.  
 
The completion rate for all English for Multi-language Speakers (EMLS) students is 33.1%.  
Students identified as some other race (51/3%), Black or African American (40%), First 
Generation (37.7%) and females (35%) were above the total average. Although the 
completion rate for Native Hawaiian/Pacific Islander and Veterans is also above the 
average, it is important to consider their total size compared to all students. Conversely, 
Individuals with disabilities (17.1%), White (25.8%); Males (31%) and Asians (31.3) are below 
the average for completion of the EMLS sequence. While Foster Youth show 0% completion 
it is important to consider the size of the population.  
 
The table below shows the findings from the Percentage Point Gap analysis for EMLS 
completion. 
 

Remedial English Course Completion (2008-2009 Cohort Year) 

Rate Denominator Numerator 

Rate of ESL and 
Basic Skills 
Completion 

The # of students who 
complete a final ESL course 
with an A, B, C or credit in 
the base year 

The # of students out of  (the 
denominator) that complete a degree 
applicable course with an A, B, C, or 
credit in the goal year  

  
Target Population(s) – 
Scorecard Cohort (2008-
2009)  

The # of 
students who 
complete a final 
ESL with an A, B, 
C or credit  

The number of 
students out of 
 (the 
denominator) 
that complete a 
degree 

The rate of 
progress 
from ESL to 
degree-
applicable 

Total 
(college 
average) 
ESL 
completion 
rate* 

Comparison to 
the all student 
average 
(Percentage 
point 
difference 
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applicable 
course with an 
A, B, C, or credit  

course 
completion 

with +/- 
added)*  

2008-2009 ESL Cohort 664 220 33.1% 33.1%   
Gender      

Males 326 101 31.0% 33.1% -2.2% 
Females 336 118 35.1% 33.1% 2.0% 
Unknown 2 1 50.0% 33.1% 16.9% 

Ethnicity      

American Indian / Alaska 
Native 

NA NA 
NA NA NA 

Asian 150 47 31.3% 33.1% -1.8% 
Black or African American 10 4 40.0% 33.1% 6.9% 
Filipino 6 2 33.3% 33.1% 0.2% 
Hispanic or Latino 427 138 32.3% 33.1% -0.8% 
Native Hawaiian or other 
Pacific Islander 

1 1 
100.0% 33.1% 66.9% 

White 31 8 25.8% 33.1% -7.3% 
Some other race 39 20 51.3% 33.1% 18.1% 

Special Groups      

Foster youth 1 0 0.0% 33.1% -33.1% 
Individuals with disabilities 41 7 17.1% 33.1% -16.1% 
Low-income students 664 220 33.1% 33.1% 0.0% 
Veterans 1 1 100.0% 33.1% 66.9% 
First Generation Student 53 20 37.7% 33.1% 4.6% 

*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the 
orange boxes and used to calculate the equity gap for each group (the last column on the right). 
**Calculated by subtracting the average (all student) rate from the student group’s rate of progress through ESL and Basic 
Skills – paying close attention to the +/- designation. Note: Because it would be confusing for positive values to represent a gap 
and negative values to represent equal or higher success, the worksheet switches the order of the operation. Where a student 
group’s success rate is lower than the average group’s rate, a negative value will result.   
**’-7’ is calculated by subtracting 24 (the average student success rate) from 17 (the success rate of the example group). The 
‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate that a 
given group has greater success.  

 
The second table below shows the three student groups that are experiencing the greatest 
equity gaps in EMLS completion and the number of students “lost”. If these students that were 
lost had succeeded, they would have closed the equity gap. 
 
The three student groups experiencing the greatest equity gaps are: 
1) Individuals with disabilities with a -16.1 percentage point gap 
2) Whites with a -7.3 percentage point gap 
3) Males with a -2.2 percentage point gap 
 
In the Activities Section, discussions on implementing services to increase completion rates for 
all disproportionate groups will be addressed. 
 

  1 2  3  4 

Equity 
Gap 

Student 
Group 

Gap in 
comparison 

to the 

Percentage 
expressed as 

decimal 
Multiply 

The # of students 
who complete a 
final ESL or basic 

= 
Number of 
Students 

“Lost” 
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Average, 
Expressed as 
Percentage % 

25% becomes 
.25 

skills course with 
an A, B, C or credit 

 

Largest 
Gap 

Individuals 
with 

Disabilities 
16.1% 0.161 x 41 = 7 

Second 
Largest 

White 7.3% 0.073 x 31 = 3 

Third 
Largest 

Male 2.2 0.022 x 326 = 7 

  

Based on the percentage point gap described above, the average completion rate of the basic 
skills English sequence is 35.1%. Most disaggregated student groups are above the average and 
include Native Hawaiian or other Pacific Islander (58.3%); Asian (49.8%); American 
Indian/Alaskan Native (42%); Veterans (45.2%); some other race (40.2%); Whites (38.2%); 
Females (37.8%); and Filipino (36.7%). Disaggregated groups that are below the average 
completion rate include First Generation (34.5%); Low Income (33.9%); Males (31.8%); 
Individuals with disabilities (28%); Black or African American (25.3%); and Foster Youth (20%).  
 
The table below shows the findings from the Percentage Point Gap analysis for Basic Skills 
English completion. 
 
Remedial English Course Completion (2008-2009 Cohort Year) 

Rate Denominator Numerator 

Rate of Remedial 
English and Basic 
Skills Completion 

The # of students who 
complete a final remedial 
English course with an A, B, C 
or credit in the base year 

The # of students out of  (the 
denominator) that complete a degree 
applicable course with an A, B, C, or 
credit in the goal year  

  
 

Target Population(s): 
Scorecard Cohort (2008-
2009) 

The # of 
students who 
complete a final 
remedial English 
course with an 
A, B, C or credit  

The number of 
students out of 
 (the 
denominator) 
that complete a 
degree 
applicable 
course with an 
A, B, C, or credit  

The rate of 
progress 
from Basic 
Skills to 
degree-
applicable 
course 
completion 

Total 
(college 
average) 
completion 
rate* 

Comparison to 
the all student 
average 
(Percentage 
point 
difference 
with +/- 
added)*  

2008-2009 English Cohort 2,792 979 35.1% 35.1%   
Gender      

Males 1,281 407 31.8% 35.1% -3.3% 
Females 1,504 569 37.8% 35.1% 2.8% 
Unknown 7 3 42.9% 35.1% 7.8% 

Ethnicity      

American Indian / Alaska 
Native 

49 21 
42.9% 35.1% 7.8% 

Asian 201 100 49.8% 35.1% 14.7% 
Black or African American 300 76 25.3% 35.1% -9.7% 
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Filipino 30 11 36.7% 35.1% 1.6% 
Hispanic or Latino 1,439 469 32.6% 35.1% -2.5% 
Native Hawaiian or other 
Pacific Islander 

12 7 
58.3% 35.1% 23.3% 

White 537 205 38.2% 35.1% 3.1% 
Some other race 224 90 40.2% 35.1% 5.1% 

Special Groups      

Foster youth 15 3 20.0% 35.1% -15.1% 
Individuals with disabilities 261 73 28.0% 35.1% -7.1% 
Low-income students 2,146 728 33.9% 35.1% -1.1% 
Veterans 73 33 45.2% 35.1% 10.1% 
First Generation Student 258 89 34.5% 35.1% -0.6% 

*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the 
orange boxes and used to calculate the equity gap for each group (the last column on the right). 
**Calculated by subtracting the average (all student) rate from the student group’s rate of progress through ESL and Basic 
Skills – paying close attention to the +/- designation. Note: Because it would be confusing for positive values to represent a gap 
and negative values to represent equal or higher success, the worksheet switches the order of the operation. Where a student 
group’s success rate is lower than the average group’s rate, a negative value will result.  
**’-7’ is calculated by subtracting 24 (the average student success rate) from 17 (the success rate of the example group). The 
‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate that a 
given group has greater success. 
 

The second table below shows the three student groups that are experiencing the greatest 
equity gaps in basic skills English completion and the number of students “lost”. If these 
students that were lost had succeeded, they would have closed the equity gap. 
 
The three student groups experiencing the greatest equity gaps are: 
1) Foster Youth with a -15.1 percentage point gap 
2) Black or African American with a -9.7 percentage point gap 
3) Individuals with disabilities with a -7.1 percentage point gap 
 
In the Activities Section, discussions on implementing services to increase completion rates for 
all disproportionate groups will be addressed. 
  

  1 2  3  4 

Equity 
Gap 

Student 
Group 

Gap in 
comparison 

to the 
Average, 

Expressed as 
Percentage % 

Percentage 
expressed as 

decimal 
25% becomes 

.25 

Multiply 

The # of students 
who complete a 
final ESL or basic 
skills course with 

an A, B, C or credit 

= 

Number of 
Students 

“Lost” 
 

Largest 
Gap 

Foster 
Youth 

15.1% 0.151 x 15 = 3 

Second 
Largest 

Black or 
African 

American 
9.7% 0.097 x 300 = 30 

Third 
Largest 

Individuals 
with 

Disabilities 
7.1% 0.071 x 261 = 19 
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Based on the percentage point gap described above, the average completion rate of the basic 
skills math sequence is 33.6%. The disaggregated groups above the average with large numbers 
are Veterans (47.7%); Asian (42.8%); Whites (41.3%); Filipino (40.7%); some other race (39.9%); 
Females (35.8%); and First Generation (34.9%). The disaggregated groups below the average 
include Low income (32.7%); Males (30.8%); Hispanic or Latino (30.4%); American Indian/Alaska 
Native (29.3%); Individuals with disabilities (24.3%); Black or African American (22.5%); Foster 
Youth (20%). While Native Hawaiian or other Pacific Islander students also are below the 
average, it is important to consider the size of the population.   
 
The table below shows the findings from the Percentage Point Gap analysis for basic skills math 
completion. 
 

Remedial Math Course Completion (2008-2009 Cohort Year) 

Rate Denominator Numerator 

Rate of Remedial 
Math and Basic 
Skills Completion 

The # of students who 
complete a final remedial 
Math course with an A, B, C 
or credit in the base year 

The # of students out of  (the 
denominator) that complete a degree 
applicable course with an A, B, C, or 
credit in the goal year  

  
Target Population(s) : 
Scorecard Cohort (2008-
2009) 
 

The # of 
students who 
complete a final 
remedial math 
course with an 
A, B, C or credit  

The number of 
students out of 
 (the 
denominator) 
that complete a 
degree 
applicable 
course with an 
A, B, C, or credit  

The rate of 
progress 
from 
remedial 
math to 
degree-
applicable 
course 
completion 

Total 
(college 
average) 
completion 
rate* 

Comparison to 
the all student 
average 
(Percentage 
point 
difference 
with +/- 
added)*  

2008-2009 Math Cohort 2,499 840 33.6% 33.6%   
Gender      

Males 1,138 351 30.8% 33.6% -2.8% 
Females 1,351 484 35.8% 33.6% 2.2% 
Unknown 10 5 50.0% 33.6% 16.4% 

Ethnicity      

American Indian / Alaska 
Native 

41 12 
29.3% 33.6% -4.3% 

Asian 201 86 42.8% 33.6% 9.2% 
Black or African American 262 59 22.5% 33.6% -11.1% 
Filipino 27 11 40.7% 33.6% 7.1% 
Hispanic or Latino 1,231 374 30.4% 33.6% -3.2% 
Native Hawaiian or other 
Pacific Islander 

11 1 
9.1% 33.6% -24.5% 

White 513 212 41.3% 33.6% 7.7% 
Some other race 213 85 39.9% 33.6% 6.3% 

Special Groups      

Foster youth 15 3 20.0% 33.6% -13.6% 
Individuals with disabilities 251 61 24.3% 33.6% -9.3% 
Low-income students 1,966 642 32.7% 33.6% -1.0% 
Veterans 65 31 47.7% 33.6% 14.1% 
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First Generation Student 229 80 34.9% 33.6% 1.3% 
*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the 
orange boxes and used to calculate the equity gap for each group (the last column on the right). 
**Calculated by subtracting the average (all student) rate from the student group’s rate of progress through ESL and Basic 
Skills – paying close attention to the +/- designation. Note: Because it would be confusing for positive values to represent a gap 
and negative values to represent equal or higher success, the worksheet switches the order of the operation. Where a student 
group’s success rate is lower than the average group’s rate, a negative value will result.  
**’-7’ is calculated by subtracting 24 (the average student success rate) from 17 (the success rate of the example group). The 
‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate that a 
given group has greater success. 
 

The second table below shows the three student groups that are experiencing the greatest 
equity gaps in basic skills math completion and the number of students “lost”. If these students 
that were lost had succeeded, they would have closed the equity gap. 
 
The three student groups experiencing the greatest equity gaps are: 
1) Foster Youth with a -13.6 percentage point gap 
2) Black or African American with a -11.1 percentage point gap 
3) Individuals with disabilities with a -9.3 percentage point gap 
 
In the Activities Section, discussions on implementing services to increase completion rates for 
all disproportionate groups will be addressed. 
  

  1 2  3  4 

Equity 
Gap 

Student 
Group 

Gap in 
comparison to 
the Average, 
Expressed as 
Percentage % 

Percentage 
expressed as 

decimal 
25% becomes 

.25 

Multiply 

The # of students 
who complete a 
final ESL or basic 
skills course with 

an A, B, C or credit 

= 

Number of 
Students 

“Lost” 
 

Largest 
Gap 

Foster 
Youth 

13.6% 0.136 x 15 = 2 

Second 
Largest 

Black or 
African 

American 
11.1% 0.111 x 262 = 30 

Third 
Largest 

Individuals 
with 

Disabilities 
9.3% 0.093 x 251 = 24 

 

 

GOALS, ACTIVITIES, FUNDING AND EVALUATION: ESL AND BASIC SKILLS COURSE 
COMPLETION 

GOAL C. The goal is to improve ESL and basic skills completion for the following target 
populations identified in the college research as experiencing a disproportionate impact: 
 

ESL 

Target 
Population(s) 

Current gap, year Goal*  Goal Year 
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Individuals with 
disabilities  

-18.1%, 2014 (Six-
year rate) 

Reduce gap by two 
percentage points 

2020 

White -7.3%, 2014 (Six-
year rate) 

Reduce gap by two 
percentage points 

2020 

Males -2.2%, 2014 (Six-
year rate) 

Reduce gap by two 
percentage points 

2020 

*Expressed as either a percentage or number **Benchmark goals are to be decided by the institution. 
 
ENGLISH 

Target 
Population(s) 

Current gap, year Goal*  Goal Year 

Foster Youth  -15.1%, 2014 (Six-
year rate) 

Reduce gap by two 
percentage points 

2020 

Black or African 
American 

-9.7%, 2014 (Six-
year rate) 

Reduce gap by two 
percentage points 

2020 

Individuals with 
disabilities 

-7.1%, 2014 (Six-
year rate) 

Reduce gap by two 
percentage points 

2020 

*Expressed as either a percentage or number **Benchmark goals are to be decided by the institution.  

 
MATH  

Target 
Population(s) 

Current gap, year Goal*  Goal Year 

Foster Youth -13.6%, 2014 Reduce gap by two 
percentage points 

2020 

Black or African 
American 

-11.1%,  Reduce gap by two 
percentage points 

2020 

Individuals with 
disabilities 

-9.3%,  Reduce gap by two 
percentage points 

2020 

Hispanic/Latino -3.2%, Reduce gap by two 
percentage points 

2020 

 

 

ACTIVITIES: C. ESL AND BASIC SKILLS COURSE COMPLETION 

C.1 
● Pilot a Math and English First initiative with existing special programs that serve students 

who have been assessed into Basic Skills courses, particularly those focused on 
disproportionately impacted groups, such as Network Scholars, SYMBAA, Idile, USEAA, 
Foster Youth, Camino and EOPS. *no foster youth program at this time 

X Outreach  Student Equity 
Coordination/Planning 

 Instructional Support 
Activities 

 Student Services or 
other Categorical 
Program 

X Curriculum/Course 
Development or 
Adaptation 

 Direct Student Support 
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X Research and 
Evaluation 

 Professional Development   

● Target Student Group(s) & # of Each Affected*: 

ID Target Group(s) # of Students Affected  

C.1 First time basic skills students in fall 2015 3,500  

    
 

 

● Activity Implementation Plan   
Currently, only one of the special programs at FCC requires math and English in the first 
three semesters of college. The Network Scholars First Year Experience (FYE) learning 
community provides a clear pathway for students to complete the basic skills sequence in 
reading/writing or EMLS and math. The initial data on this special program has shown 
promise, but this is only the fourth cohort in fall 2015. We would like to complete additional 
research to inform our decision to implement ME First in other special programs, 
particularly those that are designed for students who are disproportionately impacted. We 
believe that students should focus on those courses that will help them be successful in 
college in their first year. The implementation of this activity will require the completion of 
a study on requiring first-time degree/transfer seeking students who place in basic skills 
courses to complete math and English or English for Multi-Language Speakers (EMLS) in 
their first year of college (ME First). 
 
In addition, the college implemented a large scale Summer Bridge program in summer 2015 
designed to assist students in completing their first basic skills math or English/English for 
Multilanguage Language Speakers (EMLS) courses prior to fall 2015. Since this intervention 
is relatively new we would like to spend time analyzing the data and to determine links to 
special programs and the implementation of ME First. 
 

Research and Evaluation 
  
The following questions will guide our inquiry in fall of 2015 and spring 2016. 
 
1. Do students in the Network Scholars program have increased retention, completion 

and persistence rates as compared to other basic skills students? Can this be 
attributed to taking math and English/EMLS first?  

2. Do students in the Network Scholars have increased retention, completion and 
persistence as compared to other special programs during the last 2 years? (the 
Network Scholars is a new program with only 3 years of completion data) 

3. Are there courses in the basic skills sequence that consistently have a higher rate of 
non-completers?  

4. Are there courses in the basic skills sequence that consistently have a higher rate of 
completers? 

5. How have students in special programs performed in any transfer level course over 
time?  
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FCC will conduct the following research in 2015-2016 to implement a ME First initiative. 
 
1. Review student assessment trends and course taking patterns for select special 

programs to determine the number of sections and times of offerings 
 

2. Review course scheduling procedures and processes to determine how to provide 
enough courses to meet demand   

 
3. Review campus-wide student assessment trends and course taking patterns—with a 

focus on students beginning their math sequence in basic skills— to determine the 
number of sections and times of offerings 

 
4. Review course scheduling procedures and processes to determine how to provide 

enough courses to meet demand    
 
5. Survey current first year students to determine barriers to taking math or English in the 

first year of college and how students make decision on course taking.  
 

6. Collect and analyze the data on the Network Scholars program, a 3 semester FYE for 
basic skills and EMLS students to determine student success rates through the basic 
skills sequence and English 1A in a three-semester period. Compare this data with 
other special programs whose cohorts have completed ENGL 1A or another transfer 
course.  

 
7. Analyze placement data on current first year students to determine placement levels 

and how placement was determined (i.e. placement test, multiple measures, other). 
Additional resources may be needed to address this. The data in TSUM is quite messy 
and we need someone who can write code to help make this happen. 
Recommendation for committee to consider 

 
In addition, once the research has been completed, the college will use the data to develop 
the fall 2016 schedule to reflect changes in course offerings, student expectations, advising 
and recruitment.  

 
 
   

ID Planned Start and End 
Date(s) 

Student Equity Funds Other Funds** 

C.1 September 2015 – June 
30, 2016 
 

Researcher % of time? 
Basic Skills Coordinator Salary 
at 50% 
Equity Coordinator Salary 
Adjunct Faculty stipends to 
attend meetings 
 

BSI – coordinator salary and 
adjunct counselor salary 
General Fund (for FT faculty 
paid out of general fund $$ 
Other special program 
funds that already pay for 
counselor/coordinators 
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● Link to Goal  

FCC has a significant number of students requiring one or more remediation classes. We 
believe that students need a more structured and accelerated pathway through the basic 
skills sequence and on to transfer level courses. In addition, research indicates that students 
who successfully complete a math course in their first year of college are 67% more likely to 
complete their stated educational goal and students who successfully complete an English 
class in their first year of college are 31% more likely to complete their stated educational 
goal (Research & Planning Group, March 2010).  We also know that many students put off 
taking math in particular and the longer they wait the less likely they are to finish the 
sequence. Further, research shows that providing students with a clear pathway through 
the sequence improves student success. Mining the data to show how this can be 
implemented on a large scale will help us to provide the support and courses needed to 
help students be successful and complete the basic skills sequence so that students can take 
transfer level classes and be successful in those classes.  Developing a ME First initiative on 
campus is supported by the Basic Skills Initiative through funding of faculty participation in 
Leading from the Middle (LFM) a state wide leadership project. BSI monies fund 3-4 faculty 
each year to participate in LFM. Two of the LFM faculty cohorts are 
 

● Evaluation 

 Completion of research data collection in spring 2016 

 Number of additional basic skills and ESL courses offered in fall 2016 and spring 2017 

 Number of students enrolled in Math, English or EMLS in their first year of college 
beginning in fall 2016 compared to baseline data 

  Focus groups with students in ME First special programs 

 Collect student retention, persistence and success data within the basic skills sequence 

 Long-term college retention, persistence and success data in the first transfer level course 
after completion of the basic skills sequence 

 
C.2 
● Establish on-going professional learning that focuses on effective critical pedagogy and 

learner centered classrooms to improve ESL and Basic Skills sequence completion. Include 
faculty, counselors, tutors and student leaders in training.  

●  Activity Type(s):  

 Outreach  Student Equity 
Coordination/Planning 

 Instructional Support 
Activities 

 Student Services or 
other Categorical 
Program 

X Curriculum/Course 
Development or 
Adaptation 

 Direct Student Support 

 Research and 
Evaluation 

X Professional Development   
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● Target Student Group(s) 

ID Target Group # of Students Affected  

C.2 1. Individuals with disabilities  
2. White 
3. Male 
4. Foster Youth 
5. Black or African American  
6. Hispanic/Latino   

??  

 
● Activity Implementation Plan   

Creating on-going meaningful and effective professional development is an important 
aspect of improving student outcomes.  Studies show that when faculty, counselors and 
staff are exposed to critical pedagogy and are supported in implementing new strategies 
student outcomes improve. In collaboration with the campus wide professional 
development committee we want to create a comprehensive, varied and on-going program 
for faculty and staff. Further, we want to develop a safe environment to explore current 
practices and their contribution to equity gaps. 
 
The following steps will be implemented to complete this activity. 

Engage basic skills instructors (full-time and part-time) in professional learning 
opportunities to integrate effective learning strategies and pedagogy in basic skills courses 
with particular attention to disproportionately impacted groups.  

Provide training for faculty and Extending the Class (ETC) and Peer Assisted Study Sessions 
(PASS) Leaders on the effective use of supplemental instruction including recruiting peer 
leaders. There will be a focus on recruiting from disproportionately impacted groups within 
basic skills courses, particularly African Americans. Pass Leaders will have a focus on 
disproportionately impacted groups within English and EMLS courses. 

 
Provide professional learning opportunities for faculty and counselors to increase cultural 
competency and to integrate culturally responsive pedagogy in basic skills and EMLS 
courses and counseling practices with disproportionately impacted groups.  Examples of 
potential workshops include Leonard Geddes with the LearnWell Project, On Course, 3CSN 
and Habits of Mind and Reading Apprenticeship. 
 

 

ID Planned Start and End 
Date(s) 

Student Equity Funds Other Funds** 

C.2 July 1, 2015 – June 30, 
2016 or should 
this be 

a) $00.00 for travel, hotel, 3 
hours workshop with Xx 
faculty members 
 

Basic Skills Funds, XX0 
(travel and 

conference from Academic 
Senate), other 

 2020 for all end dates? b) $00.00 for food for 2-hour 
training with Leonard for XX 
student tutors 

general fund $$ for 
professional development 
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c)Equity Coordinator and 
Basic Skills Coordinator to 
plan and implement 

 

 

● Link to Goal  
Professional development is necessary in order for faculty to increase their effectiveness in 
developing and implementing culturally sound pedagogy. The design and implementation of 
culturally relevant teaching strategies will improve student retention, persistence and 
completion of the basic skills course sequence. We believe that equity gaps in the basic 
skills sequence is often due to issues of practice. 
 

● Evaluation 
● Participants will complete a questionnaire at the end of each professional 

development opportunity to assess knowledge gained and intent to implement 
learned strategies. 
 

● A follow-up survey will be administered to participants at 3 months and six months 
after participating in professional development activities to measure the degree of 
implementation of new strategies learned and assess any barriers that need to be 
addressed.  
 

● Collect data on the retention, successful completion and persistence of 
disproportionately impacted groups in basic skills and ELMS courses to monitor 
effectiveness of professional development activities.  

C.3 
● Provide supplemental instruction through ETC Leaders in basic skills math courses and Peer 

Assisted Study Sessions (PASS) leaders in all basic skills English and EMLS courses.  

 Outreach  Student Equity 
Coordination/Planning 

X Instructional Support 
Activities 

 Student Services or 
other Categorical 
Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student Support 

 Student Services or 
other Categorical 
Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student Support 

 Research and 
Evaluation 

 Professional Development   

● Target Student Group(s) & # of Each Affected*: 

ID Target Group(s) # of Students Affected . 

C.3 African Americans current sections of PASS; current 
sections of ETC 

 

C.3 Foster Youth   

C.3 Individuals with disabilities   
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C.3 White (ELMS)   

C.3 Hispanic/Latino   

C.3 Males   

 
Activity Implementation Plan   
In the first few years of the Basic Skills Initiative, the FCC Tutorial Center requested funding 
to launch Supplemental Instruction as a way to meet the needs of basic skills students. 
Supplemental Instruction is an academic assistance program that utilizes peer-assisted 
study sessions. In this model, a student who has taken the course previously becomes the 
tutor in the same course, with the same instructor the next semester or year (Martin & 
Arendale, 1990).  Funding was provided for an adjunct faculty coordinator in 2007. Over the 
years, as FCC has assessed and evaluated the program, changes were made to better meet 
the needs of our students and faculty. We renamed our program ETC to reflect those 
changes and the program was continuously funded through the BSI even as the program 
grew and changed. Our ETC program was highlighted in the 2014 Basics Skills Completion: 
The Key to Student Success in California Community Colleges – Effective Practices for 
Faculty, Staff and Administrators Guide. The BSI has struggled to maintain the funding for 
this program and has sought to make it a full-time position funded with other monies in 
order to expand to meet the needs of more students. Due to the success of ETC with basic 
skills students the college decided to incorporate the ETC faculty coordinator into the Equity 
Plan to target disproportionately impacted students. A full-time faculty coordinator was 
hired in August 2015. Further, all tutors are supported through the general fund budget and 
most recently the Office of Instruction committed additional general fund monies to 
support additional tutors for this highly successful program. ETC services continue to 
expand and scale up in order to include more course sections not only in basic skills courses 
but also transfer courses with traditionally high failure rates for disproportionately 
impacted student groups.  
 
In spring 2014 the campus Academic Success Committee, that oversees the BSI, approved 
the addition of an adjunct Math Faculty Tutor to focus specifically on basic skills math 
courses. An adjunct was hired in January 2015 and was paid for out of BSI monies. However, 
the BSI budget is relatively small and needs to be available to support other innovative 
projects, therefore the math faculty tutor position was approved as a full-time position 
using Equity funds in September 2015. This position will focus on basic skills math courses 
as well as transfer level courses with disproportionately impacted students as identified in 
both Indicator B and C. 
 
The campus Writing and Reading Center (WRC) launched a modified form of SI called PASS. 
Initially, funding was provided through Basic Skills to provide embedded tutors in our Basic 
Skills First Year Experience, the Network Scholars. The support of the Network Scholars 
tutors continues, but due to the increased success of those targeted students, the Office of 
Instruction committed new general fund monies to imbed PASS tutors in all developmental 
writing classes. Further, the part-time PASS Faculty Coordinator was recently moved to a 
full-time position now funded out of the Equity Plan. This decision was based on data that 
shows student participation in PASS addresses equity gaps and improves student GPA. 
 

103



 

31 

 

ID Planned Start and End 
Date(s) 

Student Equity Funds Other Funds** 

C.3 July 1, 2015 – June 30, 
2020 

PASS Coordinator 
ETC Coordinator 
Math Tutoring Coordinator 
Tutors 

WRC tutoring (XX0) 
PASS tutoring XX0 
math tutoring (XX0)  
BSI Tutoring $$ 
 

 

● Link to Goal  
Supplemental Instruction (SI) is a research based strategy that improves student grades and 
course completion. The Tutoring Center at FCC has implemented this effective instructional 
strategy through ETC and the Writing and Reading Center has implemented SI through 
PASS. Utilizing ETC and PASS in Basic Skills math, English and EMLS courses will assist the 
college in improving student completion of the basic skills sequence and persistence to 
transfer level courses. 
 

● Evaluation 
a. Quantitative data such as GPA, course completion and persistence to the next level in 

the basic skills sequence will be measured. Students who participate in ETC or PASS will 
be compared to similar students who do participate in the services to compare success 
rates.  

b. Students who participate in ETC and PASS will also be tracked to compare their success 
rate in transfer level classes after completing the basic skills sequence.  

c. Participating students will be asked to provide their feedback on the services through a 
survey in order to evaluate and improve the services.  

d. ETC and PASS leaders will be asked to provide feedback through a survey each semester 
and through continual feedback with supervisors. 

e. Participating faculty will be asked to provide feedback through a survey each semester 
as well as through on-going collaboration with ETC and PASS Coordinators and other 
faculty participants. 

f. ETC and PASS are part of the Program Review process for their respective departments 
and as such robust evaluation and review is conducted on an on-going process. 
 

C.4 
● Create a First Year Experience (FYE) for Black or African American students. Determine how 

to scale up existing efforts or create a new program to meet the needs of African American 
students   

 Outreach X Student Equity 
Coordination/Planning 

X Instructional Support 
Activities 

X Student Services or 
other Categorical 
Program 

X Curriculum/Course 
Development or 
Adaptation 

 Direct Student 
Support 
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X Student Services or 
other Categorical 
Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student 
Support 

 Research and 
Evaluation 

 Professional Development   

● Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

C.4 African American Students  Needs further review  

 
● Activity Implementation Plan   
Faculty and staff at FCC believe and research supports the idea that structured pathways are 
an effective way to improve student outcomes. This activity proposes to research the 
possibility of providing either a new structured FYE pathway for Black or African American 
students or determining if existing structures supporting African American students can be 
scaled up effectively. The following steps will be implemented to achieve this activity.  
Conduct a research study to examine African American perceptions of the college and how 
the college can help meet their educational needs. Include focus groups and interviews with 
African American students to identify barriers for students’ lack of progress and completion 
as well as to identify interventions and strategies for improving progress and completion.  
 
Conduct research on effective Black or African American First Year Experience programs at 
colleges similar to FCC. This will include multiple discussions with faculty, counselors and 
administrators at selected colleges; analysis of data and success rates; and a site visit to 
determine the implementation plan at FCC. The Student Equity Coordinator will lead this 
effort in collaboration with the Basic Skills Coordinator, faculty and counselors. (Will need to 
add Rodney’s position to this, and confirm what his official title is) 
 
Evaluate current learning communities on campus that target Black or African American 
students to determine if they can be scaled up as a FYE based on the research.  
 
Engage African American faculty in discussions on the needs of Black or African American 
students and the course sequence and support services necessary for development of the 
FYE. 
 
Provide professional learning for faculty, staff and administrators 
 

 

ID Planned Start and End 
Date(s) 

Student Equity Funds Other Funds** 

C.4 October 1, 2015 – 
December 2016 

Full-time Counselor 
Equity Coordinator 
Researcher 
Basic Skills Coordinator 

BSI Funds,  
SSSP,  
General Fund 
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● Link to Goal  
FYE is an effective way to improve student outcomes and research shows that structured 
pathways improve student outcomes. Our Black or African American students are 
disproportionately represented in the lack of completion in the basic skills sequence both in 
math and English as well as completing a transfer level course after completing the 
sequence. We believe that providing a comprehensive FYE for our Black or African American 
students will improve basic skills sequence course completion. In addition, other ways to 
offer remediation will be explored and considered for implementation. However, further 
research needs to be done to identify the specific needs of this group and to design an 
evidenced based program. It is imperative to seek input from all stakeholders in order to 
have a comprehensive program. 
 

● Evaluation 
Gather and monitor retention, persistence and successful completion data of African 
American students enrolled in basic skills courses   
 

● Data that will be collected—both quantitative and qualitative—to measure impact of 
activity on the goal. 
 

● A timeline of / frequency of data collection and review. 
 

C.5 
● Extend the USEAA, SYMBAA, IDILE, PUENTE, Camino and The Network Scholars learning 

community programs to provide comprehensive services for up to three years (i.e. 
academic support, counseling, etc.).  

●  

 Outreach  Student Equity 

Coordination/Planning 
 Instructional Support 

Activities 
X Student Services or 

other Categorical 

Program 

 Curriculum/Course 

Development or 

Adaptation 

 Direct Student Support 

 Research and 

Evaluation 
 Professional Development   

● Target Student Group(s) 

ID Target Group # of Students Affected  

C.5 African Americans   

C.5 Hispanic/Latino   

C.5 Southeast Asian   

C.5 Males   

C.5 Foster Youth   

C.5 Whites (EMLS)   
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Activity Implementation Plan  
FCC has provided special programs through Student Services for many years. These 
programs target specific racial, ethnic or learning needs groups who are disproportionately 
impacted in the basic skills sequence. Each learning community or FYE has several 
components in common such as 1) a designated counselor; 2) linked classes for at least one 
semester for first time entering students; 3) field trips to a university; 4) student education 
planning. Some of our special programs also include mentors and book stipends based on 
the funding source. We are interested in expanding the special programs for up to three 
years to continue to provide comprehensive wrap around services to improve students’ 
success in the basic skills and EMLS sequence and on to transfer courses. The success of 
each individual program has varied over the years and further research is needed to 
determine what components of each program contribute to the most success and what 
barriers exist in providing services. 
 
In order to maximize and align extended services the special program coordinators will 
meet in fall 2015 to do the following:  
 
 Analyze the data on existing programs 
 Review the literature on learning communities, FYEs and other focused student 

success programs to identify effective practices 
 Identify other colleges with extended programs and engage in a dialogue with them 

about logistics and effective practices 
 Draft a template for years 2 and 3 of the learning community. Services may include 

but not be limited to, book stipends; field trips; required counseling sessions; 
workshops (choosing a major, transfer requirements, education planning, job 
placement, financial literacy, mentoring, etc.).  

 Based on the research, determine the staffing needed to implement extended 
services  

 
 

ID Planned Start and End 
Date(s) 

Student Equity Funds Other Funds** 

C.5 Fall 2015 – Spring 2020 Basic Skills Coordinator 
Equity Coordinator 
Institutional Research 

Coordinator  
Rodney Murphey/need 

official title 

BSI - Basic Skills Counselor 
General Fund 
Counselor/program 
coordinators 
Special program funds for 
counselor/coordinators 
 

 

● Link to Goal  
Research indicates that the protective factors that are present during the one or two 
semesters that a student is in a special program last for an additional semester but then fall 
off in subsequent semesters. Providing additional support for students who are 
disproportionately impacted will help ensure continued success through the basic skills 
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sequence and transfer level courses. However, more research is needed in order to 
determine the most effective interventions during the second and third years of a learning 
community program. 
 

● Evaluation 
● Data that will be collected—both quantitative and qualitative—to measure impact of 

activity on the goal. 
● A timeline of / frequency of data collection and review. 

 
C.6 
● Explore the development of a learning community program for American Indian/Alaskan 

Native students to provide resources and support to improve student outcomes.  
 

Activity Type(s) 

 Outreach  Student Equity 
Coordination/Planning 

 Instructional Support 
Activities 

X Student Services or 
other Categorical 
Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student Support 

 Research and 
Evaluation 

 Professional Development   

● Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

 American Indian/Alaskan Native   

 
● Activity implementation Plan 

The American Indian/Alaskan Native student group is not one of our top three DI groups 
however, they do show disproportionate impact in basic skills math. Further we do have a 
number of American Indian students and a large Native American population in our service 
area. These students have historically had low completion and transfer rates. We would like 
to explore the American Indian student experience at Fresno City College to determine the 
best intervention to meet their stated needs.  
 
This activity will include a research study to examine American Indian’s perceptions of 
college and how college faculty and staff can help meet their educational needs. The study 
will include focus groups and interviews with students and the community to identify 
barriers for students’ lack of progress and completion as well as to identify interventions 
and strategies for improving progress and completion.  
 
We will also conduct research on effective American Indian/Native Alaskan FYE programs at 
colleges similar to FCC. This will include multiple discussions with faculty, counselors and 
administrators at selected colleges; analysis of data and success rates; and potentially a site 
visit. The Student Equity Coordinator will lead this effort in collaboration with the Basic 
Skills Coordinator, faculty and counselors. 
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In addition, professional development opportunities for faculty and staff will be made 
available……. 
 

ID Planned Start and End 
Date(s) 

Student Equity Funds Other Funds** 

C.6  Food for focus groups 
$500.00 
 
Transportation for students 
to participate in focus groups 
$1,000.00 
 
Equity Coordinator 
Basic Skills Coordinator 
SSSP Coordinator 
Counselor 

BSI 
General Fund 

 

● Link to Goal  
Research indicates that structured pathways are an effective way to improve student 
outcomes, however we do not know what type of structured pathway would best meet the 
needs of our American Indian students. This activity proposes to provide a new structured 
FYE pathway for American Indian students. Equity gaps for our American Indian population 
in the basic skills sequence have not been addressed on our campus before and while 
research indicates that structured pathways are an effective way to improve student 
outcomes we do not know what type of structured pathway would best meet the needs of 
this student population.  The American Indian student population is small but has significant 
equity gaps on our campus, particularly in basic skills math. This activity will provide time 
and resource for us to investigate the needs of this population and will inform the 
development of interventions to address those needs. Asking the students and the 
American Indian community for their input will provide us with data that will help us focus 
interventions and to ensure that we are addressing the greatest need.  
 

● Evaluation 
The data that will be collected includes a significant amount of qualitative data at the 
beginning to listen to student voices from the American Indian student group. This will 
include focus groups and individual interviews with students as well as with members of the 
American Indian community. This data will help inform the creation of effective 
interventions to meet students’ needs.  
 
Quantitative data collection will include the following.  
 
 Analyzing American Indian enrollment patterns 
 Collecting and analyzing retention, persistence and successful completion data and 

establishing a benchmark for American Indians 
 Analyzing American Indian  
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 The Technical Review team recommends that the Equity Committee consider adding 
the following activity to the Equity Plan:  Redesign the basic skills course sequence in 
EMLS, English and Math to better meet the needs of all disproportionately impacted 
groups. 
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Degree and Certificate Completion 
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CAMPUS-BASED RESEARCH: DEGREE AND CERTIFICATE COMPLETION 

D. DEGREE AND CERTIFICATE COMPLETION.  The ratio of the number of students by 
population group who receive a degree or certificate to the number of students in that 
group with the same informed matriculation goal as documented in the student educational 
plan developed with a counselor/advisor.  
 
The Fresno City College Institution Research Office reviewed three methods for calculating 
student equity gaps (disproportionate impact) for degree completion and certificate 
completion: 1) proportionality methodology, 2) 80% rule methodology, and 3) percentage 
point gap methodology. The percentage point gap methodology was selected as an 
approach to calculate the disproportionate impact groups for both degree completion and 
certificate completion because the results were easier to interpret.  
 
The percentage point gap compares the percent of students in a disaggregated subgroup 
who succeed in an outcome with the percent of all students who succeed in the same 
outcome. One of the advantages of the percentage point gap measurement is that it allows 
users to calculate and communicate the number of students ‘lost’ relative to the all student 
(or another group’s) average. Since Fresno City College is a Hispanic Serving Institution 
(HSI), Hispanics/Latinos make up the largest number of degree and certificate completion 
rates, followed by White, Asian, Black or African American students.  
 
For the degree completion rate, the total student average for all student yield 9.3% and 
Native Hawaiian/Pacific Islander (16.7%), Foster Youth (14.3%) and Asians (11%) were 
above the total average respectively. Although the percentage is above the total average for 
Native Hawaiian/Pacific Islander and Foster Youth, it is important to consider their total size 
compared to all students. 
 
The table below shows the findings from the Percentage Point Gap analysis for degree 
completion. 

 

Rate Denominator Numerator 

Degree Completion The # of first-time students who enrolled 
in the base year and named certificates 
and degrees as their matriculation goal 
in their student educational plan or by 
taking degree applicable course(s) using 
the definitions outlined in the Scorecard.  

The number of students out of 
 (the denominator) that 
earned a degree within one or 
more years, as decided by the 
college. 
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Target Population(s): 
2008-2009 Scorecard 
Cohort 

The # of first-
time students 
who enrolled in 
the base year 
with the goal of 
obtaining a 
degree or 
certificate 

The number of 
students out of 
 (the 
denominator) 
who earned a 
degree within 
one or more 
years. 

The rate of 
degree 
completion 
 

Total (all 
student 
average) 
completion 
rate* 

Comparison to 
the all student 
average 
(Percentage 
point 
difference 
with +/- 
added)*  

2008-2009 Cohort 3,438 319 9.3% 9.3%   
Gender      

Males 1,614 135 8.4% 9.3% -0.9% 
Females 1,805 184 10.2% 9.3% 0.9% 
Unknown 19 0 0.0% 9.3% -9.3% 

Ethnicity      

American Indian / Alaska 
Native 

45 4 
8.9% 9.3% -0.4% 

Asian 327 36 11.0% 9.3% 1.7% 
Black or African American 261 21 8.0% 9.3% -1.2% 
Filipino 46 5 10.9% 9.3% 1.6% 
Hispanic or Latino 1,676 145 8.7% 9.3% -0.6% 
Native Hawaiian or other 
Pacific Islander 

18 3 
16.7% 9.3% 7.4% 

White 756 75 9.9% 9.3% 0.6% 
Some other race 309 30 9.7% 9.3% 0.4% 

Special Groups      

Foster youth 14 2 14.3% 9.3% 5.0% 
Individuals with disabilities 17 0 0.0% 9.3% -9.3% 
Low-income students 2,812 266 9.5% 9.3% 0.2% 
Veterans 71 4 5.6% 9.3% -3.6% 
First Generation Student 285 16 5.6% 9.3% -3.7% 

*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the 
orange boxes and used to calculate the equity gap for each group (the last column on the right). 
**Calculated by subtracting the average (all student) rate from the student group’s rate of degree or certificate completion– 
paying close attention to the +/- designation. Note: Because it would be confusing for positive values to represent a gap and 
negative values to represent equal or higher success, the worksheet switches the order of the operation. Where a student 
group’s success rate is lower than the average group’s rate, a negative value will result.   
**’-4’ is calculated by subtracting 29 (the all student average success rate) from 33 (the success rate of the example group). 
The ‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate 
that a given group has greater success.  
 

The second table below shows the three student groups that are experiencing the greatest 
equity gaps in degree completion and the number of students “lost”. If these students that 
were lost had succeeded, they would have closed the equity gap.  
 
The three student groups experiencing the greatest transfer equity gaps are: 
1) Individuals with Disabilities with a -9.3% percentage point gap 
2) First Generation College students with a -3.7% percentage point gap 
3) Veteran students with a -3.6% percentage point gap 
 
In the Activities Section, discussions on implementing services to increase degree completion 
rates for all disproportionate groups will be addressed.  
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  1 2  3  4 

Equity 
Gap 

Student Group 

Gap in 
comparison to 
the Average, 
Expressed as 
Percentage 

Percentage 
expressed as 

decimal 
25% becomes 

.25 

Multiply 

The # of first-time 
students who 

enrolled in 2011 
and named 

certificates and 
degrees as their 

matriculation goal 

= 

Number of 
Students 
“Lost” 

 

Largest 
Gap 

Individuals 
with 

Disabilities 
-9.3% 0.093 x 17 = 2 

Second 
Largest 

First 
Generation 

College 
Student 

-3.7% 0.037 x 285 = 11 

Third 
Largest 

Veterans -3.6% 0.036 x 71 = 3 

  
 
For certificate completion rate, the total student average for all student yield 3.0% and 
Black/African American (3.8%) and White (3.3%) were above the total average. 
 
The table below shows the findings from the Percentage Point Gap analysis for certificate 
completion. 

 

Certificate Completion (2008-2009 Cohort Year) 

Rate Denominator Numerator 

Certificate 
Completion 

The # of first-time students who enrolled 
in the base year and named certificates 
and degrees as their matriculation goal 
in their student educational plan or by 
taking certificate applicable course(s) 
using the definitions outlined in the 
Scorecard.  

The number of students out of 
 (the denominator) that 
earned a certificate within one 
or more years, as decided by the 
college. 

  
Target Population(s) 
2008-2009 Scorecard 
Cohort 

The # of first-
time students 
who enrolled in 
the base year 
with the goal of 
obtaining a 
degree or 
certificate  

The number of 
students out of 
 (the 
denominator) 
who earned a 
certificate 
within one or 
more years. 

The rate of 
certificate 
completion 
 

Total (all 
student 
average) 
completion 
rate* 

Comparison to 
the all student 
average 
(Percentage 
point 
difference 
with +/- 
added)*  

2008-2009 Cohort 3,438 102 3.0% 3.0%   
Gender      

Males 1,614 53 3.3% 3.0% 0.3% 
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Females 1,805 49 2.7% 3.0% -0.3% 
Unknown 19 0 0.0% 3.0% -3.0% 

Ethnicity      

American Indian / Alaska 
Native 

45 1 
2.2% 3.0% -0.7% 

Asian 327 8 2.4% 3.0% -0.5% 
Black or African American 261 10 3.8% 3.0% 0.9% 
Filipino 46 0 0.0% 3.0% -3.0% 
Hispanic or Latino 1,676 47 2.8% 3.0% -0.2% 
Native Hawaiian or other 
Pacific Islander 

18 0 
0.0% 3.0% -3.0% 

White 756 25 3.3% 3.0% 0.3% 
Some other race 309 11 3.6% 3.0% 0.6% 

Special Groups      
Foster youth 14 1 7.1% 3.0% 4.2% 
Individuals with disabilities 17 0 0.0% 3.0% -3.0% 
Low-income students 2,812 91 3.2% 3.0% 0.3% 
Veterans 71 2 2.8% 3.0% -0.1% 
First Generation Student 285 9 3.2% 3.0% 0.2% 

*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the orange boxes and 
used to calculate the equity gap for each group (the last column on the right). 
**Calculated by subtracting the average (all student) rate from the student group’s rate of degree or certificate completion– paying close 
attention to the +/- designation. Note: Because it would be confusing for positive values to represent a gap and negative values to represent 
equal or higher success, the worksheet switches the order of the operation. Where a student group’s success rate is lower than the average 
group’s rate, a negative value will result.  
**’-4’ is calculated by subtracting 29 (the all student average success rate) from 33 (the success rate of the example group). The ‘-’ is added 
to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate that a given group has greater 
success. 
 

The second table below shows the three student groups that are experiencing the greatest 
equity gaps in certificate completion and the number of students “lost”. If these students that 
were lost had succeeded, they would have closed the equity gap. 
 
The three student groups experiencing the greatest transfer equity gaps are: 
1) Filipino students with a -3.0% percentage point gap 
2) Individuals with disabilities with a -3.0% percentage point gap 
3) Native Hawaiian/Pacific students with a -3.0% percentage point gap 
 
In the Activities Section, discussions on implementing services to increase certificate 
completion rates for all disproportionate groups will be addressed.  
 
 
(2008-2009 Cohort Year) 

  1 2  3  4 

Equity 
Gap 

Student Group 

Gap in 
comparison 

to the 
Average, 

Expressed as 
Percentage 

Percentage 
expressed as 

decimal 
25% becomes 

.25 

Multiply 

The # of first-time 
students who 

enrolled in 2011 
and named 

certificates and 
degrees as their 

matriculation goal 

= 

Number of 
Students 

“Lost” 
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Largest 
Gap 

Filipino -3.0% 0.030 x 46 = 2 

Second 
Largest 

Individuals 
with 

Disabilities 
-3.0% 0.030 x 17 = 1 

Third 
Largest 

Native 
Hawaiian or 

Pacific 
Islander 

-3.0% 0.030 x 18 = 1 

 

 

GOALS, ACTIVITIES, FUNDING AND EVALUATION: DEGREE AND CERTIFICATE 
COMPLETION 

GOAL D. 

The goal is to improve degree and certificate completion for the following target populations 
identified in the college research as experiencing a disproportionate impact: 
 

Target Population(s) Current gap, year Goal*  Goal Year 

Example Group -4, 2014 No gap 2020 

Individuals with 
disabilities 

-9.3, 2008/09 No Gap 2020 

First generation -3.7, 2008/09 No Gap 2020 

Veterans -3.6, 2008/09 No Gap 2020 

Black or African 
American 

-1.2, 2008/09 No Gap 2020 

Male -.9, 2008/09 No Gap 2020 

 

ACTIVITIES: D. DEGREE AND CERTIFICATE COMPLETION 

D.1 
● The goal is to improve degree and certificate completion for the following target 

populations identified in the college research as experiencing a disproportionate impact: 

 Outreach X Student Equity 
Coordination/Planning 

 Instructional 
Support Activities 

X Student Services or other 
Categorical Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student 
Support 

X Research and Evaluation  Professional 
Development 

  

● Target Student Group(s) & # of Each Affected*: 

ID Target Group(s) # of Students Affected . 

D.1 Individuals with disabilities   

D.1 First generation   
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D.1 Veterans   

D.1 Black or African American   

D.1 Male   

 
 
● Activity Implementation Plan   

The activity from last year’s plan was to hire an Institutional Research Coordinator devoted 
to student equity projects. The position was filled in July of 2015 and funding for the 
position will need to continue.   
 
Equity projects for this indicator include:   

 Evaluate all disproportionate groups and provide data on degree completion rates 
and certificate completion rates to ensure that the data are representing the 
institution at large 

 Compare data on number of students who received a degree or certificate by 
population group to those in that group with the same informed matriculation goals 
as documented in the Student Education Plan (SEP);  

 Accurately aggregate and disaggregate data, work with counselors, student services, 
and special programs to record data more accurately for the future;  

 Streamline collection of data from SEPs such that student’s goals are easy to track 
and assess;  

 Record SEPs, matriculation goals, and majors in order to more accurately track 
student progress toward their individual goals;  

 Identify students in special programs (Puente, SYMBAA, Idile, USEAA, etc.) in DataTel 
in order to track effectiveness of these programs; improve the records by providing 
DataTel training to counselors, staff, and special program coordinators;  

 Track certificate and degree completion data for veterans before and after 
expanding the Veteran’s Center;  

 Track students in DataTel who are within 30 units of completing a degree; identify 
which degrees and certificate programs are in highest demand within various 
population groups 

   

ID Planned Start and End 
Date(s) 

Student Equity Funds Other Funds** 

D.1 2014-2019 100% salary for Institutional 
Research Coordinator 

 

 

● Linked to Goal 
The institution will have the necessary data in order to make informed decisions on where 
to allocate resources to increase completion rates for disproportionate groups experiencing 
the greatest impact. 
 

● Evaluation 
● Data that will be collected—both quantitative and qualitative—to measure impact of 

activity on the goal. 
● A timeline of / frequency of data collection and review. 
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D.2 
● Activity Type(s)  

 Outreach X Student Equity 
Coordination/Planning 

 Instructional Support 
Activities 

 Student Services or other 
Categorical Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student 
Support 

X Research and Evaluation  Professional 
Development 

  

 

● Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

D.2 Individuals with disabilities ?? In Progress  

D.2 First generation   

D.2 Veterans   

D.2 Black or African American   

D.2 Male   

 
● Activity Implementation Plan   

The activity from last year’s plan was to hire a Student Equity Coordinator devoted to 
student equity projects. The position was filled and funding for the position will need to 
continue.   
 
Research and evaluation: 

 Examine and evaluate effectiveness of the FCC/SCCCD matriculation process 
(including application, assessment, Student Educational Plan (SEP), to registration) 

 identify student/alumni surveys especially regarding obstacles (money/employment, 
personal problems, academic preparedness, comprehension, graduation/fee 
deadlines, transportation/parking, lack of monitoring progress, misinformation 
about requirements, availability of classes, irresponsibility, leaving the most 
challenging classes for the last semester, time management, lack of mentors or peer 
support, etc.). 

   

ID Timeline(s) Student Equity Funds Other Funds** 

D.2 2014-2019 100% salary for Student 
Equity Coordinator 

 

 
● Link to Goal  

Data from prior studies will be used to identify interventions for the target groups. 
 
● Evaluation 
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● Data that will be collected—both quantitative and qualitative—to measure impact of 
activity on the goal. 

● A timeline of / frequency of data collection and review. 
D.3 

● Activity Type(s)  

 Outreach  Student Equity 
Coordination/Planning 

 Instructional 
Support Activities 

 Student Services or other 
Categorical Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student 
Support 

 Research and Evaluation X Professional 
Development 

  

  
● Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

D.3 Individuals with disabilities   

D.3 First generation   

D.3 Veterans   

D.3 Black or African American  

D.3 Male  
  
● Activity Implementation Plan   

Deliver activities to increase both faculty and student awareness of available student 
services and programs.  Activities include FLEX day presentation to faculty to highlight 
some of the student services and/or special programs available to students, as well as 
creating a student marketing campaign to highlight student services and/or special 
programs. 

 
 

ID Timeline(s) Student Equity Funds Other Funds** 

D.3    

● Link to Goal  
The activities will increase the number of students utilizing student services and 
participating in special programs targeting DI groups.  

 
● Evaluation 

● Data that will be collected—both quantitative and qualitative—to measure impact of 
activity on the goal. 

● A timeline of / frequency of data collection and review. 
 
D.4 

● Activity Type(s) (Mark an X in all that apply.  See Student Equity Expenditure 
Guidelines for more information.): 

X Outreach  Student Equity 
Coordination/Planning 

 Instructional Support 
Activities 
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 Student Services or other 
Categorical Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student 
Support 

 Research and Evaluation  Professional 
Development 

  

  
● Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

D.4 Individuals with disabilities   

 First generation   

 Veterans   

 Black or African American  

 Male  

  
 

● Activity Implementation Plan   
The college will host events and workshops designed to expose transfer students from 
target groups to various degree and career options and that bring motivational speakers 
who are community members representative of target groups. 

  
ID Timeline(s) Student Equity Funds Other Funds** 

D.4    
  

● Link to Goal  
 
● Evaluation 

● Data that will be collected—both quantitative and qualitative—to measure impact of 
activity on the goal. 

● A timeline of / frequency of data collection and review. 
 
D.5  
 

 Activity Type(s) (Mark an X in all that apply.  See Student Equity Expenditure Guidelines 
for more information.): 

 Outreach  Student Equity 
Coordination/Planning 

 Instructional Support 
Activities 

X Student Services or other 
Categorical Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student Support 

 Research and Evaluation  Professional 
Development 

  

 

 Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

D.5 Individuals with disabilities   
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 Activity Implementation Plan   
The college will hire a DSP&S Counselor 
 

ID Timeline(s) Student Equity Funds Other Funds** 

D.5 July 1 – June 30 ??? ??? 
** Indicate categorical program or other fund source and amount, for example: Basic Skills Initiative - $10,000, 
EOPS – $9,000, Financial Aid - $13,000, General Fund - $24,000, etc. 

 
● Link to Goal  

An additional DSP&S Counselor will be able to serve more students with disabilities. 
 
● Evaluation 

● Data that will be collected—both quantitative and qualitative—to measure impact of 
activity on the goal. 

● A timeline of / frequency of data collection and review. 
 
D.6 
 

 Activity Type(s)  

 Outreach  Student Equity 
Coordination/Planning 

 Instructional Support 
Activities 

X Student Services or other 
Categorical Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student 
Support 

 Research and Evaluation X Professional Development   

 

 Target Student Group(s)  

ID Target Group # of Students Affected  

D.6 Individuals with disabilities   

 First generation   

 Veterans   

 Black or African American  

 Male  

 

 Activity Implementation Plan   
The college will fund professional development activities to enhance counselor 
expertise related to FCC AA/AS/ADT options. 
 

ID Timeline(s) Student Equity Funds Other Funds** 

D.6 July 1 – June 30   
       

 
● Link to Goal  

Increased counselor expertise will provide better information to target students.   
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● Evaluation 

● Data that will be collected—both quantitative and qualitative—to measure impact of 
activity on the goal. 

● A timeline of / frequency of data collection and review. 
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Transfer 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

123



 

51 

CAMPUS-BASED RESEARCH: TRANSFER 

E. TRANSFER.  The ratio of the number of students by population group who complete a 
minimum of 12 units and have attempted a transfer level course in mathematics or English, 
to the number of students in that group who actually transfer after one or more (up to six) 
years.  
 
The Fresno City College Institution Research Office reviewed three methods for calculating 
student equity gaps (disproportionate impact) for Transfer rate: 1) proportionality 
methodology, 2) 80% rule methodology, and 3) percentage point gap methodology. The 
percentage point gap methodology was selected as an approach to calculate the 
disproportionate impact groups because the results were easier to interpret.  
 
The percentage point gap compares the percent of students in a disaggregated subgroup 
who succeed in an outcome with the percent of all students who succeed in the same 
outcome. One of the advantages of the percentage point gap measurement is that it allows 
users to calculate and communicate the number of students ‘lost’ relative to the all student 
(or another group’s) average. Since Fresno City College is a Hispanic Serving Institution 
(HSI), Hispanics/Latinos make up the largest number of transfer rates, followed by White 
and Asian students.  
 
The total student average transfer rate for all students was 38.1% and both Whites (42.9%) 
and Asians (43.8%) were above the average respectively. 
 
The table below shows the findings from the Percentage Point Gap analysis. 
 

 

Rate Denominator Numerator 

Transfer The # of students who 
complete a minimum of 12 
units and have attempted a 
transfer level course in 
mathematics or English 

The number of students out of  (the 
denominator) who actually transfer 
after one or more years. 

 
Target Population(s): 
Data Mart – 6 Year 
Transfer Velocity (2008-
2009 Cohort) 

The # of students 
who complete a 
minimum of 12 
units and have 
attempted a 
transfer level 
course in 
mathematics or 
English. 

The number of 
students out of 
 (the 
denominator) 
who actually 
transfer after 
one or more 
(up to six) 
years. 

The transfer 
rate 
 

Total (all 
student 
average) 
pass rate* 

Comparison to 
the all student 
average 
(Percentage 
point difference 
with +/- added)*  

All Students 1,928 734 38.1% 38.1%  
Gender      

Males 868 343 39.5% 38.1% 1.4% 
Females 1,051 389 37.0% 38.1% -1.1% 
Unknown 9 2 22.2% 38.1% -15.8% 
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Ethnicity      

American Indian / Alaska 
Native 

23 9 
39.1% 38.1% 1.1% 

Asian 210 92 43.8% 38.1% 5.7% 
Black or African American 120 45 37.5% 38.1% -0.6% 
Filipino 32 17 53.1% 38.1% 15.1% 
Hispanic or Latino 868 288 33.2% 38.1% -4.9% 
Native Hawaiian or other 
Pacific Islander 

10 4 
40.0% 38.1% 1.9% 

White 478 205 42.9% 38.1% 4.8% 
Some other race 187 74 39.6% 38.1% 1.5% 

Special Groups      

Foster youth NA NA NA NA NA 
Individuals with disabilities 94 29 30.9% 38.1% -7.2% 
Low-income students 1,517 542 35.7% 38.1% -2.3% 
Veterans NA NA NA NA NA 
First Generation Student NA NA NA NA NA 

*The all student average is proposed as the comparison point for all groups. Therefore, this rate would be written in all of the 
orange boxes and used to calculate the equity gap for each group (the last column on the right). 
**Calculated by subtracting the average (all student) rate from the student group’s rate of transfer– paying close attention 
to the +/- designation. Note: Because it would be confusing for positive values to represent a gap and negative values to 
represent equal or higher success, the worksheet switches the order of the operation. Where a student group’s success rate is 
lower than the average group’s rate, a negative value will result.   
**’-4’ is calculated by subtracting 29 (the all student average success rate) from 33 (the success rate of the example group). 
The ‘-’ is added to signify that the example group’s success rate is lower than the all student average. A ‘+‘ would indicate 
that a given group has greater success.  
 

The second table below shows the three student groups that are experiencing the greatest 
equity gaps in Transfer and the number of students “lost”. If these students that were lost had 
succeeded, they would have closed the equity gap. 
 
The three student groups experiencing the greatest transfer equity gaps are: 
1) Individuals with Disabilities with a -7.2% percentage point gap 
2) Hispanic or Latino students with a -4.9% percentage point gap 
3) Low-income students with a -2.3% percentage point gap 
 
In the Activities Section, discussions on implementing services to increase transfer rates for all 
disproportionate groups will be addressed.  
 

  1 2  3  4 

Equity 
Gap 

Student 
Group 

Gap in 
comparison 

to the 
Average, 

Expressed as 
Percentage 

Percentage 
expressed as 

decimal 
25% becomes 

.25 

Multiply 

The # of first-
time students 
who enrolled 
in 2011 and 

named transfer 
as their 

matriculation 
goal. 

= 

Number of 
Students 
“Lost” 

 

Largest 
Gap 

Individuals 
with 
Disabilities 

-7.2% 0.072 x 94 = 7 
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Second 
Largest 

Hispanic or 
Latino 

-4.9% 0.049 x 868 = 43 

Third 
Largest 

Low-Income 
Student 

-2.3% 0.023 x 1,517 = 36 

 

 

 

GOALS, ACTIVITIES, FUNDING AND EVALUATION: TRANSFER 

GOAL E. 

The goal is to improve transfer for the following target populations identified in the college 
research as experiencing a disproportionate impact: 
 

Target Population(s) Current gap, year Goal*  Goal Year 

Individuals with 
Disabilities 

-7.2%, 2008-2009 
transfer velocity 
cohort, 6 year 
transfer rate 

No Gap 2020 

Hispanic or Latino -4.9%, 2008-2009 
transfer velocity 
cohort, 6 year 
transfer rate 

No Gap 2020 

Low-income Student -2.3%, 2008-2009 
transfer velocity 
cohort, 6 year 
transfer rate 

No Gap 2020 

*Expressed as either a percentage or number **Benchmark goals are to be decided by the institution.  

 

Other student transfer equity gaps identified in the college research as experiencing a 
disproportionate impact different from the populations with the three greatest gaps are: 
 
1) Black or African American students yielded a -0.6% percentage point gap when the data was 
separated by ethnicity. The total average transfer rates were the reference group with a 
transfer rate of 38.1% compared to a transfer rate of 37.5% for Black or African American 
students. 
2) Female students yielded a -1.1% percentage point gap when the data was separated by 
gender. The total average transfer rates were the reference group with a transfer rate of 38.1% 
compared to a transfer rate of 37.0% for females. 
3) Foster Youth, Veterans, and First generation students had limited transfer data and will be 
targeted service groups.  
 
The primary goal for Fresno City College is to not only close the gap for all disproportionate 
groups but to target all students at the institution. 
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ACTIVITIES: E. TRANSFER 

E.1 
● Activity Type(s) 

X Outreach  
Student Equity 
Coordination/Planning 

 
Instructional Support 
Activities 

X 
Student Services or other 
Categorical Program 

 
Curriculum/Course 
Development or 
Adaptation 

X Direct Student Support 

 Research and Evaluation  
Professional 
Development 

  

● Target Student Group(s) & # of Each Affected*: 

ID Target Group(s) # of Students Affected  

E.1 DSPS students 1,000  

 
● Activity Implementation Plan 

Research conducted by the California Community Colleges Chancellor’s Office on Disabled 
Student Programs and Services (DSPS) revealed that DSPS students were substantially less 
likely to be transfer prepared than their non-disabled peers and were far less likely to 
actually transfer to a four-year institution. Since many high-demand, high-skill occupations 
require a baccalaureate degree and beyond, and given the significant unemployment and 
underemployment of persons with disabilities, the information regarding fewer transfer 
prepared students and fewer transfers need further study (CCCCO DSPS, 2013). 
 
A report on program effectiveness for DSPS students recommended the following 
interventions: accommodations to meet the student's needs, provision of an interpreter for 
a deaf student, use of an audio recorder for a student with a learning disability, note takers 
or readers for visually impaired students, and/or adaptations for test taking. The reported 
indicated that DSPS students who received specialize counseling services related to their 
academic goal increased their academic significantly. 
 
Activities shall include, but not limited to: 

1. Hire a DSPS Transfer counselor 
2. Collaborate with instructional faculty for DSPS Transfer students 

accommodations of transfer related 
3. Provide classroom presentations and transfer workshops 
4. Target college and career fairs to DSPS identified students to increase the 

number of participants 
5. Arrange visits to four-year universities to increase transfer awareness based on 

the DSPS students’ recommendations 
6. Encouraging and participating in campus-wide efforts to identify and remove 

barriers to the retention and transfer of low-income, disabled and first-
generation college students. Assisting in campus-wide efforts to develop 
strategies to improve the transfer rate for these students 
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7. Transfer resources and materials provided by the DSPS Office that 
accommodates the DSPS student’s needs 

8. Research transfer level Math and English completion rates for DSPS students  
9. Other activities/effective best practices as needed to increase transfer rates 

   

ID Planned Start and End 
Date(s) 

Student Equity Funds Other Funds** 

E.1 July 1, 2015 to June 30, 
2015 

100%  

 
● Link to Goal  

The activity will improve transfer rates for DSPS students who are experiencing a 
disproportionate impact. The collaboration of the DSPS Office and Transfer Center will 
foster an environment of inclusion and provide students support/resources leading to an 
increase of transfer rates. 
 

● Evaluation 
1. DSPS Transfer Counselor will implement student satisfaction survey after any transfer 
related activities 
2. Data will be collected by the Institutional Researcher on a yearly basis to examine the 
DSPS transfer rates 

 
E.2 
● Activity Type(s)  

 Outreach  Student Equity 
Coordination/Planning 

 Instructional 
Support Activities 

 Student Services or other 
Categorical Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student 
Support 

X Research and Evaluation  Professional 
Development 

  

● Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

E.2 Females 1,051  

E.2 Black or African American 120  

E.2 Hispanic or Latino 868  

E.2 Current or former foster youth N/A  

E.2 Individuals with disabilities 94  

E.2 Low-income students 1,517  

E.2 Veterans N/A  

E.2 First Generation Student N/A  
 

● Activity Implementation Plan   
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Data on transfer rates are not always apparent or easy to uncover within the existing 
California community college accountability structures.  This is due to accountability 
indicators not specifically targeting the performance of community colleges in relation to 
their transfer function. 
 
Transfer function is among the most challenging performance outcomes to measure 
because there is no consensus among practitioners and policymakers about how to 
effectively calculate transfer rates. When individual colleges and districts report their 
transfer rates, the data is rarely ever disaggregated by subgroups within a large ethnicity 
population, socioeconomic statuses, and special populations (Dowd, Chase, Pazich, & 
Bensimon, 2009). 
 
In activity E.2, the Institutional Researcher that was hired will continue to collect and 
analyze data of disproportionate students who are not transferring at a successful rate and 
identify effective strategies to increase transfer rates. The college will plan to collect data to 
identify: 
   
The Institution Research Office will determine why all disproportionate students are not 
transferring at a successful rate and identify effective strategies to increase transfer rates. 
The college will plan to collect data to identify: 
 
1. Transfer Volume 
2. Transfer Prepared 
3. Transfer Ready 
4. Transfer students to see whether they are representative of the college at large 
5. Transfer prepared students who listed “Transfer” as their academic goal to see if they are 

enrolled in transfer level English and Math courses their first semester 
6. Effectiveness of degrees awarded, specifically AA-T or AS-T. Students who meet the 

criteria of the AA-T or AS-T will automatically be granted the degree. 
 

ID Timeline(s) Student Equity Funds Other Funds** 

E.2 July 1, 2015 to June 30, 2015 100%  
 

● Link to Goal  
This activity will help the college collect and examine disaggregated data on an on-going 
basis. The data collected will be used to implement effective strategies and practices that 
will increase transfer rates for all students with an emphasis in the following ethnic and 
special population groups: Hispanic, Black or African American, Native Indian, Southeast 
Asian (e.g., Hmong, Lao, Cambodian, Thai, Khmer, Filipino), DSPS, foster youth, veteran, 
low-income students, and first generation students. 

 
● Evaluation 

Both quantitative and qualitative data will be collected and continuously assessed to 
measure impact of activity on the goal. 

 

● A timeline of / frequency of data collection and review. 

129



 

57 

 

E.3 
·  Activity Type(s) (Mark an X in all that apply.  See Student Equity Expenditure Guidelines for 

more information.): 

X  Outreach X  Student Equity 
Coordination/Planning 

X  Instructional Support 
Activities 

X Student Services or 
other Categorical 
Program 

X  Curriculum/Course 
Development or 
Adaptation 

X Direct Student Support 

 X Research and Evaluation X  Professional Development     

·  Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students 
Affected 

 

E.5 First generation  N/A   

 E.5 Hispanic  868   

E.5 Black or African American 120  

E.5 Foster Youth N/A  

E.5 DSPS 94  

E.5 Southeast Asian (Hmong, Lao, 
Vietnamese, Thai, etc…) 

N/A  

  
  Activity Implementation Plan   

Preparing community college students for transfer involves more than providing them with 
information regarding transfer requirements and application deadlines. Although ensuring that 
students are aware of the procedural aspects of transfer, studies have shown—particularly for 
historically underrepresented and first-generation students—that faculty, counselors, 
administrators, and community members, play an important role in helping students navigate 
the transfer process (Bensimon et al., 2007; Dowd, Bensimon, Gabbard, Cheslock, Dee, Giles, et 
al., 2006; Pak, Bensimon, Malcom, Marquez, & Park, 2006). Many community college students 
lack relationships with institutional personnel who can help them navigate campus policies and 
procedures, and who can facilitate access to critical information and unique programs or services 
that often promote transfer to a four-year college or university.  
 
The barriers preventing students from transferring are numerous. They include, but are not 
limited to: complex transfer requirements, lack of institutional emphasis on transfer, insufficient 
guidance counseling, limited availability of required transfer courses, limited articulation 
agreements between community colleges and four-year institutions (Suarez, 2003). 
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Activity E.3 includes developing a program focused on increasing transfer rates for specific 
disproportionate groups and all students, hiring a full-time Transfer Counselor, Adjunct Transfer 
Counselors, and funding the operational budget of the program.  
 
The transfer program will be a new special program at Fresno City College and the State Center 
Community College District. The mission is to service eligible disproportionate impact students 
and fast-tracking them to transfer to a four-year university. The transfer program will focus on 
incoming and continuing students that place into basic skills and/or college-level English and 
math courses and has a transfer goal. Students who successfully complete the transfer program 
will be guaranteed transfer admission to specific CSUs, UCs, Historically Black Colleges and 
Universities (HBCU), Hispanic Association of College and Universities (HACU), and other four-year 
institutions. 
 
Furthermore, the transfer program will prepare students for transfer by providing regular 
transfer counseling, offering participants vital information regarding the transfer process, and 
creating regular opportunities for participants to develop meaningful relationships with 
individuals (e.g., peers, counselors, administrators, college/university representatives) who will 
support and guide their transfer goal. 
  
The transfer program will include a variety of components, including linkage to the FCC Summer 
Bridge Program that will promote acceleration in English and Math, field trips to colleges and 
universities, participation in ADT and TAG, participation in a Transfer Club, and 
graduate/professional school preparation.  Services to be provided are more individualized 
advising, career assessment, peer mentoring, and academic support services such as ETC and 
tutoring.  Program activities will include: 
  

1. A comprehensive student educational plan after the student successfully completes 15 

semester units and has identified a major  

2. Working closely with instructional faculty to examine instructional designs to improve 

transfer for the disproportionate groups 

3. Working closely with a counselor to identify additional supplemental students services as 

needed (probation, Early Alert, DSPS, EOPS, CalWorks, etc…)  

4. Increasing partnerships with CSU/UC/Private and out-of-state 

5. Academic support services, such as Extending The Class, tutorial, Career and Employment, 

etc… 

6. Field trips to four-year universities 

7. Providing transfer workshops and classroom presentations that include information 

about university admission requirements, selection criteria, Transfer Admission 

Agreements, and application processes to baccalaureate-level campuses. These classes, 

workshops and presentations should be provided for all students and include special 

programs that serve low-income, disabled and first-generation college students, veterans 

and foster youth 
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8. Data on student retention in the subsequent semester, completion course rate, and 

persistence rates will be examined 

  

ID Timeline(s) Student Equity Funds Other Funds** 

E.3 July 1, 2015 – June 30, 
2016 

 100% 1 full-time 
counselor 

 100% 4 adjunct counselor 

 Operating budget 

 Field trips 

 Materials 

  

 
Link to Goal 
Transfer Academy students will be expected to transfer to a four-year college and/or university 

within three academic years after their first semester of enrollment 
 
Evaluation 

1. Student survey satisfaction will be distributed after transfer related activities on an on-going 
basis. 

2. Cohort data will be tracked yearly to determine transfer rates 
 

E.4 
·  Activity Type(s) Recommendation to revise or remove activity.  If the SE Committee 

wishes to keep this activity, they will need to provide the research, target group, and 
funding. 

  Outreach   Student Equity 
Coordination/Planning 

  Instructional Support 
Activities 

  Student Services or 
other Categorical 

Program 

  Curriculum/Course 
Development or Adaptation 

X Direct Student Support 

  Research and 
Evaluation 

  Professional Development     

·  Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students 
Affected 

 

E.5       
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·  Activity Implementation Plan   
Continue to develop partnerships between the college and universities that focus on increasing 
transfer rates for underrepresented populations through the Transfer Center.  Partners should 
include the following: 
 
 UCLA MED-PEP 
 Society for Chicanos and Native Americans in the Sciences (SACNAS) 
 UC Merced 
 Academic Advancement Program-UCLA 
 Fresno State University 

 

ID Timeline(s) Student Equity Funds Other Funds** 

E.5 July 1 – June 30     

 
· Link to Goal 

Provide a brief explanation of how this activity will help achieve the goal(s) described above. 
  

· Evaluation 
· Data that will be collected—both quantitative and qualitative—to measure impact of 

activity on the goal. 
 
· A timeline of / frequency of data collection and review. 
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Other College- or District-wide Initiatives 
Affecting Several Indicators 
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: AFFECTING SEVERAL INDICATORS  

ACTIVITIES: F. ACTIVITIES AFFECTING SEVERAL GOALS 

F.1 

 Tableau Server – Unlimited User Data Dashboards  

X Access X Degrees and Certificate Completion 

X Course Completion X Transfer 

X ESL and Basic Skills Course Completion   
 

● Activity Type(s)  

 Outreach X Student Equity 
Coordination/Planning 

 Instructional Support 
Activities 

 Student Services or 
other Categorical 
Program 

 Curriculum/Course 
Development or 
Adaptation 

 Direct Student Support 

X Research and Evaluation  Professional 
Development 

  

● Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

F.1 Males 10,062  

F.2 Females 11,542  

F.3 American Indian/Alaska Native 289  

F.4 Asians 3,497  

F.5 Black or African American 1,677  

F.6 Hispanic or Latino 10,856  

F.7 Native Hawaiian or other Pacific 
Islander 

47  

F.8 White 5,059  

F.9 Some other race 414  

F.10 Former or current Foster youth 114  

F.11 Individuals with disabilities 1,403  

F.12 Low income 16,362  

F.13 Veterans 562  

F.14 First generation student 3,493  
 

● Activity Implementation Plan   
One result of the 2014-15 Student Equity Plan is the greatly increased interest in equity 
related data about FCC students. The demand upon the research staff to keep up with 
incoming research requests is impeded by the traditional ways of publishing reports. In 
these reports, data is static and the audience is unable to interact with the data to answer 
any of their own questions prompted by the analysis, including sub-group analysis needed 
for researching equity issues. Consequently, the full potential of the FCC data is not 
currently being realized. 
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One solution to these “big data” problems is to create information dashboards. Data 
dashboards provide a powerful method of communicating data and research results (Few 
2011). Dashboards allow users to interact with the data and answer their own questions, 
including equity related questions. Dashboards are dynamic, easily updated or modified, 
and can be made available to broad constituent groups. Furthermore, with common data 
requests answered via data dashboards, institutional researchers can focus on in-depth 
data analysis and conduct inquiry to answer difficult research questions that require more 
time (eg, do different equity groups get stuck at different momentum points or which 
courses display disproportionate impact). Data dashboards increase the efficiency of 
research and allow researchers the time to conduct in-depth research projects and analysis. 
 
In the fall of 2014 the Fresno City College Institutional Research, Assessment, and Planning 
Office met with three data dashboard vendors. The office chose Tableau, which is quickly 
becoming the industry standard for business analytics. The software allows for quick 
analysis, visualization, and sharing of information. Equity funding was used to purchase a 
limited user license and since late spring 2015, the Institutional Research office has created 
seven dashboards, including a Student Equity Course Completion Analysis, and an 
evaluation of the Summer Bridge program comprising of two tabs, student survey results 
and student success.  
 
All of the dashboards have been praised for their effectiveness in answering data questions. 
However, the full potential of the dashboards to impact equity related issues is restricted 
because of the current limited user Tableau license. The limited number of licenses impedes 
the ability to widely release the dashboards to a broad constituent group, including all 
faculty and staff, students, and the FCC service area. This activity proposes to buy an eight 
core Tableau server license, which includes a four day Server Rapid Start where Tableau 
technicians will schedule a time with FCC Technology staff to plan, install, tune, validate and 
implement the server.     
 
References 
 
Few, Stephen. 2011. Information Dashboard Design: Displaying data for at-a-glance 
monitoring. Analytics Press: Burlingame, CA. 

   
ID Planned Start and End 

Date(s) 
Student Equity Funds Other Funds** 

F.1 7/1/2015-6/30/2016 $159,280.00 7/1/2015-6/30/2016 

 

● Link to Goal  
All of the activities in the plan include a research component. As the culture of FCC shifts to 
an equity minded framework, not only the Student Equity Institutional Research 
Coordinator, but all of the IR staff are receiving requests that include equity related 
components. The eight core Tableau server will provide a way to publish research that is 
interactive and dynamic that will satisfy all users. Furthermore, dashboards will be created 
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that address all five indicators/goals. In these ways, the Tableau server will increase the 
college’s effectiveness in addressing all of the indicators/goals. 
 

● Evaluation 

 An annual survey of the dashboard users will be fielded to assess user satisfaction and 
whether the dashboards are fulfilling the users’ needs. 
 

 The results will be presented to the Student Equity Committee for review. 
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Summary Budget 
 
Print a completed copy of the Summary Budget spreadsheet and attach after this page. 
 
The Summary Budget spreadsheet uses the CCCCO Budget and Accounting Manual object codes 
and definitions to account for expenditures.  Funding listed for specific activities in the plan 
narrative under the sections for Access, Course Completion, ESL and Basic Skills Completion, 
Degree and Certificate Completion, Transfer and Other College- or District-wide Initiatives 
Affecting Several Indicators must also be entered into the Summary Budget spreadsheet.  As 
stated earlier, a list of eligible and ineligible uses of student equity funds is available on the 
CCCCO website.  Student equity funding does not require colleges to provide matching funds.  
However, equity funds are intended to augment programs or services for students.  Districts 
and colleges cannot use equity funds to supplant funding for programs, positions or services 
funded from another source, prior to the availability of equity funds in the 2014-15 FY. Multi-
college districts who choose to conduct and fund student equity related activities at the district 
level must incorporate a description of those activities in one or several of their college’s plans, 
and also include related expenditures in the Summary Budget spreadsheet for that college or 
colleges. The spreadsheet has a separate signature page from the narrative that requires the 
signature of the district chief business officer and district chancellor or chief executive officer, 
since districts are the legal fiscal agent for student equity funds.   
 
Please see the accompanying 2015-16 Student Equity Plan Budget for reference. Please note 
that the amounts will change on based feedback and additional positions that may be 
determined to be needed.  
 
We will copy the summary budget spreadsheet and attach it to this page when it is 
completed.  
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Summary Evaluation 
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SUMMARY EVALUATION SCHEDULE AND PROCESS 

Each of the goals will be evaluated on a regular basis under the leadership and supervision of 
the Student Equity Coordinator in order to determine progress at reducing disproportionate 
impact for targeted groups. It is expected that achievement gaps will be reduced over time and 
that outcome measures will be assessed and evaluated on an annual basis. The Student Equity 
Committee will be responsible for ensuring that progress is being made toward our goals as 
determined by the Student Equity Plan. Together the Student Equity Coordinator and the 
Student Equity Committee will decide who will be informed of the results of evaluation, how 
the results will be used to inform practice, how those involved in implementing activities will 
know whether or not what they are doing is having a positive effect on the goals, and when and 
how the actions will be taken to make any necessary changes in approach, based on the results. 
 
The Student Equity Committee will work with the Institutional Research and Effectiveness 
Committee to coordinate and integrate the student equity evaluation process into the 
Institutional Effectiveness Index and the assessment cycle shown below. 
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[Signature]   
Dr. Darlene Murray darlene.murray@reedleycollege.edu 559-638-3641 
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EXECUTIVE SUMMARY 
 
 

About Reedley College 

Reedley College, Madera and Oakhurst Community College Centers are located in the heart 
of the Central Valley. Together, these colleges serve some of the state’s most rural portions 
of Madera, Mariposa, Fresno, and Tulare Counties. The college community service areas 
face challenges of unemployment, endemic poverty, and low levels of educational 
attainment. These demographic characteristics underline the importance of Reedley 
College as the pathway to better lives for those who attend. 

 

Introduction  

At Reedley College, we motivate and inspire students to succeed! Reedley College is 
committed to proving an accessible educational environment with high-quality innovative 
learning opportunities supported by services for student success.  

The development of the Student Equity Plan has been a collaborative process with all key 
stakeholders. Our college recognizes that in order to create systemic change and support 
success for all students, we must coordinate equity planning with the educational master 
plan, strategic plan, and program review process. 

 

Campus Based Research 

The campus-based research indicated that specific ethnic groups have measures of inequity 
when assessing for disproportionate impact for the five student success indicators. Last 
year’s plan found that Hispanic students were most often experiencing disproportionate 
impact.  It also found that African-American students frequently experienced the largest 
disproportionate impact.   

The methodology suggested by the state and utilized in this plan revealed additional 
disproportionately impacted groups. However, many of those groups make up a relatively 
small percentage of the population and institutional research revealed the impact had not 
been consistent over time.  Therefore, we chose to focus our efforts on the four groups 
experiencing most frequently and consistent disproportionate impact across the indicators. 
Furthermore, we plan to improve our data collection methods on students who identify as 
More than One Race, Veterans, Individuals with Disabilities and Foster Youth.  

It should be noted that this year’s plan did not included Clovis Community College (CCC) 
data as they have since become a standalone college.  Separation of their campus data has 
presented challenges when conducting trend analysis with longitudinal data. However, the 
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methodology used in this year’s revision allowed us to delve deeper within the data to 
uncover outcome gaps between special populations not previously examined. In an effort 
to develop a clear understanding of our equity gaps, we modified the template and 
reported the number of students “lost.” Utilizing this methodology allowed us to 
communicate tangible numbers of students “lost’ within disaggregated subgroups relative 
to the overall population average.  

We found that there was a significant overlap between impacted groups (Hispanic/Latino, 
African American, Males) and low income students. Our population of Hispanic and Black 

students combined represented more than 79% of all low-income.   

Low-income Students by Ethnicity 

2014-2015, district verified data Total 
Low 

Income 

% Low 
Income, 
per row 

% Low Income 
of all low 
income 

African-American/non-Hispanic 418 160 38.3% 2.9% 
American Indian/Alaskan Native 190 75 39.5% 1.4% 
Asian/Pacific Islander 801 187 23.3% 3.4% 
Hispanic 8,600 4,236 49.3% 77.0% 
White/non-Hispanic 2,877 780 27.1% 14.2% 
Race/ethnicity unknown 157 64 40.8% 1.2% 
All Students 13,043 5,502 42.2%   
(2014-2015 Program Review Data-Set) 

 
Reedley College is aware of the importance of critically examining student outcomes, not 
just through the lens of income or class, but also through the lens of race/ethnicity, gender 
and other characteristics. The intersectionality of students’ characteristics ultimately 
shapes their educational experiences and allows us to tailor services to meet their unique 
needs. (Grant & Zwier, 2011; Wood, 2013). As a result, activities for equity plan focus on 

developing services that address the overlap and intersection of gender, ethnicity and low-

income status.   

The 2014 Reedley College Student Equity Plan identified Hispanic and Latino, African 
American, and Male students as our target student groups.  Findings from this year’s 
research resulted in the decision to add Low Income students to the target populations.   
 
The following lists the targeted student groups and goals: 
 

Student Group Indicator  Current 
Gap 

Goal Year 

Hispanic or Latino Access -3.7% No Gap 2020 

Course Completion -1.0% No Gap 2020 

Basic Skills -2.7% No Gap 2020 

Transfer -2.6% No Gap 2020 

Black or African American Course Completion -14.9% -9.9% 2020 
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Student Group Indicator  Current 
Gap 

Goal Year 

Basic Skills -4.7% No Gap 2020 

Degree and Certificate -7.6% No Gap 2020 

Low-income Course Completion -2.0% No Gap 2020 

Basic Skills -0.6% No Gap 2020 

Transfer -2.2% No Gap 2020 

Male Access -10.7% -5.0% 2020 

Course Completion -1.6% No Gap 2020 

Basic Skills -2.5% No Gap 2020 

Degree and Certificate -1.1% No Gap 2020 

 
The following summarizes targeted student groups and activities: 
 

Indicators Targeted Student Groups Activities 

Access Males 
Hispanic or Latino 

Reg-To-Go 
Face to Face Orientation 
Online Orientation 
K-16 Bridge: Career Exploration 

Course 
Completion 

Low-income students 
Hispanic or Latino 
Males 
Black or African American 

Early Alert 
Targeted Interventions 

Basic Skills Hispanic or Latino 
Males 
Low-income students 
Black or African American 

Cohort Enrollment / FYE 
Embedded Counseling 
Tutoring and Embedded Tutoring 
Accelerated Learning 

Degree and 
Certificate 

Males 
Black or African American 

Student Mentor Program 
Student Engagement Activities 
Job Developer 
 

Transfer Low-income students 
Hispanic or Latino 

Counselor Training for Transfer 

Other 
Activities 

 Supplemental Financial Assistance 
Transit Survey 

 
 

The following summarizes the student equity funding and other resources: 
 

ID Planned Start and End 

Date(s) 

Student Equity Funds Other Funds 

A.1 2016   
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Contact Person/Student Equity Coordinator 

Dr. Darlene Murray 
Student Equity Coordinator  
995 N. Reed Ave  
Reedley, CA 93654 
559-638-3641 ext. 3177 
darlene.murray@reedleycollege.edu 
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PLANNING COMMITTEE AND COLLABORATION 
 

Planning and Collaboration Summary 

 
The Reedley College Student Success Committee is responsible for the development and 
implementation of the Student Equity Plan.  This committee is composed of faculty, 
administration, students, and classified professionals.  Campus constituent groups, 
including the Academic Senate, College Council, and institutional planning committees also 
provided input.  The Student Equity Plan focuses on increasing access, course and degree 
completion, transfer rates, and closing achievement gaps in success for underrepresented 
students.  The intent of this process is to conduct a self-evaluation and identify 
achievement gaps that need to be addressed to improve student success.  Goals and 
activities were developed to address disparities in student outcomes. 
 
This year’s Equity Plan was a revision of the 2014 plan. The Student Success Committee 
chose to continue with the original goals and activities.  Participants were asked to 
contribute more detail to the activities and then provide guidance on the direction of 
activities for our specified target groups.   
 

 

Student Equity Plan Committee Membership List 

 

Member Name Title Organization(s), 
Program(s) or Role(s) 
Represented 

Melissa Affeldt Counselor Disabled Student Programs 
and Services 

Susan Amador, RC* Coordinator, Title V Title V 
Letty Alvarez, RC* Admissions and Records 

Manager 
Admissions and Records 

Chris Cortes, RC Director of Financial Aid Financial Aid 
Dr. Todd Davis Dean of Instruction Division A 
Lore Dobusch, RC* Counselor Counseling Department 
Stephanie Doyle, RC Classified Classified Senate 
Ruby Duran, RC* Counselor Extended Opportunity 

Program and Services 
John Fitzer, MC Vice President of Madera and 

Oakhurst Center 
Madera Center 
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Nancy Frampton, MC* Instructor English as a Second 
Language 

Sandra Fuentes, RC* Director of Student Support 
Services 

Area? 

Irenio Garza, RC Instructor Auto 
Mario Gonzales, RC* Director of Extended 

Opportunity Program and 
Services 

EOPS 

Jim Gilmore, RC* Instructor Math 
Dr. Claudia Habib, RC* Vice President of Student 

Services 
Student Success Committee 

Shivon Hess Librarian Library Services 
Kristine Hodges Career Center Coordinator Career Center 
Shannon Jefferies Instructor Health and Physical 

Education 
Michelle Johnson, RC* Institutional Researcher Intuitional Research  
Carey Karle, RC Instructor English  
Charles Kralowec, RC Institutional Researcher Student Success 
Joseph Lin, RC Instructor Biology  
Jim Mulligan, RC Tutorial Center Coordinator Tutorial Center/Student 

Success Committee 
Dr. Darlene Murray, RC Student Equity Coordinator Student Success Committee 
Marvin Mangana, RC* Student, Reedley College Associated Student 

Government 
Sarah Maokosy Job Developer, Reedley 

College 
Job Developer 

Alexis Mynez, RC Student, Reedley College Associated Student 
Government 

David Nippoldt, RC* Instructor English as a Second 
Language 

Erin Paz, RC* Student, Reedley College Associated Student 
Government 

Larry Paredes, RC Instructor Manufacturing 
Jermain Pipkins, RC Dean of Students Student Services 
Chelby Rangel, RC Student, Reedley College Associated Student 

Government 
Nate Saari, RC Director of College Relations 

and Outreach 
Matriculation and Outreach 

Rebecca Snyder, RC* Instructor Writing Center 
Griselda Spear, MC* Counselor Counseling Department 
Michelle Stricker, RC Coordinator, Outreach and 

Matriculation 
Matriculation and Outreach 

Julie Thurber, RC* Instructor Reading 
Laurie Tidyman-Jones, RC* Counselor Counseling Department 
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Robin Torres, RC Admissions and Records 
Manager 

Admissions and Records 

Samara Trimble, RC* Counselor/Coordinator Disabled Student Programs 
and Services 

**Were part of the 2014 process 
 

 
 
  

151



Reedley College Student Equity Plan - 12 

ACCESS 
 

 

Campus Based Research on Access 

Indicator Definitions and Data 
A. ACCESS.  Compare the percentage of each population group that is enrolled to the 
percentage of each group in the adult population within the community served. 
 
 
Access data was based on the top 10 zip codes represented by enrollment for the 2009-
2014 academic years. Those 10 zip codes accounted for 60.8% of enrollment by location. 
These zip code demographics were determined through the 2013 American Community 
Survey.  For  this report, these 10 zip codes were summed together and weighted by their 
relative population sizes to extrapolate the target demographics of the community. 
 
For foster youth, disabilities, low income, and veterans, zip code level data was not 
available and the Fresno-Madera area was used instead.  
 
 
Target 
Population(s) 

# of your 
college’s 
total 
enrollment in 
Fall ’14 – 
Spring ‘15 
 

% of your 
college’s total 
enrollment Fall 
’14 – Spring ‘15 
(proportion) 
(N=13,043) 
 

% of adult 
population 
within the 
community 
served 
(proportion) 

Comparison with overall 
student average 
(Percentage difference/ 
Proportionality)   

The # of 
students 
“lost” 
according 
to the % 
deficit 
between 
the row 
and all 
student 
average 

    Percentage Proportion Gap 

American Indian / 
Alaska Native 

190 1.5% <0.1% - - 
 

Asian 801 6.1% 5.3% 0.8% 1.16 
 

Black or African 
American 

418 3.2% 3.0% 0.2% 1.07 
 

Hispanic or Latino 8,600 65.9% 69.6% -3.7% 0.95 478 

White 2,877 22.1% 21.9% 0.2% 1.01 
 

Some other race 157 1.2% 0.2% 1.2% 6.02 
 

More than one 
race 

- - - - - 
 

Total of 8 cells 
above 

 100% 100%    

Males 5,185 39.8% 50.50% -10.7% 0.79 1402 
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Target 
Population(s) 

# of your 
college’s 
total 
enrollment in 
Fall ’14 – 
Spring ‘15 
 

% of your 
college’s total 
enrollment Fall 
’14 – Spring ‘15 
(proportion) 
(N=13,043) 
 

% of adult 
population 
within the 
community 
served 
(proportion) 

Comparison with overall 
student average 
(Percentage difference/ 
Proportionality)   

The # of 
students 
“lost” 
according 
to the % 
deficit 
between 
the row 
and all 
student 
average 

    Percentage Proportion Gap 

Females 7,703 59.1% 49.50% 9.6% 1.19 
 

Unknown 155 1.2% - - - 
 

Total of 3 cells 
above 

 100% 100%    

Current or former 
foster youth 

56 0.4% 

0.6% 
(1,996 
children/ 
317,567 
children; 
Madera/ 
Fresno Co) 

-0.2% .72 22 

Individuals with 
disabilities 

1,373 10.5% 

16.8% 
(111,058/ 
662,081 
Fresno Co) 

-6.3% .63 818 

Low-income 
students 

5,502  22.4%    

Veterans 242 1.9% 

7.7% 
(51,210/ 
662,081 
Fresno Co) 

-5.8% .24 762 

All Students  13,043     

* Source: Webster, D., Armijo, M., Lee, S., Dawson, W., Magruder, J., Exel, M., Cuccaro-Alamin, S., 

Putnam-Hornstein, E., King, B., Morris, Z., Sandoval, A., Yee, H., Mason, F., Benton, C., & Pixton, E. 

(2015). CCWIP reports. Retrieved 9/29/2015, from University of California at Berkeley California Child 

Welfare Indicators Project website. URL: <http://cssr.berkeley.edu/ucb_childwelfare> 

**Source: U.S. Census Bureau, 2013 American Community Survey 

***Source: U.S. Census Bureau, 2009-2013 5-Year American Community Survey 
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Conclusions: Disproportionately Impacted Student Groups 
 

This chart depicts the groups that were identified as experiencing disproportionate impact.  It 

was sorted by the number of students “lost.”  The target populations are highlighted below.   

 
Target 
Population(s) 

# of your 
college’s 
total 
enrollment 
in Fall ’14 – 
Spring ‘15 
 

% of your 
college’s total 
enrollment 
Fall ’14 – 
Spring ‘15 
(proportion) 
(N=13,043) 
 

% of adult 
population 
within the 
community 
served 
(proportion) 

Comparison with overall 
student average 
(Percentage difference/ 
Proportionality)   

Students 
“Lost" 

    Percentage Proportion Gap 

Males 5,185 39.8% 50.50% -10.7% 0.79 1402 

Individuals with 
disabilities 

1,373 10.5% 

16.8% 
(111,058/ 
662,081 

Fresno Co) 

-6.3% .63 818 

Veterans 242 1.9% 

7.7% 
(51,210/ 
662,081 

Fresno Co) 

-5.8% .24 762 

Hispanic or 
Latino 

8,600 65.9% 69.6% -3.7% 0.95 478 

Current or 
former foster 
youth 

56 0.4% 

0.6% 
(1,996 

children/ 
317,567 
children; 
Madera/ 

Fresno Co) 

-0.2% .72 22 
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Access Goals, Activities, Funding and Evaluation 

Goal A. Access  

 
The goal is to improve access for the following target populations identified in the college research as experiencing a disproportionate 
impact: 
 

Target Population(s) Current gap, year Goal Goal Year 

Male  -10.7% -5% 2020 

Hispanic or Latino -3.7% No Gap 2020 

 
Data for foster youth, disabilities, and veterans did show disproportionate impact, but that data was not calculated using the same 
methodology as the target groups, which makes prioritizing difficult.  Therefore, we chose to not include these groups in our activities, but 
we will monitor and attempt to improve data collection and reporting on future plans.   
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Activity A.1  Reg-to-Go (RTG) 
 

 Activity Type(s): 

x Outreach x Student Equity Coordination/Planning  Instructional Support Activities 

x Student Services or other Categorical 
Program 

 Curriculum/Course Development or 
Adaptation 

 Direct Student Support 

 Research and Evaluation  Professional Development   

 Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected* . 

A.1 Male 2,083  

A.1 Hispanic or Latino 3,230  
* Data was taken from Data Quest, through the California Department of Education 12

th
 grade enrollment by gender and race. It represents 12 of  

feeder schools that participate in Reg-to-Go.  (Alternative and private schools were not included, but they do not represent a large part of our 

feeder high school network.)   

 

 Activity Implementation Plan   
 
Reg-to-Go (RTG) is a district-wide program established to collaborate with local feeder high schools to assist students’ successful 
transition from high school to a community college within the State Center Community College District. The district-wide RTG program 
generally requires students to complete the following steps in sequential order: 

 
 Online Admission Application (CCC Apply)  
 Placement Testing 
 Orientation 
 Counseling/Advising 
 Registration 

 
Student equity efforts are focused on providing additional resources to: 
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 Improve matriculation services to seniors at the college feeder high schools.   
 Better identify students for programs, including cohort and accelerated programs.   
 Provide transfer information at RTG activities.  
 Analyze the male vs. female participation and incoming enrollment rates in comparison to exiting senior rates for individual 

feeder high schools. 
 

ID Timeline(s) Student Equity Funds Other Funds** 

A.1 Fall 2015-Ongoing  SSSP 

 
 

 Link to Goal  
 
In our 2014 gap analysis, Reedley College identified cultural expectations related to gender roles as an obstacle to pursuing higher 
education.  Studies show that men of color in college, experience more stress than their White counterparts due to peer pressure, 
unsupportive relationships and gender role conflict (Ingram & Gonzalez-Matthews, 2013).  Furthermore, research shows that males need 
positive experiences at the first point of contact with higher education professionals (Ingram & Gonzalez-Matthews, 2013).   
 
Our efforts focus on additional counselors so more one-on-one time can improve communication about career pathways and financial 
aid.  This will also better support other programs in the plan by identifying and counseling students to enter programs like accelerated 
Math and English, cohort, and First Year Experience programs discussed later in this plan.   
 

 Evaluation 
 

 Disaggregated feeder school graduating class will be compared to RTG population.  Annually. 
 RTG participants will be compared to access population.  Annually.  
 Qualitative data will be collected, as appropriate.  Annually. 

 
See Attachment: Evaluation Evaluation Plan (Complete Schedule) 
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Activity A.2 Face to Face Orientation: RC/MC Kickstart 
 

 Activity Type(s) 

x Outreach x Student Equity Coordination/Planning  Instructional Support Activities 

x Student Services or other Categorical 
Program 

 Curriculum/Course Development or 
Adaptation 

x Direct Student Support 

 Research and Evaluation  Professional Development   

 Target Student Group(s) & # of Each Affected: 

ID Target Group # of Students Affected  

A.2 Male 1,208  

A.2 Hispanic or Latino 1,554  
 

 

 Activity Implementation Plan   
 

After reviewing the findings from the 2014 Student Equity process and the Center for Community College Student Engagement (CCSSE) 
results, RC/MC Kickstart was identified as one of the initial activities of the 2014 Student Equity Plan.  CCSSE best practices identified 
orientation as a missed opportunity for student engagement (Center for Community College Student Success Engagement, 2014).   
 
RC/MC Kickstart provides students with an introduction to college life. While online orientation (discussed in detail in activity A.3) 
focuses on introducing students to the basics of college, this face to face orientation focuses on introducing students to their selected 
campus while providing information that will help ease them into college life.    
 
In the Fall of 2015, RC piloted the first Kickstart events. Separate Kickstart events were held at both the RC and MC campuses. MC 
Kickstart also targeted students attending the Oakhurst Center. Students who were enrolled as first time freshmen were targeted for 
attendance. Both campuses offered a morning and evening session. Activities and presentations focused on surviving the first week of the 
semester, financial aid, counseling options, clubs and activities, health and psychological services, as well as interactive campus tours. 
Students were also provided an opportunity to purchase parking permits, student identification cards, and textbooks rather than waiting 
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until the start of the semester. All attendees were given a “student survival kit” that included a 2015-16 planner, flash drive, folder, 
notebook, highlighter and pen packaged in a campus branded backpack.  
 
Furthermore, a simultaneous parent orientation was held for parents in both English and Spanish during each Kickstart event.  Parents 
had an opportunity to engage with faculty and staff through interactive panel discussions as well as get a feel for what their student could 
expect to encounter in college by attending a “How is college different?” session. 
 
The results of this pilot activity were considered successful with over 200 students, and 50 parents attending one of the four sessions. 
Surveys given at the conclusion of each event were overwhelmingly positive with over 80% of responses selecting “very satisfied” in 
relation to all areas of the event.  Our goal is to collect data at the end of both the FA 15 and SP 16 terms to compare the success rates of 
students who attended Kickstart against those first time freshman who did not attend.  
 
Plans are in motion to expand this program to include tie-ins with special populations. For example, we will be coordinating future 
Kickstarts with special programs orientations (e.g. EOPS orientation) to offer both on the same day thereby creating a natural tie-in for 
students.  We are currently securing commitments from stakeholders to expand club, activity, and discipline involvement to improve 
student engagement. We will also evaluate the possibility of adding a Spring semester Kickstart event at each site. 
 

 

ID Timeline(s) Student Equity Funds Other Funds** 

A.2 Fall 2015-Ongoing  SSSP 

 

 Link to Goal  
 
Three overarching strategies to establish and foster relationships with men of color include: 1. Positive Messaging, 2. Authentic Care, 3. 
Intrusive Interventions (Wood, Harris & White, 2015).  RC/MC Kickstart is an opportunity for these interventions to begin.   
 
Research shows that Latino students are not accessing college resources (college reps, brochures, websites) to the same extent as other 
ethnic groups (Martinez & Cervera, 2012) and it is imperative that a comprehensive and seamless transition into college be provided.  
The family is particularly influential in the Hispanic culture and many of our students are first generation students with parents who 
often do not know or understand the college system (Pérez & McDonough, 2008). Parental support of educational goals is a key to 
success.   
 

159



Reedley College Student Equity Plan - 20 

 
Research also suggests that orientation is particularly effective for developmental, at-risk students (Center for Community College 
Student Success Engagement, 2014).  RC/MC Kickstart in that way also helps support some of the Student Equity instructional activities 
for basic skills students. 
 
An example of an identified obstacle would be parents not understanding the reduced class time/increased independent study time and 
expecting students to fill their free time with paid work.  This gap in understanding is the focus of our efforts in our parent’s orientation.   
 
 

 Evaluation 
 

 Satisfaction Surveys will be administered to all participants.  Annually. 
 Disaggregated attendee vs. non-attendee success and retention rates.  Annually. 
 
See Attachment: Evaluation  
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Activity A.3 Online Orientation 
 

 Activity Type(s)  

x Outreach x Student Equity Coordination/Planning  Instructional Support Activities 

x Student Services or other Categorical 
Program 

 Curriculum/Course Development or 
Adaptation 

 Direct Student Support 

x Research and Evaluation  Professional Development   

 Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

A.3 Male 1,028  

A.3 Hispanic or Latino 1,554  
 

 Activity Implementation Plan   
 

Students are instructed to complete the comprehensive online orientation. The online orientation provides students information on 
getting started, academic programs and services, student services, college success, campus life, and student conduct. The online 
orientation was created by the O&M program at Reedley College and was designed to be an initial orientation for new students, as well as 
an accessible resource for students to continually refer throughout their education with the State Center Community College District. 
 
Student equity efforts are focused on providing additional resources to: 
 

 Implement a Spanish option for fulfilling the mandatory orientation requirement. Streamline the college online orientation 
requirement to align with student success requirements and create flow of supplemental information to serve as a resource 
reference for students to access later on.   

 Continue the SEP campaign “GOT SEP” to promote student development of educational planning and goal setting. 
 Streamline the college online orientation requirement to align with student success requirements and create flow of supplemental 

information to serve as a resource reference for students to access later on. 
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Multiple discussions concerning the Online Orientation were made with Reedley College Educational Partners. During these discussions 
we were able to identify barriers for students to the current online orientation. The primary concern/barrier reported was the length of 
our orientation. Stakeholders reported that it often takes 1.5 to 2 hours to complete. Due to this, we decided to create a two part 
orientation. All mandatory information is provided in the first segment of the orientation and must be completed by all first‐time 
students. Additional resource information has been moved to the second segment of the orientation and is considered optional for 
students to review information that is specific to their educational needs. The additional resource information is also designed to assist 
and support the success of continuing students. The information is included as part of the orientation but is not mandatory for new 
students to complete. The State Center Community College District Matriculation workgroup is working closely with an outside vender to 
transfer student success information into interactive engaging videos to encourage the student audience to retain information provided.  
 
State Center Community College District has also been selected as a pilot district for the Portal project currently in progress through the 
California Community Colleges Chancellors office. Representatives from our district will be working with the Chancellors office to help 
develop the new statewide orientation platform. We feel that participation in this pilot will significantly help us to better deliver 
matriculation services to our students thus better ensuring student participation.   

 
ID Timeline Student Equity Funds Other Funds 

A.3 Fall 2014-Ongoing  SSSP 

 

 Link to Goal  
 
This year, we are working to enhance the online orientation to be more responsive to the needs of our Hispanic students by developing a 
Spanish orientation.   
 
We are also working to shorten the orientation so that it is viewable in a single high school class period.  This will encourage schools to 
offer students this opportunity at school, rather than requiring students to complete the process at home.  This is particularly important 
for a rural college where internet access is an obstacle for many students.   
 

 Evaluation 
 

 Orientation participation rate.  Annually. 
 
See Attachment: Evaluation  
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Activity A.4 K16 Bridge: Career Exploration 
 

 Activity Type(s)  

x Outreach x Student Equity Coordination/Planning  Instructional Support Activities 

x Student Services or other Categorical 
Program 

 Curriculum/Course Development or 
Adaptation 

x Direct Student Support 

x Research and Evaluation x Professional Development   

 Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

A.4 Male 2,083  

A.4 Hispanic or Latino 3,230  
* Data was taken from Data Quest, through the California Department of Education 12

th
 grade enrollment by gender and race. It represents 12 of  feeder schools that 

participate in Reg-to-Go.  (Alternative and private schools were not included, but they do not represent a large part of our feeder high school network.)   

 

 

 Activity Implementation Plan   
 

Findings from the K-16 Bridge program review demonstrated a need for Reedley College to provide continued career exploration 
opportunities to local feeder high schools and middle schools. The results show that having some form of career 
development/exploration intervention positively influences students’ college aspirations and knowledge base. 

 
K-16 Bridge Program: Continue providing career development curriculum to high schools as many still rely on K-16 Bridge provided by 
Reedley College to supplement their career exploration curriculum. The MyMentor portal provided by K-16 Bridge gives teachers the 
curriculum needed to address career development needs. However, new teacher or counselor training is needed as well as follow-up 
with participating schools to address any technical or logistical issues.  
 
Eureka: Purchase Eureka for personality assessments needed for both middle and high schools. Eureka Jr. can be purchased for middle 
schools at a reduced cost. All schools represented at the Middle School College and Career Readiness Conference will need access to 
Eureka.  
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College and Career Readiness Conference: Reedley College career counseling staff will provide a three part conference offering 3-hour 
workshops focused on career development with a focus on middle school implementation.  Participants will be invited from  feeder 
middle schools to the Reedley College campus. Participants will be provided with logins to MyMentor for access to Eureka as well as 
other materials and other career related resources to assist with the implementation within their classroom. 

 
 

ID Planned Start and End Date(s) Student Equity Funds Other Funds 

A.4 Fall 2014 – Ongoing  SSSP, Title V, General Fund 

 

 Link to Goal  
 
Reedley’s K-16 Bridge Career Exploration Program is a great way to introduce the idea of attending college  in the future and establish a 
connection with K-12 students earlier in their academic planning process. Career development programs are an important component of 
a student’s academic and social-personal development (Rivera & Schaefer, 2009). Career activities and events will help students see the 
relevance and importance of academic preparation to college and their long term career goals (Strom, Strom, Whitten, & Kraska 2014). 
Additionally, studies show that participation in pre-college outreach programs has long term positive effects for African American and 
Latino males on their academic achievement in college (Strayhorn, 2010). 
 

 Evaluation 
 

 Participation rates. 
 Enrollment and attendance at Reedley College compared to those who did not participate in the program, disaggregated. 

 
See Attachment: Evaluation  
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COURSE COMPLETION 
 
 

Campus-Based Research on Course Completion 

Indicator Definitions and Data 

COURSE COMPLETION.  The ratio of the number of credit courses that students, by 
population group, complete compared to the number of courses in which students in that 
group are enrolled on the census day of the term.   
 
 

Rate Denominator  Numerator  

Rate of Course 
Completion 

The # of courses students enrolled 
in and were present in on census 
day in the base term. 

The number of courses out of  (the 
denominator) in which students earned an A, B, 
C, or credit in the goal term. 

 
Target 
Population(s) 
 
[Note: All data 
presented is 
student 
duplicated] 

the # of 
courses 
students 
enrolled 
in & were 
present in 
on census 
day in 
base year 
 
2014-2015 

The # of 
courses in 
which 
students 
earned an 
A, B, C, or 
credit out 
of  

The %  of 
courses 
passed 
(earned A, 
B, C, or 
credit) out 
of the 
courses 
students 
enrolled in 
& were 
present in 
on census 
day in base 
year 

Total (all 
student 
average) 
pass rate* 
 
(33,877 / 
49,463) 

Comparison to the all 
student average 
(Percentage difference/ 
Proportionality) 

The # of 
courses 
missed 
according 
to the % 
deficit 
between 
the row 
and all 
student 
average 

     Percentage Proportion Gap 

American 
Indian / Alaska 
Native 

633 406 64.1% 68.5% -4.4% 0.94 28 

Asian 1,675 1,319 78.7% 68.5% 10.2% 1.15  

Black or African 
American 

1,573 843 53.6% 68.5% -14.9% 0.78 234 

Hispanic or 
Latino 

35,097 23,673 67.5% 68.5% -1.0% 0.99 351 

Native 
Hawaiian or 
other Pacific 
Islander 

500 373 74.6% 68.5% 6.1% 1.09  

White 9,901 7,221 72.9% 68.5% 4.4% 1.06  

Some other 
race 

379 265 69.9% 68.5% 1.4% 1.02  
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Target 
Population(s) 
 
[Note: All data 
presented is 
student 
duplicated] 

the # of 
courses 
students 
enrolled 
in & were 
present in 
on census 
day in 
base year 
 
2014-2015 

The # of 
courses in 
which 
students 
earned an 
A, B, C, or 
credit out 
of  

The %  of 
courses 
passed 
(earned A, 
B, C, or 
credit) out 
of the 
courses 
students 
enrolled in 
& were 
present in 
on census 
day in base 
year 

Total (all 
student 
average) 
pass rate* 
 
(33,877 / 
49,463) 

Comparison to the all 
student average 
(Percentage difference/ 
Proportionality) 

The # of 
courses 
missed 
according 
to the % 
deficit 
between 
the row 
and all 
student 
average 

     Percentage Proportion Gap 

American 
Indian / Alaska 
Native 

633 406 64.1% 68.5% -4.4% 0.94 28 

More than one 
race 

- - - 68.5%    

     

Males 20,565 13,768 66.9% 68.5% -1.6% 0.98 329 

Females 28,649 19,952 69.6% 68.5% 1.1% 1.02  

Unknown 544 380 69.9% 68.5% 1.4% 1.02  

Current or 
former foster 
youth 

214 112 52.3% 68.5% -16.2% 0.76 35 

Individuals with 
disabilities 

3,696 2,479 67.1% 68.5% -1.4% 0.98 52 

Low-income 
students 

26,029 17,320 66.5% 68.5% -2.0% 0.97 521 

Veterans 691 486 70.3% 68.5% 1.8% 1.03  

All Students 49,758 34,100 68.5%     
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Conclusions: Disproportionately Impacted Student Groups 

 
This chart depicts the groups that were identified as experiencing disproportionate impact.  It 

was sorted by the number of courses “lost.”  The target populations are highlighted.   

 
Target 
Population(s) 
 
[Note: All data 
presented is 
student 
duplicated] 

the # of 
courses 
students 
enrolled 
in & were 
present in 
on census 
day in 
base year 
 
2014-2015 

The # of 
courses in 
which 
students 
earned an 
A, B, C, or 
credit out 
of  

The %  of 
courses 
passed 
(earned A, 
B, C, or 
credit) out 
of the 
courses 
students 
enrolled in 
& were 
present in 
on census 
day in base 
year 

Total (all 
student 
average) 
pass rate* 
 
(33,877 / 
49,463) 

Comparison to the all 
student average 
(Percentage difference/ 
Proportionality) 

The # of 
courses 
missed 
according 
to the % 
deficit 
between 
the row 
and all 
student 
average 

     Percentage Proportion Gap 
Low-income 
students 

26,029 17,320 66.5% 68.5% -2.0% 0.97 521 

Hispanic or 
Latino 

35,097 23,673 67.5% 68.5% -1.0% 0.99 351 

Males 20,565 13,768 66.9% 68.5% -1.6% 0.98 329 
Black or African 
American 

1,573 843 53.6% 68.5% -14.9% 0.78 234 

Individuals with 
disabilities 

3,696 2,479 67.1% 68.5% -1.4% 0.98 52 

Current or 
former foster 
youth 

214 112 52.3% 68.5% -16.2% 0.76 35 

American Indian 
/ Alaska Native 

633 406 64.1% 68.5% -4.4% 0.94 28 
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Course Completion Goals, Activities, Funding, and Evaluation 

Goal B. Course Completion 

The goal is to improve course completion for the following target populations identified in the college research as experiencing a 
disproportionate impact: 
 

Target Population(s) Current gap, year Goal Goal Year 

Low-income students -2.0% No Gap 2020 

Hispanic or Latino -1.0% No Gap 2020 

Males -1.6 No Gap 2020 

Black or African American -14.9% -9.9% 2020 
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Activity B.1 Early Alert 

 

 Activity Type(s)  

x Outreach x Student Equity Coordination/Planning x Instructional Support Activities 

x Student Services or other Categorical 
Program 

 Curriculum/Course Development or 
Adaptation 

x Direct Student Support 

x Research and Evaluation x Professional Development   

 Target Student Group(s) & # of Each Affected: 

ID Target Group(s) # of Students Affected . 

B.1 Low-income students 5,502  

B.1 Hispanic or Latino 8,600  

B.1 Males 5,185  

B.1 Black or African American 418  
 

 Activity Implementation Plan   
 
The Early Alert Referral System helps promote student success and retention. This web-based software program enables faculty and staff 
to identify students who are having difficulties, connect them with campus services that can provide appropriate interventions, and 
receive feedback on actions taken. The product currently in use is SARS Alert, but the district is considering new products.   
 
Faculty and staff use Early Alert referral system whenever a student is identified as having a problem in one or more of the following 
areas: 
 
 Academic (attendance problems, failing course, missed tests or assignments, low quality work products, poor test performance, poor 

performance on class content, or poor basic reading/writing/math skills)  
 Behavioral (poor time management, study skills, or test-taking skills) 
 Personal (motivation, adjustment difficulties, learning disability, health issues) 
 Enrollment (enrolled but never attended class, or stopped attending without dropping class) 
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Student equity efforts are focused on providing additional resources to: 
 

 Continue to promote Early Alert Referral process to increase faculty participation and improve intervention strategies through 
counseling 

 Increase student response through utilization of SARS Call (or similar) feature   
 Improved partnership with instructional support programs like tutorial, math, and writing centers   
 

   

ID Timeline(s) Student Equity Funds Other Funds** 

B.1 Fall 2014-ongoing  SSSP 

 

 Link to Goal  
 
Instructors are the ones most able to identify students who are struggling in their courses.  Because our target populations are struggling 
in their classes, they are the students who need to be referred.  If this system is fully utilized by faculty, it is our best tool for identifying 
students to improve course completion.  Studies show that participation in an early alert intervention system has positive effects on the 
specific benchmarks (active and collaborative learning; student effort; academic challenge; student-faculty interaction; support for 
learners) all of which are proven to be an important predictor of college completion (Center for Community College Engagement, 2013). 
Faculty participation is the best way to identify students who need interventions.   
 

 Evaluation 
 

 Early Alert participation rate. Annually. 
 Disaggregated Early Alert success and retention rates. Annually. 
 
See Attachment: Evaluation  
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Activity B.2 Targeted Interventions  

 

 Activity Type(s)  

x Outreach x Student Equity Coordination/Planning  Instructional Support Activities 

x Student Services or other Categorical 
Program 

x Curriculum/Course Development or 
Adaptation 

x Direct Student Support 

x Research and Evaluation x Professional Development   

 Target Student Group(s) & # of Each Affected*: 

ID Target Group(s) # of Students Affected . 

B.2 Low-income students 5,502  

B.2 Hispanic or Latino 8,600  

B.2 Males 5,185  

B.2 Black or African American 418  
 

 Activity Implementation Plan   
 
Reedley College proposes to create a set of targeted interventions that will meet students where they are at any given stage of their 
academic journey. In some cases these interventions will augment other services outlined in this plan while in others, they will be in 
addition to services available to all students. 
 
Orientation, assessment, counseling, and follow-up are all considered core services as outlined by SSSP. Given that we are already 
analyzing data for the SSSP plan, we propose to further break down this data to coincide with our target populations as identified by SEP.  
 
Reedley College is examining these key intervention points for opportunities to improve student equity.  Face-to-Face Orientation is an 
example of one of these intervention points that has been developed into a specific activity.  We will continue to examine the SSSP 
intervention points.  After further analysis, programs will be developed.  Examples of interventions associated with other core services 
may include but are not limited to: 
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Assessment: 
 Provide assessment preparation workshops 
 Evaluate re-take options for all targeted groups 
 Evaluation of multiple-measures  
 Identify accommodations needed for students with learning disabilities 

 
Counseling: 
 Offer counseling workshops for undecided students 
 Work with students to create a Student Education Plan (SEP) that clearly delineates what coursework is required to achieve their 

educational goal(s)  
 Add regular evening counseling hours by full-time counselors to better accommodate students who only take evening classes 
 Expand counseling services to assist students with disabilities  
 Improve counselor training for transfer  
 Utilize the Transfer Center by providing evening and weekend services   
 Further develop online face-to-face options for students (ex. Adobe Connect, Skype, etc.)    
 
Follow-Up Services:  
 Expand counseling services to include monitoring student’s academic progress toward completion of educational goals 
 Improve the student referral process to direct students to appropriate student support services (tutorial, math/writing centers)  
 Expand financial aid literacy workshops to provide financial aid information to economically disadvantaged students 
 Offer extended hours in the student services department to meet the needs of all students at all locations 
 Continue to offer and expand online student services (Live Help, FAQ’s, Online Probation Workshop, Financial Aid, Online Forms, etc.) 
 Continue to assign financial aid staff to provide veteran’s services  
 Offer Counseling courses linked to Learning Communities and offered through a first year experience to introduce the transfer 

process  
 

ID Timeline(s) Student Equity Funds Other Funds** 

B.2 Fall 2014-ongoing  SSSP, Basic Skills, DSPS, TRIO, and 
General Funds 
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 Link to Goal  
 
Further research is necessary to determine the interventions that best serve the target populations.  

 

 Evaluation 
 

 Much of the assessment will be driven by the SSSP core service data collection points. Once the data is collected it will be further 
evaluated focusing on the target populations and the appropriate interventions will be implemented.  

 
See Attachment: Evaluation  
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ESL AND BASIC SKILLS COMPLETION 
 

 
Campus-Based Research: ESL and Basic Skills Completion 

 

Indicator Definitions and Data 

 
C. ESL AND BASIC SKILLS COMPLETION.  The ratio of the number of students by 
population group who complete a degree-applicable course after having completed the 
final ESL or basic skills course compared to the number of those students who complete 
such a final ESL or basic skills course.  
 
Calculate progress rates through basic skills by dividing:  
 

Rate Denominator Numerator 

Rate of ESL and 
Basic Skills 
Completion 

The # of students who 
complete a final ESL or basic 
skills course with an A, B, C or 
credit in the base year 

The # of students out of  (the 
denominator) that complete a degree 
applicable course with an A, B, C, or 
credit in the goal year  

 

 

The # of 
students 
who 
complete 
a final 
ESL or 
basic 
skills 
course 
with an 
A, B, C or 
credit  

The number 
of students 
out of  (the 
denominator) 
that 
complete a 
degree 
applicable 
course with 
an A, B, C, or 
credit  

The rate of 
progress 
from ESL 
and Basic 
Skills to 
degree-
applicable 
course 
completion 

Total (all 
student 
average) 
completion 
rate* 

Comparison to the all 
student average 
(Percentage difference/ 
Proportionality) 

The # of 
students 
“lost” 
according 
to the % 
deficit 
between 
the row 
and all 
student 
average 

          Percentage Proportion Gap 

American 
Indian / Alaska 
Native 

        

Asian 77 41 53% 34.3% 19.0% 1.55   

Black or African 
American 

98 29 30% 34.3% -4.7% 0.86 5 

Hispanic or 
Latino 

1,776 561 32% 34.3% -2.7% 0.92 48 

Pacific Islander 10 2 20% 34.3% -14.3% 0.58 1 

White 532 217 41% 34.3% 6.5% 1.19   
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The # of 
students 
who 
complete 
a final 
ESL or 
basic 
skills 
course 
with an 
A, B, C or 
credit  

The number 
of students 
out of  (the 
denominator) 
that 
complete a 
degree 
applicable 
course with 
an A, B, C, or 
credit  

The rate of 
progress 
from ESL 
and Basic 
Skills to 
degree-
applicable 
course 
completion 

Total (all 
student 
average) 
completion 
rate* 

Comparison to the all 
student average 
(Percentage difference/ 
Proportionality) 

The # of 
students 
“lost” 
according 
to the % 
deficit 
between 
the row 
and all 
student 
average 

          Percentage Proportion Gap 

Some other 
race 

313 112 36% 34.3% 1.5% 1.04   

More than one 
race 

        

All Students             

Males 1,149 365 32% 34.3% -2.5% 0.93 29 

Females 1,644 594 36% 34.3% 1.8% 1.05   

Unknown 13 3 23% 34.3% -11.2% 0.67 1 

Current or 
former foster 
youth 

1 0 0% 34.3% -34.3% 0.00 0 

Individuals with 
disabilities 

190 68 36% 34.3% 1.5% 1.04   

Low-income 
students 

2,127 716 34% 34.3% -0.6% 0.98 13 

Veterans 24 14 58% 34.3% 24.0% 1.70   

All Students 2,806 962 34.3%         
Data from Data on Demand, cohort defined as first time students in 2008-2009, CCCC-only removed, student unduplicated. 
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Conclusions: Disproportionately Impacted Student Groups 

 
This chart depicts the groups that were identified as experiencing disproportionate impact.  
It was sorted by the number of students “lost.”  The target populations are highlighted.   
 

 

The # of 
students 
who 
complete 
a final 
ESL or 
basic 
skills 
course 
with an 
A, B, C or 
credit  

The number 
of students 
out of  (the 
denominator) 
that 
complete a 
degree 
applicable 
course with 
an A, B, C, or 
credit  

The rate of 
progress 
from ESL 
and Basic 
Skills to 
degree-
applicable 
course 
completion 

Total (all 
student 
average) 
completion 
rate* 

Comparison to the all 
student average 
(Percentage difference/ 
Proportionality) 

The # of 
students 
missed 
according 
to the % 
deficit 
between 
the row 
and all 
student 
average 

          Percentage Proportion Gap 

Hispanic or 
Latino 

1,776 561 32% 34.3% -2.7% 0.92 48 

Males 1,149 365 32% 34.3% -2.5% 0.93 29 

Low-income 
students 

2,127 716 34% 34.3% -0.6% 0.98 13 

Black or 
African 
American 

98 29 30% 34.3% -4.7% 0.86 5 

Pacific 
Islander 

10 2 20% 34.3% -14.3% 0.58 1 

Unknown 13 3 23% 34.3% -11.2% 0.67 1 
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ESL and Basic Skills Completion Goals, Activities, Funding and Evaluation 

GOAL C. ESL and Basic Skills Course Completion 

 
The goal is to improve ESL and basic skills completion for the following target populations identified in the college research as experiencing 
a disproportionate impact: 
 
Target Population(s) Current gap, year Goal Goal Year 

Hispanic or Latino -2.7% No Gap 2020 

Males -2.5% No Gap 2020 

Low-income students -0.6% No Gap 2020 

Black or African American -4.7% No Gap 2020 
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C.1 Cohort Enrollment / FYE Programs 

 Activity Type(s)  

x Outreach  Student Equity Coordination/Planning x Instructional Support Activities 

x Student Services or other Categorical 
Program 

x Curriculum/Course Development or 
Adaptation 

x Direct Student Support 

x Research and Evaluation  Professional Development   

 Target Student Group(s) & # of Each Affected*: 

ID Target Group(s) # of Students Affected  

C.1 Hispanic or Latino 1,554  

C.1 Males 1,028  

C.1 Low-income students 1,953  

C.1 Black or African American 101  
 

 Activity Implementation Plan   
 

Reedley College is currently piloting two models of First Year Experience / Cohort Enrollment in the first years.  Our First Year Student 
Success Program examined placement data and identified our largest cohort as students who needed reading one level below transfer, 
writing one level below transfer, and Algebra 1.  Students enroll in these classes and a study skills class as a cohort and complete 
mandatory study hours; if successful, they are cohort enrolled in the transfer-level classes. The mandatory study time and study skills 
class assists students in better understanding college expectations and culture (Cornell, 2006).  This is particularly good for our first-
generation students who struggle to navigate the college environment and who may over-commit to outside employment without a set 
study schedule.   
 
We are also piloting discipline-specific cohorts in two of our largest majors: Natural Resources and Child Development.  These programs 
were developed through the Basic Skills Committee and the English/discipline departments.    This pilot was developed in response to 
our CCSSEE data and discussions of student engagement.  We were encouraged by some preliminary (unpublished) results from UC 
Riverside’s discipline-specific first year experience program that showed a nearly 20% increase in success compared to students who 
waitlisted for the program.  These cohorts are being piloted at the 1 below and transfer levels. We hope to expand cohort programs to 
additional disciplines; we are exploring integrating service-learning models into these cohorts and first year experience.   
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Student equity efforts are focused on: 
 
 Expanding these programs on campus.  Both these models are instructional and pedagogical models, but the logistics of forming these 

cohorts and providing counseling to students requires additional support from Student Services, including counseling service and 
admissions and records assisting with matching students to cohorts.   

 
 Developing an intrusive case-management program for first year students that engages students in co-curricular events, learning 

communities, and counseling opportunities.   
 

   

ID Planned Start and End Date(s) Student Equity Funds Other Funds 

C.1 2012-ongoing  Basic Skills 

 

 Link to Goal  
 
While this program is open to all students, the study skills and engagement strategies target underprepared and first generation 
students.  First Year Experience programs are an effective strategy in increasing student persistence and degree attainment (Miller & 
Lesik, 2014). The cohort model is especially effective in helping students establish personal bonds with their peers. Once relationship ties 
are built, students persist due to the commitment they have with their group members and the friendships they have formed in the 
process (Cornell, 2006).  
 
New to college, first and second semester students at Reedley College have a difficult time transitioning to college and face many 
obstacles. As a result, their retention and persistence rates are impacted significantly. Data has shown that first year experience men of 
color retention and success rates are even lower. In an effort to assist these students, a student success all-inclusive case management 
program will be designed to help students transition to college during their first year. 
 

 Evaluation 

 Course completion, transfer level course completion, and cohort success and retention. 
 Participation and retention rate for case management model.   
 See Attachment: Evaluation  
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C.2 Embedded Counseling 

 Activity Type(s)  

 Outreach  Student Equity Coordination/Planning x Instructional Support Activities 

x Student Services or other Categorical 
Program 

 Curriculum/Course Development or 
Adaptation 

 Direct Student Support 

x Research and Evaluation x Professional Development   

 Target Student Group(s) & # of Each Affected*: 

ID Target Group(s) # of Students Affected  

C.2 Hispanic or Latino 1,613  

C.2 Males 1,225  

C.2 Low-income students 548  

C.2 Black or African American 78  
Student population determined by 2015 Student Scorecard, disaggregated by our target population groups percentage in the population.   

 

 Activity Implementation Plan   
 

A bilingual, basic skills counselor has been embedded in the Writing Center and Tutorial Center since 2013.  Currently, the counselor 
spends one day each in General Counseling, the Tutorial Center and the Writing Center.  Basic skills students meet to discuss their 
Student Education Plans (SEP) and update their academic progress without waiting in line at Student Services or making online 
appointments, which have proved to be a barrier for many students.  Physical changes to the Tutorial and Writing Centers to provide a 
dedicated, semi-private space are underway.  The counselor has also been tasked with visiting classrooms to provide counseling 
information, assisting basic skills students with registration, and monitoring enrollment in instructional programs (like FYE).   
 
Student equity efforts are focused on: 
 
 Expanding this service for more hours, more classes, and more areas of campus.   
 

ID Timeline(s) Student Equity Funds Other Funds** 

C.2 2013-ongoing  Basic Skills and General Fund 
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 Link to Goal  
 
Counselor scheduling via computer/internet access is often a barrier for our low-income, rural students and too often students seek out a 
counselor or services when an immediate need arises (Butcher & Visher, 2013).  Having a counselor embedded in classrooms and study 
areas allows the counselor to reach out to students to make them aware of education planning and deadlines.   

 
Due to the language barrier, the hiring of a bilingual counselor is especially important for our Hispanic population and ESL program. It is 
important for students to communicate with counselors in a language they most easily understand.      

 
 Evaluation 

 Disaggregated student contact. Annually. 

 Disaggregated success and retention. Annually. 

See Attachment: Evaluation  
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C.3 Tutoring, including supplemental instruction/embedded tutoring 
 

 Activity Type(s) 

 Outreach  Student Equity Coordination/Planning x Instructional Support Activities 

x Student Services or other Categorical 
Program 

x Curriculum/Course Development or 
Adaptation 

 Direct Student Support 

x Research and Evaluation x Professional Development   

 Target Student Group(s) & # of Each Affected*: 

ID Target Group(s) # of Students Affected  

C.3 Hispanic or Latino 8,600  

C.3 Males 5,185  

C.3 Low-income students 5,502  

C.3 Black or African American 418  
 

 Activity Implementation Plan   
 
Reedley College has four Tutoring Centers: a math, a writing, and a tutorial center on the Reedley campus, and a tutorial center on the 
Madera campus.  All four centers are vital to improving student success rates. The Tutorial Center served 1,247 students in 2014-2015.  
The Writing Center finds that students who participate in small group tutoring have a 12% increase in retention and a 36% increase in 
success rates.   The Math Center, as another example, initially saw a 20% increase in success rates for those utilizing the Math Center.  
The gap narrowed recently to 4%, but this coincides with an overall success in Math classes increasing by 10% since the opening of the 
Math Center, suggesting that students retain their skills, and become independent learners.  Recently, Speech faculty have developed a 
Communications Lab to provide students with guided practice.  These centers also oversee supplemental instruction and embedded 
tutoring programs.   
 
The Beyond the Classroom (BTC) program began in 2011.  Beyond the Classroom is a supplemental instruction program that is designed 
to increase student academic performance and retention.  It utilized student leaders who have demonstrated academic competency in 
the subject area and who are trained in facilitated group activities using collaborative learning methods.  The BTC program targets 
traditionally “difficult courses” that have a high percentage of students who earn D or F grades, particularly large group instruction 
classes with high attrition rates like history, political science, and psychology.  In 2014-2015, it served 351 students.   
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The Embedded Tutor program began in 2008 with funding from the Basic Skills Committee.  It places tutors from the Tutorial Center and 
Writing Center into basic skills classrooms to help increase the success of the students in those classes. Tutors either observe a class so 
that they can tutor those students from that class later, or they will do a combination of observation/participation in the classroom.  
Embedding Tutors develop an understanding of class material and basic skills needs and how those needs are addressed by basic skills 
curriculum.  This understanding increases the tutor’s effectiveness in their centers.  Embedded Tutors will also bring back information to 
their peers and coordinators at their respective centers regarding practices in those classes.  Lastly, embedding Tutors will increase the 
likelihood that students from that class will seek tutoring. 
 
Furthermore, the centers support supervised study hours for FYE programs and supplemental instruction for cohort programs.  Centers 
also reach out to students identified through Early Alert.  Until recently, this outreach was minimal because tutorial services were so 
impacted.  The hope is that extended hours and increased tutoring will make seats available to these students.   
 
Student Equity efforts focus on: 
 
 Increasing the hours and the capacity of Tutorial, Writing, Math, and Speech Centers  
 Hiring full-time coordinators so that hours can be expanded   
 Expanding BTC and Embedded Tutoring Program 

 
 

ID Timeline(s) Student Equity Funds Other Funds** 

C.1 Fall 2014 – ongoing  SSSP, Basic Skills, General Fund 

 

 Link to Goal  
 
Increasing hours and seats available for tutoring will increase student success for targeted groups by improving the availability of seats.   
Embedded tutoring allows for seamless access to academic support services. Furthermore, embedding a tutor within classes eliminates 
the need for students to seek services, often times when it is too late. Furthermore, the effects of stereotypical masculine characteristics 
can hinder male students’ willingness to engage in help-seeking behaviors such as going to tutoring. Males are more willing to seek help 
if the action does not make them appear to be weak or feminine (Harris, Wood & Newman, 2015).   
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 Evaluation 
 Disaggregated success and retention rates.Annually. 
 Disaggregated participation rates. Annually. 
 Satisfaction Surveys, as administered by each center.Annually.  

See Attachment: Evaluation  
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C.4 Accelerated Learning 
 

 Activity Type(s) 

x Outreach  Student Equity Coordination/Planning x Instructional Support Activities 
x Student Services or other 

Categorical Program 
x Curriculum/Course Development or 

Adaptation 
 Direct Student Support 

x Research and Evaluation x Professional Development   

 Target Student Group(s) & # of Each Affected*: 

ID Target Group(s) # of Students Affected  

C.4 Hispanic or Latino 1,613  

C.4 Males 1,225  

C.4 Low-income students 548  

C.4 Black or African American 78  
Student population determined by 2015 Student Scorecard, disaggregated by our target population groups percentage in the population.   

 

 Activity Implementation Plan   
 
Acceleration is one of the strategies used to increase completion by basic skill students.  There are three major categories of acceleration 
being explored by the California Acceleration Project (Hern, 2015): 
 
1. Changing Placement Policies 
2. Implementing Co-Requisite Models 
3. Redesigning Remedial Courses 
 
Reedley College currently offers two models of accelerated learning, both are course redesign models.  English offers a pedagogically 
accelerated composition class that takes students from two levels below transfer and accelerates them to transfer level.  Math has offered 
multiple compressed math classes, including 250/256, 201/103, 4A/4B, that are short-term, back-to-courses, reducing drop-out points.   
 
Student equity efforts focus on  
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 Providing counseling services to better place appropriate students into these programs  
 Professional development so that offerings can be increased   
 

   

ID Timeline(s) Student Equity Funds Other Funds** 

C.1 Spring 2015-Ongoing  Title V 

 

 Link to Goal  
 
Accelerated learning programs have been shown to produce significantly higher graduation rates.  An evaluation report on the City 
University of New York’s Accelerated Study in Associate Programs (ASAP) showed that 55% of students who participated in ASAP 
graduated in three years compared to 22% for the comparison group. Most participants in ASAP enter the program with developmental 
needs some of which are one and two levels below basic (Linderman & Kolenovic, 2013).  
 
Students in California Acceleration Project model programs have been shown to complete the English transfer level course at 2.3 times 
higher rates than their peers (Hern, 2015). 
 

 Evaluation 
 
 Disaggregated success and retention rates.Annually. 
 See Attachment: Evaluation  
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DEGREE AND CERTIFICATE COMPLETION 
 

 

Campus-Based Research: Degree and Certificate Completion  

Indicator Definitions and Data 
 

D.  DEGREE AND CERTIFICATE COMPLETION.  The ratio of the number of students by 
population group who receive a degree or certificate to the number of students in that group 
with the same informed matriculation goal as documented in the student educational plan 
developed with a counselor/advisor.   

 
 

Rate Denominator Numerator 

Degree and 
Certificate 
Completion 

The # of first-time students who 
enrolled in the base year and named 
certificates and degrees as their 
matriculation goal in their student 
educational plan or by taking degree or 
certificate applicable course(s) using 
the definitions outlined in the 
Scorecard.  

The number of students out of 
 (the denominator) that 
earned a degree or certificate 
within one or more years, as 
decided by the college. 

 

 

The # of 
first-time 
students 
who 
enrolled 
in the 
base year 
with the 
goal of 
obtaining 
a 
certificate 
or degree  

The number 
of students 
out of  (the 
denominator) 
who earned a 
degree or 
certificate 
within one or 
more years. 

The rate of 
degree and 
certificate 
completion 
 

Total (all 
student 
average) 
completion 
rate* 

Comparison to the all 
student average 
(Percentage difference/ 
Proportionality)  

The # of 
students 
missed 
according 
to the % 
deficit 
between 
the row 
and all 
student 
average 

          Percentage Proportion Gap 

American 
Indian / Alaska 
Native 

         

Asian 70 8 11% 19.0% -7.6% 0.60 5 
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The # of 
first-time 
students 
who 
enrolled 
in the 
base year 
with the 
goal of 
obtaining 
a 
certificate 
or degree  

The number 
of students 
out of  (the 
denominator) 
who earned a 
degree or 
certificate 
within one or 
more years. 

The rate of 
degree and 
certificate 
completion 
 

Total (all 
student 
average) 
completion 
rate* 

Comparison to the all 
student average 
(Percentage difference/ 
Proportionality)  

The # of 
students 
missed 
according 
to the % 
deficit 
between 
the row 
and all 
student 
average 

          Percentage Proportion Gap 

Black or 
African 
American 

70 8 11% 19.0% -7.6% 0.60 5 

Hispanic or 
Latino 

1,132 241 21% 19.0% 2.3% 1.12   

Pacific 
Islander 

7 0 0% 19.0% -19.0% 0.00 1 

White 440 81 18% 19.0% -0.6% 0.97 3 

Some other 
race 

230 33 14% 19.0% -4.7% 0.75 11 

More than 
one race 

        

All Students             

Males 870 156 18% 19.0% -1.1% 0.94 10 

Females 1,073 215 20% 19.0% 1.0% 1.05   

Unknown 6 0 0% 19.0% -19.0% 0.00 1 

Current or 
former foster 
youth 

0 0      

Individuals 
with 
disabilities 

143 27 19% 19.0% -0.2% 0.99 0 

Low-income 
students 

1,577 311 20% 19.0% 0.7% 1.04   

Veterans 16 0 0% 19.0% -19.0% 0.00 3 

All Students 1,949 371 19.0%         

*Data from Data on Demand, starting in ’08-’09. 
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Conclusions: Disproportionately Impacted Student Groups 

 
This chart depicts the groups that were identified as experiencing disproportionate impact.  It 

was sorted by the number of students “lost.”  The target populations are highlighted.   

 

 

The # of 
first-time 
students 
who 
enrolled 
in the 
base year 
with the 
goal of 
obtaining 
a 
certificate 
or degree  

The number 
of students 
out of  (the 
denominator) 
who earned a 
degree or 
certificate 
within one or 
more years. 

The rate of 
degree and 
certificate 
completion 
 

Total (all 
student 
average) 
completion 
rate* 

Comparison to the all 
student average 
(Percentage difference/ 
Proportionality)  

The # of 
students 
missed 
according 
to the % 
deficit 
between 
the row 
and all 
student 
average 

          Percentage Proportion Gap 

Some other 
race 

230 33 14% 19.0% -4.7% 0.75 11 

Males 870 156 18% 19.0% -1.1% 0.94 10 

Asian 70 8 11% 19.0% -7.6% 0.60 5 

Black or 
African 
American 

70 8 11% 19.0% -7.6% 0.60 5 

White 440 81 18% 19.0% -0.6% 0.97 3 

Veterans 16 0 0% 19.0% -19.0% 0.00 3 

Pacific 
Islander 

7 0 0% 19.0% -19.0% 0.00 1 

Unknown 6 0 0% 19.0% -19.0% 0.00 1 
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Degree and Certificate Completion Goals, Activities, Funding and Evaluation 

GOAL D. Degree and Certificate Completion 

The goal is to improve degree and certificate completion for the following target populations identified in the college research as experiencing a 
disproportionate impact: 
 

Target Population(s) Current gap, year Goal*  Goal Year 

Males -1.1% No Gap 2020 

Black or African American -7.6% No Gap 2020 

 
While Some other race and Asian were in the top 3 groups identified as experiencing disproportionate impact, the numbers of students “lost” were 
small, indicating this is a statistically unstable result.  Reedley College chose to remain focused on our four target groups on all elements of the plan 
rather than dilute efforts and focus.   
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D.1 Student Mentor Program 

 

 Activity Type(s)  

X Outreach x Student Equity Coordination/Planning x Instructional Support Activities 

X Student Services or other Categorical 
Program 

 Curriculum/Course Development or 
Adaptation 

 Direct Student Support 

x Research and Evaluation x Professional Development   

 Target Student Group(s) & # of Each Affected*: 

ID Target Group(s) # of Students Affected  

D.1 Males 40  

D.1 Black or African American 35  
 

 Activity Implementation Plan   
 
Student Mentor Programs are shown to increase student engagement and retention.  Mentoring has been shown to increase student’s commitment 

to the institution, their personal educational goals and persistence (Crisp, 2010).   

Currently, Student Equity is supporting one new program on campus, the Male Student Support Program:     

E2E (Education to Empowerment) male mentor program targets Reedley College Residence Hall male student population that comes from 

multiple geographical locations. Many young men are from areas of the Central Valley, East Coast, Africa, and Europe. These young men come 

to Reedley College with the goal of success but often do not come with the personal skills to succeed in a new educational environment. The 

Reedley College Residence Hall program is currently averaging a 30% decrease of male students per semester. The goal of the Male Student 

Support Program is to provide these young men a place to empower their voice and promote institutional buy in with face-to-face interaction on a 

continuous basis.  Through discourse the Male Support Program will assist young men in building the tools needed to support their educational 

goals and navigate through their educational experience towards success. Group topics will address the stages students’ transition through in a 

college semester. Additionally, the Support Group will provide a safe environment for young men to express their concerns while providing 

guidance offering alternative positive outlets to address their needs. 
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Bimonthly workshops are to be held to engage young men interested in attending the Male Student Support Program meetings.  The group is a 

unique opportunity to come together informally to provide support for those males students who are in need of increased face to face interaction. 

Topics for the  2-hour meetings will be on issues most relevant to their needs.All participants are given the opportunity to discuss concerns or 

challenges they are dealing with during their time at Reedley College and how we can create ways to become successful.  The projected outcome 

of E2E is to increase the male student retention in the Residence Hall while aligning with The Reedley College and State Center Community 

College District Strategic plans. With success, the male support group could expand to support the young men campus-wide.  

An additional mentor program has been developed by the Latino Faculty Staff Association (LFSA). Twenty members of LFSA will be matched 

with student mentees. Goals of this program are to support students’ successful navigation of the college process as well as acquisition of 

knowledge and experiences on the journey to becoming life-long learners. The long-term goal of the LFSA Mentoring program will be to 

institutionalize this activity campus wide.  

   

ID Timeline(s) Student Equity Funds Other Funds** 

D.1 Fall 2015  N/A 

 

 Link to Goal  
 
Male students have a desire to engage in activities where they can share similar experiences with other male students. It is highly 
important for colleges to create opportunities for male students to interact with each other, build personal bonds and create networks of 
support (Ingram & Gonzalex-Matthews, 2013). 
 

 Evaluation 
 Mentor/mentee satisfaction surveys.Annually. 
 Disaggregated success and retention rates.Annually. 
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D.2 Student Engagement Activities  
 

 Activity Type(s) 

x Outreach x Student Equity Coordination/Planning x Instructional Support Activities 

x Student Services or other Categorical 
Program 

x Curriculum/Course Development or 
Adaptation 

x Direct Student Support 

x Research and Evaluation x Professional Development   

 

 Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

D.2 African American 418  

D.2 Hispanic and Latino 8,600  
 

 

 Activity Implementation Plan   
 
Reedley College administered the CCSSE survey in 2014.  Data was initially shared with the SLO committee and a few campus leaders to 
develop a plan to involve faculty in student engagement efforts.  Results were shared with all faculty and staff on Opening Day Fall 2015.  
Efforts are underway to improve student engagement.   The SLO Committee is responsible for many of these efforts.   
 
One Book/One College:  One of the first programs to come out of the CCSSE was the One Book/One College project where students, 
faculty, staff, and administration read one chosen book for the academic year.  The SLO Committee, after receiving funds from the Budget 
Committee supports activities related to this common reading.  Other engagement-focused activities include workshops on best 
practices, such as a “writing effective and engaging writing prompts,” workshop for faculty and effective signage for the College.  The 
book was selected with Equity efforts and topics in mind.   
 
Student Newspaper:  The newspaper has been suspended due to the lack of a journalism program and faculty member to support the 
program.  A newspaper would foster a sense of community and provide an opportunity to raise awareness about cultural events. 
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Professional Development:  Another opportunity that was made possible with Student Equity Funds was professional development by 
Thomas Brown and Associates.  This event focused on how the college could increase persistence among all our students, but particularly 
rural, low-income, and minority students.   
 
Other activities being considered are:   
 
 Adelante Hombres Conference: Annual conference to encourage and advance Latinos toward completion of degrees, certificates 

and transfer, as well as character and college skill development. This would be open to the community and current students with 
speakers, workshops, service booths, food, and entertainment. 

 
 Cultural Awareness Events: that raise student engagement and awareness of the target populations.  Cultural awareness activities 

include: 
 

 Mexican Independence Day Celebration 

 Day of the Dead celebration 

 Hispanic food sampling  

 Hispanic guest speaker – lecture series  

 Hispanic heritage month film series 

 Native American food sampling 

 Native American guest speaker – lecture series 

 Native American cultural presentation 

 Black History Month film series 

 Black History month guest speakers – lecture series 

 Soul food tasting 

 Martin Luther King Jr. Readers Theater experience 

 Women’s history month film screening 

 Women’s history guest speakers- lecture series 

 Cinco de Mayo 

 Asian American film series 

 Asian American guest speaker -lecture series 
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 Asian American food sampling 

 Chinese New Year celebration 

 Jewish cultural displays 

 LGBT Awareness Events 

 Mental Health Awareness Campaign 

 Islamic Cultural Events 

 
 Campus Clubs:   Reedley college campus clubs help promote a culture that fosters learning outside of the academic classroom by 

creating an educational environment that connects the campus community to the importance of processes that lead to student self-
governance. Student Engagement fosters the development of student's civic responsibility, responsible citizenship, leadership, and 
personal growth.  Reedley College clubs connect students of common interests and enhance the learning and experiences of college life.  
Students are exposed to new ideas and interact with other students to enhance their collegiate experience. Students who are involved in 
extracurricular activities like clubs, sports, creative productions, and community service report being more satisfied with their college 
experiences. These experiences provide additional opportunities for learning and networking. They can also serve as a place where 
likeminded people can come together and students can build professional skills. 
 

ID Timeline(s) Student Equity Funds Other Funds** 

D.2 2015-Ongoing  Foundation Funds 

 

 Link to Goal  
 
Student engagement is one of the primary drivers of success.  Joint CCSSE/SEP projects will seek to improve student engagement for 
target populations.   

 
 Evaluation 

 
 TBA 
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D.3  Job Developer 

 Activity Type(s)  

 Outreach  Student Equity Coordination/Planning  Instructional Support Activities 

X Student Services or other Categorical 
Program 

 Curriculum/Course Development or 
Adaptation 

x Direct Student Support 

X Research and Evaluation X Professional Development   

 

 Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

D.3 African American 418  

D.3 Hispanic and Latino 8,600  
 

 Activity Implementation Plan   
 
The Job Developer provides job development assistance by offering employment information, resources, and tools to students. The Job 
Developer assists students through the entire employment process, facilitates workshops on writing cover letters and resumes, job 
search strategies, interviewing techniques, and job retention skills. Workshops and training enhance students’ self-belief by giving them 
control and helping them build confidence. Furthermore, the job developer maintains a list of volunteer, internship and employment 
opportunities for students, organizes employment related activities such as job fairs, employer recruitments, develops a a monthly career 
newsletter and coordinates the student job club. The student job club, employer recruitments, and job fairs will enable students to 
network, engage in active learning and collaboration so that they develop the skills necessary to achieve their personal objectives.  

The Job Developer will remain current on hiring trends and industry needs by maintaining contact with local employers, community 
based organizations, and service groups through chamber activities, committee meetings, and employment events throughout Madera, 
Fresno, Tulare, and Kings Counties.  

   
ID Timeline(s) Student Equity Funds Other Funds** 

D.2 Fall 2015 - ongoing   
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 Link to Goal  
 

The job developer helps connect male students with employment opportunities, helping students see their education as a means to an 
end.   

 
 Evaluation 

 Number of students placed in internships and/or jobs, disaggregated.   
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TRANSFER 
 
 

CAMPUS-BASED RESEARCH: TRANSFER 

Overview 

C. TRANSFER.  The ratio of the number of students by population group who complete a 
minimum of 12 units and have attempted a transfer level course in mathematics or English, 
to the number of students in that group who actually transfer after one or more (up to six) 
years.  Calculate transfer rates by dividing:  

 
 

Indicator Definitions and Data 
Data from Data on Demand, cohort defined as first time students in ’08-’09, CCCC-only 
removed, student unduplicated. 
 

Rate Denominator Numerator 

Transfer The # of students who 
complete a minimum of 12 
units and have attempted a 
transfer level course in 
mathematics or English 

The number of students out of  (the 
denominator) who actually transfer after 
one or more years. 

 

 

The # of 
students 
who 
complete a 
minimum of 
12 units and 
have 
attempted a 
transfer 
level course 
in 
mathematics 
or English. 

The number 
of students 
out of  (the 
denominator) 
who actually 
transfer after 
one or more 
(up to six) 
years. 

The 
transfer 
rate 
 

Total 
(all 
student 
average) 
pass 
rate* 

Comparison to the all 
student average 
(Percentage point 
difference with +/- 
added)*  

The # of 
courses 
missed 
according 
to the % 
deficit 
between 
the row 
and all 
student 
average 

          Percentage Proportion Gap 
American 
Indian / 
Alaska 
Native 

 0  0 - - - - - 

Asian 70 30 43% 24.8% 18.0% 1.73   
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The # of 
students 
who 
complete a 
minimum of 
12 units and 
have 
attempted a 
transfer 
level course 
in 
mathematics 
or English. 

The number 
of students 
out of  (the 
denominator) 
who actually 
transfer after 
one or more 
(up to six) 
years. 

The 
transfer 
rate 
 

Total 
(all 
student 
average) 
pass 
rate* 

Comparison to the all 
student average 
(Percentage point 
difference with +/- 
added)*  

The # of 
courses 
missed 
according 
to the % 
deficit 
between 
the row 
and all 
student 
average 

          Percentage Proportion Gap 
Black or 
African 
American 

70 18 26% 24.8% 0.9% 1.04   

Hispanic 
or Latino 

1,132 252 22% 24.8% -2.6% 0.90 29 

Pacific 
Islander 

7 1 14% 24.8% -10.5% 0.58 1 

White 440 129 29% 24.8% 4.5% 1.18   
Some 
other race 

230 54 23% 24.8% -1.4% 0.95 3 

More than 
one race 

- - - - - - - 

All 
Students 

            

Males 870 226 26% 24.8% 1.1% 1.05   

Females 1,073 257 24% 24.8% -0.9% 0.96 9 
Unknown 6 1 17% 24.8% -8.2% 0.67 0 
Current or 
former 
foster 
youth 

0 0 

- - - - - 

Individuals 
with 
disabilities 

143 21 15% 24.8% -10.1% 0.59 15 

Low-
income 
students 

1,577 357 23% 24.8% -2.2% 0.91 35 

Veterans 16 6 38% 24.8% 12.7% 1.51   
All 

Students 
1,949 484 24.8%         
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Conclusions: Disproportionately Impacted Student Groups 
This chart depicts the groups that were identified as experiencing disproportionate impact.  It 

was sorted by the number of students “lost.”  The target populations are highlighted.   

 
 

 

The # of 
students 
who 
complete a 
minimum of 
12 units and 
have 
attempted a 
transfer 
level course 
in 
mathematics 
or English. 

The number 
of students 
out of  (the 
denominator) 
who actually 
transfer after 
one or more 
(up to six) 
years. 

The 
transfer 
rate 
 

Total 
(all 
student 
average) 
pass 
rate* 

Comparison to the all 
student average 
(Percentage point 
difference with +/- 
added)*  

The # of 
courses 
missed 
according 
to the % 
deficit 
between 
the row 
and all 
student 
average 

          Percentage Proportion Gap 

Low-income 
students 

1,577 357 23% 24.8% -2.2% 0.91 35 

Hispanic or 
Latino 

1,132 252 22% 24.8% -2.6% 0.90 29 

Individuals with 
disabilities 

143 21 15% 24.8% -10.1% 0.59 15 

Females 1,073 257 24% 24.8% -0.9% 0.96 9 

Some other 
race 

230 54 23% 24.8% -1.4% 0.95 3 

Pacific Islander 7 1 14% 24.8% -10.5% 0.58 1 
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Transfer Goals, Activities, Funding and Evaluation 

GOAL E. 

The goal is to improve transfer for the following target populations identified in the college research as experiencing a 
disproportionate impact: 
 

Target Population(s) Current gap, year Goal Goal Year 

Low- income students -2.2% No Gap 2020 

Hispanic or Latino -2.6% No Gap 2020 

 
While Students with Disabilities were in the top 3 groups identified as experiencing disproportionate impact, Reedley College chose 
to remain focused on our four target groups on all elements of the plan rather than dilute efforts and focus.   
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E.1 Counselor Training for Transfer 

 Activity Type(s)  

 Outreach x Student Equity Coordination/Planning  Instructional Support Activities 

 Student Services or other 
Categorical Program 

 Curriculum/Course Development or 
Adaptation 

 Direct Student Support 

 Research and Evaluation x Professional Development   

 Target Student Group(s) & # of Each Affected*: 

ID Target Group(s) # of Students Affected  

E.1 Low- income students 357  

E.1 Hispanic or Latino 252  
 

 Activity Implementation Plan   
 

Additional professional development, particularly for new counselors so that they are better prepared to help students 
with the transfer process. 
  
ID Timeline(s) Student Equity Funds Other Funds** 

E.1 TBA   

 

 Link to Goal  
 
Research indicates, that in order to build a transfer culture, especially for Hispanic and Latino students, institutions must 
implement outreach strategies, adequately address students’ developmental needs and financial needs to eliminate 
barriers to enrollment.  Most importantly, institutions must adequately train counselors in evidence based practices which 
facilitate transfer and properly inform them of articulation agreements between various colleges and universities (Perez & 
Ceja, 2010).  
 

 Evaluation 
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 Number of students who successfully transfer, disaggregated. 
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OTHER COLLEGE- OR DISTRICT-WIDE INITIATIVES 

AFFECTING SEVERAL INDICATORS 
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Activities Affecting Several Indicators: Goals, Activities, Funding, and Evaluation  
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F.1   Supplemental Financial Assistance 

 

 Indicators/Goals to be affected by the activity  

X Access X Degrees and Certificate Completion 

X Course Completion  Transfer 

X ESL and Basic Skills Course Completion   

 

 Activity Type(s)  

X Outreach X Student Equity 
Coordination/Planning 

 Instructional Support Activities 

X Student Services or other 
Categorical Program 

 Curriculum/Course Development or 
Adaptation 

x Direct Student Support 

 Research and Evaluation  Professional Development   

 Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

F.1 Low-income students 5,502  

F.1 Hispanic or Latino 8,600  

F.1 Males 5,185  

F.1 Black or African American 418  
 

 Activity Implementation Plan   
 
 

The book, childcare, transportation and meal vouchers will be available on a semester-by-semester basis, pending funding availability. Equity 

funding will be used to augment “unmet need” in coordination with the financial aid office. 

Students to be served are low income and meet the criteria of “at-risk” students since they are part of categorical programs such as: EOPS, SSS-Trio, 

DSPS, Foster Youth, CalWORKS and Veterans. 
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General criteria for expending Student Equity funds:  
Expenditures must:  

 Be targeted towards the populations, goals and activities prioritized in the college Student Equity Plan as defined in statute and title 5. Targeted 

populations, goals and activities must be prioritized based on the results of a disproportionate impact study outlined in the Student Equity Plan. 

 Meet the purpose, and address the target populations and success indicators of Student Equity as defined in statute and title 5.  

 Be necessary and reasonable. 

Eligible expenditures include “Other Direct Student Support including books, miscellaneous supplies and materials for students, student 

transportation, and child care.” 

 
 

   

ID Timeline(s) Student Equity Funds Other Funds** 

F.1 Fall 2014  Student Equity 

 

 Link to Goal  
 
Financial assistance of any kind has a significant positive effect on degree completion (Gross, 2014). Book vouchers provide students 
with an opportunity to purchase books prior to financial aid being available, which allows them to keep pace in their courses.  The lack of 
books in the first few weeks of the semester is a frequent problem for low-income students. 
 
Food insecurity and transportation are also an issue for low-income, rural students.   
 
 

 Evaluation 
 
The number of students served 
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F.2  Transit Survey 

 Indicators/Goals to be affected by the activity  

X Access  Degrees and Certificate Completion 

x Course Completion  Transfer 

 ESL and Basic Skills Course Completion   

 Activity Type(s)  

 Outreach x Student Equity Coordination/Planning  Instructional Support Activities 

 Student Services or other Categorical 
Program 

 Curriculum/Course Development or 
Adaptation 

x Direct Student Support 

x Research and Evaluation  Professional Development   

 

 Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected  

F.2 Low-income students 488  

F.2 Hispanic or Latino 1,436  

F.2 Males 1,101  

F.2 Black or African American 70  
Population served by planned lines and disaggregated by percentage of target population represented groups at the college.   

 

 Activity Implementation Plan   
 
This activity impacts both Access and Course Completion as it enables students to attend the college and maintain continuous 
enrollment.   

 
There is still a significant rural transit service gap through the Selma corridor to Reedley. This impacts the rural communities of Fowler, 
Kingsburg, Parlier, and Selma. Providing a fixed route linking Kingsburg and Fowler to Selma and from Selma through Parlier to Reedley 
would open up access to higher education, county agencies, and much needed medical services given that Reedley has Reedley College, 
Department of Motor Vehicles, and Adventist Medical where primary obstetrics and centralized clinics are operated. 
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Our service area have higher than average unemployment and college students who have already been identified as disproportionately 
impacted related to access and success. As such, providing a fixed route would open the door to economic opportunity in these 
communities by providing access to much needed transfer and career technical education pathways. 
 
There is significant data to support the Kingsburg and Fowler to Selma through Parlier fixed route. Specifically, the current college 
enrollment for the region (uncertified headcount enrollment) is: 
 
Needed Linked Fixed Route and # students 
 

• Selma – 738 
• Kingsburg – 472 
• Fowler – 112 
• Parlier – 499 
• Orange Cove – 409 

 
 
Further, Reedley College has an opportunity to help those students who qualify through recent support from the state for Student 
Success and Student Equity to help off-set the cost for transit vouchers.  
 
Again, this is a community that could benefit from increased access to Reedley in both directions. Many of the Reedley College Orange 
Cove students may qualify for transit vouchers. 
 
   

ID Timeline(s) Student Equity Funds Other Funds** 

D.2 Fall 2015-ongoing   

 

 Link to Goal  
 
Availability of transportation and distance from home to college are major indicators in community college students’ decision to enroll 
(Jepsen, & Montgomery, 2009; Everett, 2015). It is important for our college to address transportation barriers for our students as we 
serve some of the most rural areas in the Central Valley. Failure to address these issues could be pose a threat to access and certificate 
and degree completion especially for some our neediest student populations.  
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 Evaluation 

 
Survey of students who utilize bus service.   
Further evaluations TBD.  
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SUMMARY BUDGET 
 
 

211



 

Reedley College Student Equity Plan - 72 

 

SUMMARY EVALUATION  
 
 

Evaluation Measures and Schedule  

 
Indicator Goals/target 

groups 

Activities Measure Timeline Responsible 

Committee 

Access Males 

Hispanic or 

Latino 

Reg-To-Go Feeder school graduating class will be 

compared to RTG population. 

 

Annually Student Success 

RTG participants will be compared to 

access population. 

Annually Student Success 

Qualitative Data will be collected, as 

appropriate. 

Annually Student Success 

Face to Face 

Orientation 

Satisfaction Surveys will be administered 

to all participants.   

Annually Student Success 

 

 

Disaggregated attendee vs. non attendee 

success and retention rates. 

Annually Student Success 

 

Online 

Orientation 

Orientation participation. 

 

Annually Student Success 

  K16 Bridge: 

Career 

Exploration 

Participation rates. 

 

Enrollment and attendance at Reedley 

College compared to those who did not 

participate in the program, disaggregated. 

Annually Student Success 

Course 

Completion 

Low-income 

students 

Early Alert Early Alert participation rate Annually Student Success 

212



 

Reedley College Student Equity Plan - 73 

Indicator Goals/target 

groups 

Activities Measure Timeline Responsible 

Committee 

Hispanic or 

Latino 

Males 

Black or 

African 

American 

Disaggregated Early Alert success and 

retention rates. 

 

Annually Student Success 

Targeted 

Interventions 

Assessment is driven by the SSSP data 

collection points.  That data will be 

disaggregated. 

Annually, 

SSSP 

timeline 

Student Success 

Basic Skills Hispanic or 

Latino 

Males 

Low-income 

students 

Black or 

African 

American 

Cohort 

Enrollment / 

FYE 

Course completion, transfer level course 

completion, and cohort success and 

retention. 

 

Participation and retention rate for case 

management model.   

Annually Student Success 

Embedded 

Counseling 

Disaggregated student contact. Annually Student Success 

Disaggregated success and retention. Annually Student Success 

Tutoring and 

Embedded 

Tutoring 

Disaggregated success and retention rates. Annually Student Success 

Disaggregated participation rates. 

 

Annually Student Success 

Satisfaction Surveys, as administered by 

each center. 

Annually Student Success 

Accelerated 

Learning 

Disaggregated success and retention rates Annually Student Success 

Degree and 

Certificate 

Males 

Black or 

African 

American 

Student Mentor 

Program 

Mentor/mentee satisfaction surveys. Annually Student Success 

Disaggregated success and retention rates. Annually Student Success 

Student 

Engagement 

Activities 

TBA Annually Student Success 

Job Developer Number of students placed in internships 

and/or jobs, disaggregated.   

Annually Student Success 
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Indicator Goals/target 

groups 

Activities Measure Timeline Responsible 

Committee 

Transfer Low-income 

students 

Hispanic or 

Latino 

Counselor 

Training for 

Transfer 

Number of students who successfully 

transfer, disaggregated. 

Annually Student Success 

Other 

Activities 

 Supplemental 

Financial 

Assistance 

If linked to a program, the program 

assessment will be shared with  the 

committee.   

Annually Student Success 

  Transit Survey Survey of students who utilize bus service.   

Further evaluations TBD.   

One-time 

TBD 

Student Success 
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ATTACHMENTS 
 

215



 

Reedley College Student Equity Plan - 76 
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Executive Summary 

 

On July 20, 2015, Clovis Community College (CCC) was officially recognized by the California 

Community College Board of Governors as the 113th community college in the state of 

California. With nearly 6,200 students, CCC is also one of the fastest growing community 

colleges with an increase in enrollment of over 8% just this past year. Student Success and 

Student Equity are among the top priorities of the college to ensure that along with growth 

comes great opportunities for all students. Therefore the college has determined that it is most 

effective to have a combined committee whose charge is to plan and execute both the Student 

Success and Support Program (SSSP) and Student Equity Plans. 

The Clovis Community College Student Equity Plan focuses on increasing access, course and 

degree completion, transfer rates, and closing the achievement gap in success for 

underrepresented students.  The intent of this process is to conduct a self-evaluation and 

identify achievement gaps that need to be addressed to improve student success.  Goals and 

activities will be developed to address disparities in student outcomes.  This 2015-2018 Student 

Equity Plan is guided by the College’s Mission Statement wherein the commitment to student 

equity is inherent: Creating opportunities one student at a time. 

There are four main goals of the Clovis Community College Student Equity Plan. The specific 

goals of the Student Equity Plan are: 

1. To provide opportunities for increasing diversity and equity at Clovis Community College. 

2. To build institutional capacity to address achievement gaps by engaging in systematic 

quantitative and qualitative inquiry using a practitioner-researcher model and by implementing 

interventions and student support services that directly address the identified equity gaps. 

3. To establish a Student Equity Taskforce which will monitor progress on the plan, submit 

required annual reports, develop future plans, determine the performance measures for 

monitoring progress toward achieving the desired outcomes, and establish target dates for 

achieving these outcomes. 

4. To close performance gaps for targeted groups, thereby improving the overall success of all 

students at Clovis Community College. 

These goals will be accomplished through:  

1. Research and inquiry  

2. Intervention and student support 
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These two pathways will culminate in an evaluation process to determine the most successful 

practices on closing achievement gaps for our target population of students as indicated in the 

following graph. 

Success Indicators Underserved Target Populations 

A. Access Veterans, male students, and individuals with disabilities  

B. Course Completion Native American, Asian, African American & Hispanic males, low 
income, individuals with disabilities, and foster youth 

C. ESL and Basic Skills 
Completion 

American Indian/Alaska Native, African American, male students, low-
income students, and foster youth 

D. Degree and Certificate 
Completion 

African American, Hispanic, Asian, and low-income students 

E. Transfer American Indian, African American, Hispanic, Native Hawaiian, Pacific 
Islander students, individuals with disabilities, low-income students, 
and foster youth 

  

 

The Student Success Committee has selected a primary focus for implementation annually; 

however, activities that address all equity indicators are supported in this plan and will 

continue after implementation. CCC offers Basic Skills courses; however we currently do not 

offer an ESL program. Due to the changing demographics of the campus, this will be a focus of 

the institution. 

Year 1: Focus on Indicator C, ESL, and Basic Skills Completion.  

Year 2: Focus on Course Completion.  

Year 3: Focus on Degree and Certificate Completion as well as Transfer.  

The target group students who experience the greatest disproportionate impact across all 

indicators were African American and Hispanic students, minority male students, and low 

income students. 

Research and Inquiry 

Research and Inquiry:  Research and inquiry about stellar models that focus on the success of 

minority male community college students. Clovis Community College will target models that 

will specifically assist male students to excel academically, provide social and cultural 

awareness, and professional development.  
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Research and Inquiry: Develop an inquiry group comprised of CCC practitioners to deepen the 

institution’s understanding of why the equity gaps exist for basic skills metrics with a specific 

focus on ESL within the context of instructional support services and curriculum delivery. While 

this inquiry is focused on basic skills students, the lessons learned will inform our approach to 

improving course creation and completion more generally. 

Equity Research Assistant: CCC will hire a Research Assistant to assist the institution with 

identifying baseline data for equity performance measures, determining standards for 

achievement, and conducting a variety of inquiry projects. The Research Assistant will work 

with pilot projects to determine efficacy and sustainability of efforts to close identified equity 

gaps. 

Intervention and Student Support  

In addition to the many student and instructional support services offered at Clovis Community 

College, the Student Success/Equity Committee has selected projects that provide new and/or 

enhanced support services to students to improve course, degree, and certificate completion; 

transfer achievement; and minimize the equity gaps.   

 
Access 

 Improve identification and access to services for Hispanic and African American 

students. 

 Improve identification and access to services for minority male students.  

 

Course Completion  

 Assess the overall efficacy of student instructional support services.  

 Promote the use of instructional support services among groups experiencing 

disproportionate impact in course completion.  

 Develop a professional development plan for faculty and staff to address the issues 

contributing to academic underperformance of target groups.  

 Support project activities in history, sociology, political science, and other academic 

disciplines which address cultural, ethnic, and socio-economic issues.  

 Enhance awareness and access to Disabled Student Programs and Services (DSPS). 

 Expand access to instructional support services such as the Tutorial Center and Library 

services.  

 Evaluate incoming transcripts as students enter the college to determine course 

completion toward their goal which may include their degree and/or certificate. 
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ESL and Basic Skills Completion  

 Establish a task force made up of faculty, administrators, and support staff who will 

systematically investigate practices to increase our capacity to address Basic Skills 

course completion disparities.  

 Invest in the creation of pathways from basic skills to college level courses.  

 Expand access to instructional support services for all target groups.  

 

Degree and Certificate Completion 

 Create experiences for students that promote a connection to their academic goals 
including research opportunities and attendance at leadership and diversity events and 
activities.  

 Enhance Tutorial and Library services. 

 Assess the overall efficacy of our student transfer support services in promoting its 

services among groups experiencing disproportionate impact.  

 Enhance services offered by categorical and other special programs that promote 

degree and certificate completion among target group students.  

 Evaluate incoming transcripts as students enter the college to determine a path toward 

completion of their degree. 

 

Transfer  

 Assess the overall efficacy of our student transfer support services. 

 Promote transfer support services for target groups experiencing disproportionate 

impact.  

 Provide professional development for faculty and staff to address the issues 

contributing to academic underperformance of target groups experiencing 

disproportionate impact.   

 Create experiences for students that promote a connection to their academic goals 

including research opportunities at universities, attendance at leadership and diversity 

programs and events, and possibly insurance.  

 Enhance services offered by categorical and other special programs that promote 

transfer among target groups. 

 Evaluate incoming transcripts as students enter the college to determine a path toward 

completion of their degree. 

 

SB 860 Requirements 

Foster youth, veterans, and low-income/disadvantaged student data have been included in the 

“campus-based research” to the extent data are available. In some cases data were not 
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collected for these student groups until a date later than the cohort specified for the equity 

plan. In the annual update to the Student Equity Plan, we will disaggregate data by gender 

within target groups. All revised data requirements included in SB 860 will be reviewed by the 

Institutional Researcher in order to ensure these are included in our annual update. There was 

close collaboration with categorical and special support programs on campus that work directly 

with target group students throughout the planning process. 

Resources Budgeted  

The Student Equity Plan funds have been allocated based on the disproportionate impact study 

in order to address identified equity gaps in each of the indicators following the funding 

guidelines provided by the Chancellor’s Office in September 2014. In addition to the activities 

supported by Student Equity Plan funding, there are many ongoing institutional activities that 

address equity gaps in academic achievement for target group students that are supported by 

the general fund, grants such as Title V, SSSP, SSS-STEM, and other categorical funds. Clovis 

Community College has added the position of Director of Student Success Equity and Outreach 

to oversee the implementation of the College’s Equity plan (research, intervention, and 

evaluation) and serve as the contact for equity reporting purposes.  

The budget for Clovis Community College has been categorized by object code as follows:  

Revenue (2014 – 2015) 8600   State   $553,938.00 

Expenditures  

1000   Academic Salaries    $247,652.00   

2000   Non Academic Salaries   $174,254.00 

3000   Employee Benefits    $99,740.00   

4000   Supplies & Materials    $3,000.00   

5000   Other Operating Expenditures  $21,292.00 

6000  Capital Outlay    $3,000.00 

7000  Other Outgoing   $5,000.00   

 

College Contact  

The Student Equity Plan contact for Clovis Community College is Ms. Gurdeep S. Hébert. She 

can be reached at 559-325-5378 or gurdeep.hebert@scccd.edu. 
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Planning Committee and Collaboration 
 
 

The Clovis Community College Student Success Committee is responsible for the development 

and implementation of the Student Equity Plan and the Student Success and Support Program 

Plan.  This committee is composed of faculty, administration, students, classified professionals 

and a community member. Campus constituent groups, including the Academic Senate, 

Associated Student Government, Classified Senate, President’s Cabinet, and College Council all 

provided input as the plan was being developed.  The Student Equity Plan focuses on increasing 

access, course completion, certificate and degree completion, transfer rates, and closing 

academic achievement gaps for underrepresented students.   
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Access 
 

 
CAMPUS-BASED RESEARCH: ACCESS 

A. ACCESS.  Compare the percentage of each population group that is enrolled to the percentage 
of each group in the adult population within the community served. 

 
Access describes the percentage a population subgroup enrolled at the college compared to that 
subgroup’s representation in the adult population of the community served. Clovis Community 
College (CCC) attracts a large number of student groups from all over Fresno County and is not 
limited to the City of Clovis service area. 
 
DATA SOURCE 
The CCC population data were obtained from the college’s Management Information Systems 
(SQL) database. The service area demographic data are based on Clovis Unified School District 
demographics (DataQuest). 
 
METHODOLOGY 
Clovis Community College Equity Committee reviewed the three methods for calculating Equity 

Gaps (disproportionate impact). We decided to use the Percentage Point Gap approach because 

we found the results easier to interpret. Using the table provided in the Student Equity Plan 

template, we examined student population in Fall, 2014.  

 
The data indicates that a little over half of the CCC population (54.8%) is female. Male students 

(45%) are underrepresented in the CCC population when compared to the percentage of males 

in the community. 

 

The largest percentage of the CCC student population is White/non-Hispanic (44%), followed by 

Hispanic (37%), Asian (12%), and African American (4%). When compared with the service area 

population, White/non-Hispanic, Asian/Pacific Islander, and American Indian/Alaska Native, are 

more prevalent in the CCC population when compared to their representation in the service 

area.  
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Target Population(s) # of your 

college’s 
total 
enrollment in 
Fall 2014  

% of your 
college’s total 
enrollment 
(proportion) 
 

% of adult 
population 
within the 
community 
served 
(proportion) 

Gain or loss in 
proportion 
(Percentage 
point 
difference with 
+/- added)  

American Indian / Alaska Native 98 2% 1% +1 

Asian/Pacific Islander 773 12% 13% -1 

Black or African American 233 4% 3% +1 

Hispanic or Latino 2,318 37% 35% +2 

White 2,724 44% 47% -3 

Some other race 67 1% 1% - 

More than one race N/A    

Total of 8 cells above  
(Orange cells should = 100%) 

6,213 100% 100%  

Males 2,801 45% 51% -6 

Females 3,347 54% 48% +6 

Unknown 65 1% 1% - 

Total of 3 cells above  
(Orange cells should = 100%) 

 100% 100%  

Current or former foster youth 111 2% .5% +1.5 

Individuals with disabilities 391 6% 9% -3 

Low-income students 3,734 59% 38% +19 

Veterans 111 2% 6% -4 
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: ACCESS 

GOAL A. 

 
The goal is to improve access for the following target populations identified in the college 
research as experiencing a disproportionate impact: 
 

Target Population(s) Current 
gap*, year 

Goal  PPG** Goal Year 

Males -6, 2014 PPG Gap no greater than -4 PPG 2020 

Veterans -4, 2014 PPG Gap no greater than -1 PPG 2020 

Individuals with 
disabilities 

-3, 2014 PPG Gap no greater than -2 PPG 2020 

*Percentage Point Gap (PPG) **Benchmark goals are to be decided by the institution. 
 

When compared with the service area, males, veterans, and individuals with disabilities are 

less prevalent in the CCC student population indicating a disparity in enrollment compared to 

the service area. 

 
 
 
 

ACTIVITIES: A. ACCESS 

A.1 

 Activity Type(s) 

X Outreach X Student Equity 
Coordination/Planning 

 Instructional Support 
Activities 

X Student Services or other 
Categorical Program 

 Curriculum/Course Development 
or Adaptation 

x Direct Student 
Support 

X Research and Evaluation  Professional Development   

 Target Student Group(s) & # of Each Affected: 

ID Target Group # of Students Affected 

A.1 Males 168 

 Veterans 5 

 Individuals with disabilities 12 
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Activity Implementation Plan   

 
Research and Inquiry 

Clovis Community College’s goal in the access indicator is to maintain a student body that is 

reflective of the race/ethnicity of its service area and to reach equity for all groups. In addition to 

access to the college generally, we have conceptualized this indicator to include access to 

programs and services at the college that offer opportunities for all students. 
 

• Improve identification of and access for male students, specifically minority male students. 

• Improve identification of and access for veterans. 

• Improve identification of and access for students with disabilities. 
 

 Males: Research and inquire stellar models that focus on the success of minority male 

community college students. Clovis Community College will target models that will 

specifically assist male students to excel academically, provide social and cultural 

awareness, and professional development.  

 Equity Research Assistant: CCC will hire a Research Assistant to assist the Equity Plan Task 

Force and research/inquiry committees with identifying baseline data for equity 

performance measures, determining standards for achievement, and conducting a variety 

of inquiry projects. The Research Assistant will work with pilot projects to determine 

efficacy and sustainability of efforts to close identified equity gaps. 

  Enrollment Funnel: Determine the percentage of students in the disproportionate impact 

groups that are lost from the point of application to the census date.

 
 

Intervention and Student Support 
 

Clovis Community College’s (CCC) commitment to creating a supportive environment for 

ALL students is demonstrated by sponsoring the following ongoing, institution- or 

categorical/grant-funded outreach efforts: 

 

• Registration to Go: Matriculation services to seniors at the college feeder high schools. 

• CTE Pathway Grants: Development of high school partnerships to connect students to 

career pathways. 

• Block Schedule Offerings: Provide block schedules to be able to complete a degree in a 
two-year span. Current programs include business and psychology. 
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• High School Programs: 

• High School Articulation Agreements in various disciplines 

• Dual Enrollment 

• CCCAP: Collaborative program between CCC and the Clovis Unified School District 

aimed at improving college-going rates. The program gives high school students 

the opportunity to participate in college courses at CCC. 

• First Year Experience: The First Year Experience (FYE) program is a student success 

program where participating students receive a guaranteed basic skills schedule with 

specific counseling and tutorial support for one semester. It also serves as an 

effective way to retain our target groups. 
 

Although the data suggests Clovis Community College is doing a fairly good job of reaching 

out to students from all target groups, there is an identified need to increase and improve 

our efforts.  
 

• Enhance Registration-To-Go and Orientation: Improve matriculation services to 

seniors at the college feeder high schools by hiring support staff.  Analyze all 

demographic information and incoming enrollment rates in comparison to exiting 

senior rates for individual feeder high schools. Specifically target male students. 

• DSPS Handbook: Enhance outreach efforts to individuals with disabilities by giving 

them a handbook that provides a comprehensive description of CCC’s Disabled 

Student Programs and Services and support available across campus. 

• Veterans Handbook: Design a handbook to provide a comprehensive description of 

veterans’ program services that create a supportive and understanding environment 

for veteran students across campus. 

• Enhance Veterans Center Service Expansion: Increase capacity for connecting 

veterans at CCC to centralized psychological and counseling services near the 

Veterans Center. 

• Enhance Outreach Services: Improve community outreach efforts, brochures, and 

material that specifically target our underrepresented student groups. Coordinate 

with the local VA Center to recruit veterans to attend CCC. 

• Financial Aid Outreach: Increase the awareness of making college affordable so that 

finances do not become an access issue. 

• Book Vouchers: Many times finances are a major reason for not enrolling in college. 

Promote the availability of book vouchers to students in the target population groups 

that meet the criteria.  
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• Transportation: Provide shuttle service to and from the main campus and the 

satellite campus (Herndon Campus). Public transportation is only available to the 

satellite campus. Provide bus passes.  

ID Planned Start and End 
Date(s) 

Student Equity Funds Other 
Funds** 

A.1 January 2016 Support Staff- Financial Aid Outreach 
$28,916 

Support Staff- Outreach $28,916 
Evaluator- $22,325 
Supplies $2000 
Marketing material $5000 
Shuttle Service $36,076 
 

BFAP 
 
General  
Fund 
 
 
General Fund 

 October - December 2015 Veterans Handbook $1850  

 November - January 2016 DSPS Handbook $1500  

 August - December 2016 Book Vouchers $5000  

 

Link to Goal  
 

In the state of California, we are an open access college. In reviewing our data through the lens 

of student equity, we can now focus on sub-groups of students that are underrepresented or 

that needed additional outreach efforts.  

With these activities and inquiries, the lessons learned will improve our approach to closing 

the gap for our target students. The activities collectively will enable our college to build an 

intervention framework aimed to close the equity gap through knowledge, new and effective 

practices, engagement, and research without sacrificing academic excellence. As we review 

and reflect on our college’s equity data, our campus will engage in those difficult 

conversations to address both student and campus behaviors that impact course completion. 

Through this equity plan, we have identified activities that will enable us to focus on student 

success of all students, thus achieving genuine equity.   

• Maintain a student body which reflects the Clovis/Fresno demographics. 

• Improve access for veterans, individuals with disabilities, and male students from all 

demographic areas. 

• Strengthen student awareness of and engagement in the diverse opportunities for 

programmatic support for Veteran, DSPS, Foster Youth, low income, and basic skills 

students. 

• Engage target student groups during our outreach efforts and in support programs 

before they begin their first year at Clovis Community College. 
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• Ensure access to all majors and areas of study regardless of a student’s placement 

level in math and English as long as prerequisites have been fulfilled.   

 
 
Evaluation 

 
Evaluation activities will include the following: 
 

• Collect and analyze data in Spring 2016 on student populations within our service 

area based on additional demographic factors that include age, gender, and socio-

economic status. This timeline will specifically assist in marketing and outreach 

efforts. 

• Dissemination of the student equity plan to the marketing director, enrollment 

management committee, and outreach staff, veteran’s coordinator, and DSPS 

coordinator. 
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Success Indicator: Course Completion 
 
 

CAMPUS-BASED RESEARCH: COURSE COMPLETION 

B. COURSE COMPLETION.  The ratio of the number of credit courses that students, by 
population group, complete compared to the number of courses in which students in that 
group are enrolled on the census day of the term.   
 

DATA SOURCE 

The course completion data were obtained from the college’s Management Information 

Systems (SQL) database.  

 
METHODOLOGY 

Clovis Community College Equity Committee reviewed the three methods for calculating 

Equity Gaps (disproportionate impact). The Percentage Point Gap approach was chosen 

because the results were easier to interpret. Plus it is the preferred method recommended 

by the USC Center for Urban Education. Using the table provided in the Student Equity Plan 

template, we examined course completion in Fall, 2014. As expected, given that we are now 

a Hispanic Serving Institution, it is not surprising that Hispanics/Latinos make up one of the 

largest number of course enrollments, followed by White and Asian students. The course 

completion rate for all students is 70%; Whites (73%), Asians (73%), and Native 

Hawaiian/Pacific Islander (72%) are above the average.  

 

In contrast, African American (62%), Hispanic (65%), and American Indian/Alaska Native 

students (66%) have the lowest rates of course completion. The data indicates that we have 

been more successful with White, Asian, and Native Hawaiians/Other Pacific Islander 

students than with African American, Hispanic, and American Indian/Alaska Native students. 

In the next table, we show the findings from the Clovis Community College Percentage Point 

Gap analysis. 
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Rate Denominator  Numerator  

Rate of Course 
Completion 

The # of courses students 
enrolled in and were present 
in on census day in the base 
term. 

The number of courses out of  (the 
denominator) in which students earned 
an A, B, C, or credit in the goal term. 

Target Population(s) the # of 
courses 
students 
enrolled in & 
were present 
in on census 
day in base 
year 

The # of 
courses in 
which 
students 
earned an 
A, B, C, or 
credit out of 
 

The %  of courses 
passed (earned A, 
B, C, or credit) out 
of the courses 
students enrolled 
in & were present 
in on census day in 
base year 

Total (all 
student 
average) 
pass rate* 

Comparison to 
the all student 
average 
(Percentage 
point 
difference 
with +/- 
added)** 

American Indian / Alaska 
Native 

220 145 66% 70% -4 

Asian 1,398 1,025 73% 70% +3 
Black or African American 526 326 62% 70% -8 
Hispanic or Latino 5,585 3,642 65% 70% -5 
Native Hawaiian or other 
Pacific Islander 

410 297 72% 70% +2 

White 6,933 5,039 73% 70% +3 
Some other race 124 93 75% 70% +5 
More than one race NA     
All Students 15,196 10,567 *70%   
Males 7,078 4,668 66% 70% -4 
Females 7,965 5,786 73% 70% +3 
Unknown N/A     
Current or former foster youth 45 31 69% 70% -1 
Individuals with disabilities 970 632 68% 70% -2 
Low-income students 9,015 6,079 67% 70% -3 
Veterans 199 143 72% 70% +2 
*The all student average is proposed as the comparison point for all groups.  
**Calculated by subtracting the average (all student) rate from the student group’s rate of progress through ESL and Basic Skills 
paying close attention to the +/- designation.  
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The table below shows that the three groups with the largest equity gaps in course completion 

are African Americans, Hispanics, and American Indians/Alaska Natives. 

One of the advantages of the Percentage Point Gap analysis is that it illustrates the equity gap 

in actual numbers, which helped us take notice that even though the gap for Hispanics/Latinos 

(-5) was close to American Indian/Native Alaska (-4) the number of courses not completed by 

Hispanics/Latinos is significantly greater than the number of courses not completed by 

American Indian/Native Alaska (279 versus 9). Consequently, we decided that Hispanic/Latinos 

should be one of our target groups for equity-­­focused interventions. We also noticed that the 

number of courses lost by Blacks/African Americans and American Indians/Native Alaskans was 

relatively small, 42 and 9 respectively. Therefore it would be very easy to identify the courses 

these two groups of students did not complete.  

 

  1 2  3  4 

Equity 
Gap 

Student Group 

Gap in 
comparison to 
the Average, 
Expressed as 
Percentage 

Percentage 
expressed as 

decimal 
25% 

becomes .25 

Multiply 

the # of 
courses 

students 
enrolled in & 
were present 
in on census 
day in base 

year 

= 

Number of 
Course 

Completions 
“Lost” 

 

Largest 
Gap 

Black/African 
American 

8% .08 x 526 = 42 

Second 
Largest 

Hispanic/Latino 5% .05 x 5585 = 279 

Third 
Largest 

American 
Indian/Alaska 

Native 
4% .04 x 220 = 9 
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GOALS, ACTIVITIES, FUNDING, AND EVALUATION: COURSE COMPLETION 

GOAL B. 

The goal is to improve course completion for the following target populations identified in the 
college research as experiencing a disproportionate impact: 
 

Target Population(s) Current gap, year 
PPG* 

Goal** Goal 
Year 

Black/African American -8, 2014 PPG Gap no greater than -6 PPG 2020 
Hispanic/Latino -5, 2014 PPG Gap no greater than -3 PPG 2020 
American Indian/Alaska 
Native 

-4, 2014 PPG Gap no greater than -2 PPG 2020 

*Percentage Point Gap (PPG)                **Benchmark goals are to be decided by the institution.  
 

Clovis Community College’s sustained outreach and recruitment efforts have demonstrated 

commitment to student access; however, once students arrive, their ability to achieve 

academic success is highly dependent on their experience at the college. The data illustrates 

that the greatest disproportionate impact in the student success indicator for course 

completion was for Black/African American, Hispanic/Latino, and American Indian/Alaska 

Native students.  

 

Our goal for our Black/African American and Hispanic/Latino students is to close the 

percentage point gap. Our goal for our American Indian/Alaskan Native and Native 

Hawaiian/Other Pacific Islander students is to close the gap entirely given how small the gap is 

in terms of number of course completions lost. 

 

At the beginning of the Spring 2016 term, our institutional researcher plans to produce a 

report showing enrollment in credit courses by race and ethnicity. She will provide us with the 

number of courses that need to be completed for each group in order to make progress 

toward reaching our goal. Ideally, between 2016 and 2020, we will be able to continuously 

reduce the equity gap in course completion. While we do not know why these gaps exist, we 

believe that the first step toward eliminating them is to monitor course completion semester 

by semester. Our institutional research office plans to make the reporting of course 

enrollment and course completion by race and ethnicity a standard operating procedure. It is 

expected that the report will identify courses that seem most vulnerable to non-completion, 

which will help department chairs and faculty engage in inquiry to learn what is going on. The 

kind of inquiry we have in mind is described below in our proposed activities. 
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: COURSE COMPLETION 

 

ACTIVITIES: B. COURSE COMPLETION 

B.1 

 Activity Type(s)  

 
 

     
 
 
 
 
Data analysis will be conducted to determine the number of students affected by the 
course completion gaps. For example, we do not yet know how many unduplicated 
Hispanic students were represented in the 279 course completion losses. 

 

 

Activity Implementation Plan   
 

Research and Inquiry 

 Inquiry Group: Develop an inquiry group comprised of CCC practitioners to deepen 

the institution’s understanding of why the equity gaps exist for metrics with a specific 

focus on course completion within the context of instructional support services and 

curriculum delivery.  

 Equity Research Assistant: CCC will hire a Research Assistant to assist the Equity Plan 

Task Force and research/inquiry committees with identifying baseline data for equity 

performance measures, determining standards for achievement, and conducting a 

variety of inquiry projects. The Research Assistant will work with pilot projects to 

determine efficacy and sustainability of efforts to close identified equity gaps. 

 Policies: Review enrollment policies related to late registration and withdrawals. 

 

 Outreach X Student Equity 
Coordination/Planning 

X Instructional 
Support Activities 

X Student Services or 
other Categorical 
Program 

X Curriculum/Course 
Development or Adaptation 

X Direct Student 
Support 

X Research and 
Evaluation 

X Professional Development   

ID Target Group(s) # of Students Affected* 

B.1 Black/African American See note below in yellow 

 Hispanic/Latino  

 American Indian/Alaskan Native  
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 Data Collection: Analyze the usage of the Tutorial Center. 

 

Intervention and Student Support 

CCC plans to utilize the institutional equity plan to assess the overall efficacy of student 

instructional support services and better promote their use among groups experiencing 

disproportionate impact in course completion. 

Professional Development for Faculty and Staff: CCC will provide opportunities to learn about 

working with target group populations through cultural diversity trainings, seminars, and 

conferences. We will explore issues of pedagogy and practice, exchange ideas, study new 

approaches, and test innovative strategies for building student skills and understanding. 

Additionally, we will bring in experts and practitioners in the field of education who will share 

research-based strategies that increase student success. 

 

Enhancement and Expansion of Tutorial Services 

• Hire Tutorial Center Coordinator to assist with coordinating activities and services of 

the Tutorial Center. 

• Create a Tutorial Center at the Herndon Campus. 

• Hire 5 additional tutors. 

• Increase embedded tutoring services. 

• Purchase supplies such as 2 more whiteboard tables for math area in the Tutorial 

Center. 

• Purchase technology such as a printer/copier for student use in the Tutorial Center. 

Enhancement of Library Services: Currently, there are a number of textbooks on reserve at 

the Library for students that faculty have made available. However, there is a greater need 

because there is only 1 or 2 books per class that students can use. According to our Librarian, 

the demand is especially high in math, English, and science. 

 

• Analyze demand and purchase necessary books to put on reserve. 

• Having these books available will especially help those students at the beginning of 

the semester that have not yet received their financial aid or scholarship funds. 

• Having books on reserve will also assist those students that may have forgotten their 

books at home and need to study or complete their homework. 

 

 

243



 

26 

 

Student Support Services: 

 

• Enhance Clovis 411 Welcome Days: Specifically design workshops during the 

Welcome Days that provide information on tips for college success, time 

management, stress management, and additional college orientation to our target 

populations. 

• Implement more cultural programming: Support extra-curricular activities in history, 

sociology, political science, and other academic disciplines which address cultural, 

ethnic, and socioeconomic issues.  

• Financial Assistance and Awareness: Increase the awareness of making college 

affordable and the services available on campus such as scholarships, book vouchers 

and emergency book loans, jobs on campus, and books on reserve. Purchase a set of 

“clickers” that are used for test-taking that can be utilized by multiple students who 

are unable to afford them.  

• Hire an Evaluator: Evaluate incoming transcripts as students enter the college to 

determine course completion toward their degree or goal. 

 

ID Planned Start and End 
Date(s) 

Student Equity Funds Other Funds 

B.1    

 November 2015 Research and Evaluation 
   Hire Research Assistant $25,000 
    
 

 
Title V 

 November 2015- 
October 2016 

Curriculum and Course Development 
   Professional Development $10,000 
   Faculty $5000 
   Books and Supplies $5,000 
 

 

  Support Services 
   Financial Aid Support $30,000 
      Evaluator $22,325 
   Programming $7,000 
 

 
BFAP 
SSSP 

 August 2015 Tutorial Center $90,000  

  Clickers for Science Classes $3305.00  
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Link to Goal  

With these activities and inquiries, the lessons learned will improve our approach to closing the 

gap for course completion for our target students. These activities collectively will enable our 

college to build an intervention framework aimed to close the equity gap through knowledge, 

new and effective practices, engagement, and research without sacrificing academic excellence. 

As we review and reflect on our college’s equity data, our campus will engage in those difficult 

conversations to address both student and campus behaviors that impact course completion. 

Through this equity plan, we have identified activities that will enable us to focus on the success 

of all students, thus achieving genuine equity.   

Evaluation 

Evaluation activities will include the following: 

 Collect and analyze data on student enrollment and completion for all students, 

disaggregated according to the categories delineated in the Student Equity Plan. (each 

semester) 

 Dissemination of this report to department chairs and deans, along with an 

individualized report that lists the “high­risk” or “vulnerable” courses in their 

department. (annually) 

 Organize student focus groups to get feedback from students regarding course 

completion. (annually) 

 Evaluate the “funded activities” to determine their impact on reducing equity gaps and 

consider scaling up the most successful activities. (annually) 
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Success Indicator: ESL and Basic Skills 
Completion 

 

CAMPUS-BASED RESEARCH: ESL AND BASIC SKILLS COMPLETION 

C. ESL AND BASIC SKILLS COMPLETION.  The ratio of the number of students by population 

group who complete a degree-applicable course after having completed the final ESL or 

basic skills course compared to the number of those students who complete such a final ESL 

or basic skills course.  

NOTE: CCC currently does not offer an ESL program. Therefore the table below only reflects 

data for Basic Skills.  

DATA SOURCE 

The course completion data was obtained from the college’s Management Information 

Systems (SQL) database.  

METHODOLOGY 

The basic skills completion ratios were calculated by dividing the percentage of credit basic 

skills students who complete a degree applicable course in English or math (Outcome) by 

the percentage of those students who began their course sequence in basic skills (Cohort). 

Target Population(s) The # of 
students who 
complete a final  
basic skills 
course with an 
A, B, C or credit  

The number of 
students out of 
 (the 
denominator) 
that complete a 
degree 
applicable 
course with an 
A, B, C, or credit  

The rate of 
progress 
from Basic 
Skills to 
degree-
applicable 
course 
completion 

Total (all 
student 
average) 
completion 
rate* 

Comparison to 
the all student 
average 
(Percentage 
point 
difference 
with +/- 
added) 

American Indian / Alaska 
Native 

8 0 0% 35% -35 

Asian 20 9 45% 35% +10 
Black or African American 27 3 11% 35% -24 
Hispanic or Latino 187 72 39% 35% +4 
Native Hawaiian or other 
Pacific Islander 

N/A     

White 163 56 34% 35% -1 
Some other race 12 3 42% 35% +7 
More than one race N/A     
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All Students 417 143 *35%   
Males 180 58 32% 35% -3 
Females 237 85 36% 35% -1 
Unknown N/A     
Current or former foster youth 5 1 20% 35% -15 
Individuals with disabilities 23 7 30% 35% -5 
Low-income students 73 23 32% 35% -3 
Veterans N/A     

 
The table below shows that the four groups with the largest equity gaps in Basic Skills 
completion are American Indian/ Alaska Native, African American/Black, Foster Youth, and 
males. These will be our target groups for this indicator.  
 

  1 2  3  4 

Equity 
Gap 

Student Group 

Gap in 
comparison to 
the Average, 
Expressed as 
Percentage % 

Percentage 
expressed as 

decimal 
25% 

becomes .25 

Multiply 

The # of 
students who 

complete a final 
basic skills 

course with an 
A, B, C or credit 

= 

Number 
of 

Students 
“Lost” 

 

Largest 
Gap 

American 
Indian/Alaska 

Native 
35% .35 x 8 = 3 

Second 
Largest 

African 
American/Black 

24% .24 x 27 = 7 

Third 
Largest 

Foster Youth 20% .15 x 5 = 1 

Fourth 
Largest 

Males 3% .03 x 180 = 54 

 

In examining our campus-based research it became clear that the most significant disparities 

were in basic skills English and math completion, and American Indian/Alaska Native, African 

American/Black, and Foster Youth experience the greatest disproportionate impact followed 

by our male student population. Although the population of our American Indian/Alaska 

Native and Foster Youth is fairly small, the intent is that the outcomes of our work will bring 

about equity in educational outcomes that will benefit these groups as well. 
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GOALS, ACTIVITIES, FUNDING AND EVALUATION: ESL AND BASIC SKILLS COURSE 
COMPLETION 

GOAL C: The goal is to improve ESL and basic skills completion for the following target 

populations identified in the college research as experiencing a disproportionate impact: 

 

NOTE: CCC currently does not offer an ESL program. Therefore the table below only reflects 

data for Basic Skills.  

 

Target Population(s) Current PPG, year* Goal** Goal 
Year 

American Indian/Alaska 
Native 

-35 PPG, 2014  No Gap for Basic Skills 2020 

African American -24 PPG, 2014 No Gap for Basic Skills 2020 
Foster Youth -20 PPG, 2014  No Gap for Basic Skills 2020 
Males -3 PPG, 2014  No Gap for Basic Skills 2020 

*Percentage Point Gap (PPG) **Benchmark goals are to be decided by the institution.  
 

Clovis Community College’s sustained outreach and recruitment efforts have demonstrated 

commitment to student access; however, once students arrive, their ability to achieve 

academic success is highly dependent on their experience in college. The data illustrates that 

the greatest disproportionate impact in the student success indicator for Basic Skills Course 

Completion was for American Indian/Alaska Native, African American, Foster Youth, and male 

students. Our goal is to close the gap entirely for our American Indian/Alaskan Native 

students. 

 
 

ACTIVITIES: ESL AND BASIC SKILLS COURSE COMPLETION 

C.1 

 Activity Type(s)  

 Outreach X Student Equity 
Coordination/Planning 

X Instructional Support 
Activities 

X Student Services or 
other Categorical 
Program 

X Curriculum/Course 
Development or 
Adaptation 

X Direct Student Support 

X Research and 
Evaluation 

X Professional Development   
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 Target Student Group(s) & # of Each Affected 

ID Target Group(s) # of Students Affected 

C.1 American Indian/Alaska Native 8 

 African American/Black 24 

 Foster Youth 4 

 Males 122 
 

 Activity Implementation Plan   

Research and Inquiry Group: This project will entail inviting members of all the major 

constituencies and instructional faculty in target disciplines to form research inquiry groups 

to closely examine: 

1. The need for ESL Classes and development of curriculum. 

2. The institutional and classroom practices and policies that may be lead to inequity in 

Basic Skills completion. As a first step in developing activities to reach the goal, 

research/inquiry groups will engage in asking “second level questions” in order to 

understand the many dimensions of the problem and what types of interventions might 

have the greatest impact.  

 

Some of the second level questions to explore in the inquiry group are: 

Educational Processes and Organizational Structures 

 Does the assessment test place students appropriately and assess for relevant math 

knowledge? We know that the lower in the math or English sequence that students are 

placed, the less likely they are to persist to college-level coursework. 

 In what ways do faculty members use the Early Alert system? What are the Early Alert 

messages that students are receiving? Are students referred to appropriate resources 

to improve outcomes? What type of follow-up is in place to ensure that the student 

has been provided the appropriate resources and support? 

 

Curriculum Content and Campus Climate 

 Is the highest-level basic skills course preparing students for the college-level course, 

or is it making up for what students should have learned before? Are the classes 

future/college-level oriented? Are the highest level basic skills course “exit skills” 

aligned with the “entrance skills” required for success at the college level? 

 Have the accelerated English courses been successful for our target populations? 
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 What messages do students perceive from the language and processes outlined 

in course syllabi? 

 At what point in a course do target group students begin to struggle? Is there a specific 

point in the course where students are particularly challenged? 

 What is the experience of underrepresented males at CCC? 

 

Student Preparation and CCC Support Services 

 What proportion of students in the target groups took math in their senior year of high 

school? 

 How do target group students perform on the first test or assessment of the course? 

For those who did not do well, what support or intervention was offered? 

 Are tutors and Instructional Assistants given syllabi and other course materials to 

promote their own understanding of how students can succeed in these courses? 

What types of training do they receive on teaching study skills? 

 

Faculty Development 

 Do faculty members have access to appropriate professional development to improve 

their teaching to promote the success of the target group students? 

 Is culturally responsive pedagogy widely used in Basic Skills courses and do faculty 

have enough opportunities to exchange best practices in an informal setting? 

 

Research and Inquiry: 

 Disaggregate basic skills data by gender in Basic Skills English and in Basic Skills Math.  

  

Activity Implementation Plan   

CCC plans to utilize the institutional equity plan to assess the overall efficacy of student 

instructional support services and better promote their use among groups experiencing 

disproportionate impact in course completion. 

 EOP&S: Support the proposed Extended Opportunity Program & Services (EOPS) 

program that assists the enrollment, retention, graduation, and transfer of students 

who are challenged by language, social, economic, and educational disadvantages. 

 Professional Development for faculty and staff: Opportunities to learn about 

working with target group populations through cultural diversity trainings, seminars, 

and conferences. Explore issues of pedagogy and practice, exchange ideas, study 

new approaches, and test innovative strategies for building student skills and 
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understanding. Bring in experts and practitioners in the field of education will share 

research-based strategies that increase student success. 

 

 

 

 Enhancement and Expansion of Tutorial Services 

o Hire Tutorial Center Coordinator to assist with coordinating activities and 

services of the Tutorial Center. 

o Create a Tutorial Center at the Herndon Campus. 

o Hire 5 additional Tutors. 

o Increase embedded tutoring. 

o Purchase 2 more whiteboard tables for math area in the Tutorial Center. 

o Purchase a printer/copier for student use in the Tutorial Center. 

 Enhancement of Library Services: Currently there are a number of text books on 

reserve at the Library for students that faculty have made available. However, there is 

a greater need because there is only 1 or 2 books per class that students can use. 

According to our Librarian, the demand is especially high in math, English, and science. 

o Analyze demand and purchase necessary books to put on reserve along with 

other library resources that may be needed by students such as technology and 

literature. 

o Having books and other library resources available will especially help those 

students at the beginning of the semester that have not yet received their 

financial aid or scholarship funds. 

o Having books on reserve will also assist those students that may have forgotten 

their books at home and need to study or complete their homework. 

 

Student Support Services: 

 Enhance Clovis 411 Welcome Days: Specifically design workshops during the Welcome 

Days that provide information on tips for college success, time management, stress 

management, and additional college orientation to our target populations. 

 Cultural Programming: Support extra-curricular activities in history, sociology, 

political science and other   academic disciplines which address cultural, ethnic and 

socioeconomic issues.  
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Link to Goal  

With these activities and inquiries, the lessons learned will guide our approach to closing 

the gap for Basic Skills completion for our target students. The activities collectively will 

enable our college to build an intervention framework aimed to close the equity gap 

through knowledge, new and effective practices, engagement, and research without 

sacrificing academic excellence. As we review and reflect on our college’s equity data, our 

campus will engage in those difficult conversations to address both student and campus 

behaviors that impact Basic Skills completion. Through this equity plan, we have identified 

activities that will enable us to focus on the success of all students, and thus achieving 

genuine equity.   

Evaluation 

Annual Evaluation activities will include the following: 

 Collect and analyze data on Basic Skills courses disaggregated according to the category 

delineated in the SE plan annually. 

ID Planned Start and 
End Date(s) 

Student Equity Funds Other Funds 

C.1    

 November 2015 Research and Evaluation 
   Hire PPT Research Assistant $25,000 
    
 

 

 November 2015- 
October 2016 

Curriculum and Course Development 
   Professional Development $10,000 
   Faculty $5000 
   Books and Supplies $5,000 
 

 

  Support Services 
   Financial Aid Support $30,000 
      Evaluator $22,325 
   Programming $7,000 

 
BFAP 
SSSP 

 August 2015 Tutorial Center Coordinator $90,000  

  Clickers for Science Classes $3305  
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 Review and discuss the answers to the “second level” research questions with 

quantitative and qualitative data in practitioner research/inquiry groups. 

 Dissemination of the student data to the Basic Skills committee, Department Chairs, and 

Deans.  

 Evaluate the usage and effectiveness of the Tutorial Center with respect to basic skills 

students. 
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Success Indicator: Degree and Certificate 
Completion 

 

CAMPUS-BASED RESEARCH: DEGREE AND CERTIFICATE COMPLETION 

D. DEGREE AND CERTIFICATE COMPLETION.  The ratio of the number of students by 

population group who receive a degree or certificate to the number of students in that 

group with the same informed matriculation goal as documented in the student educational 

plan developed with a counselor/advisor.  

DATA SOURCE 

The degree and certificate data were obtained from the college’s Management 

Information Systems (SQL) database.  

METHODOLOGY 

The degree and certificate completion ratio was calculated by dividing the percentage of credit 

students who received a degree or certificate (Outcome) to the number of students in that 

group with the same goal of receiving a degree or certificate.  

Denominator (Cohort %): 

Percentage of a population subgroup who met the following criteria: 

 First time student Fall 2011. 

 Minimum of 6 units earned. 

 Attempted any math or English in the first three years. 

 Reported a valid Social Security Number (SSN), which excludes international and 

AB540 students from the cohort. 

 

Numerator (Outcome %): 

Percentage of population subgroup in the cohort who achieved one or more of the 

following outcomes within three years of the initial course: 

 Earned a certificate of achievement or associate degree. 
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Rate Denominator Numerator 

Degree and 
Certificate 
Completion 

The # of first-time students who enrolled 
in the base year and began taking degree 
or certificate applicable course(s) using 
the definitions outlined in the Scorecard.  

The number of students out of 
 (the denominator) that 
earned a degree or certificate 
within three years. 

 
Target Population(s) The # of first-

time students 
who enrolled in 
the base year 
with the goal of 
obtaining a 
certificate or 
degree  

The number of 
students out of 
 (the 
denominator) 
who earned a 
degree or 
certificate 
within one or 
more years. 

The rate of 
degree and 
certificate 
completion 
 

Total (all 
student 
average) 
completion 
rate 

Comparison to 
the all student 
average 
(Percentage 
point 
difference 
with +/- 
added)  

American Indian / Alaska 
Native 

10 4 40% 14% +26 

Asian 85 9 11% 14% -3 
Black or African American 28 2 7% 14% -7 
Hispanic or Latino 334 36 11% 14% -3 
Native Hawaiian or other 
Pacific Islander 

20 6 30% 14% +16 

White 425 70 16% 14% +2 
Some other race 14 3 21% 14% +7 
More than one race N/A     
All Students 916 130 -   
Males 391 56 14% 14% - 
Females 497 71 14% 14% - 
Unknown 28 3 7% 14% -7 
Current or former foster youth 11 2 18% 14% +4 
Individuals with disabilities 72 11 15% 14% +1 
Low-income students 536 74 14% 14% - 
Veterans 9 3 33% 14% 19 
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  1 2  3  4 

Equity 
Gap 

Student 
Group 

Gap in comparison 
to the Average, 

Expressed as 
Percentage 

Percentage 
expressed as 

decimal 
25% becomes 

.25 

Multiply 

The # of first-time 
students who 

enrolled in 2011 
and named 

certificates and 
degrees as their 

matriculation goal 

= 

Number of 
Students 

“Lost” 
 

Largest 
Gap 

African 
American 

7% .07 X 28 = 4 

Second 
Largest 

Hispanic 3% .03 X 334 = 10 

Third 
Largest 

Asian 3% .03 X 85 = 3 

 

 

 

 

GOALS, ACTIVITIES, FUNDING AND EVALUATION: DEGREE AND CERTIFICATE 
COMPLETION 

GOAL D. 

The goal is to improve degree and certificate completion for the following target populations 

identified in the college research as experiencing a disproportionate impact: 

Target Population(s) Current PPG, year Goal** Goal Year 

African American -7PPG, 2014 Gap no greater than -5 2020 

Hispanic -3PPG, 2014 Gap no greater than -2 2020 

Asian -3PPG, 2014 No Gap 2020 

*Percentage Point Gap (PPG)           **Benchmark goals are to be decided by the institution.  
 

ACTIVITIES: D. DEGREE AND CERTIFICATE COMPLETION 

D.1 

 Activity Type(s)  

 Outreach  Student Equity 
Coordination/Planning 

X Instructional 
Support Activities 

X Student Services or other 
Categorical Program 

 Curriculum/Course 
Development or Adaptation 

X Direct Student 
Support 

X Research and Evaluation X Professional Development   

 

256



 

39 

 

 

 Target Student Group(s) & # of Each Affected: 

ID Target Group(s) # of Students Affected 

D.1 African American 26 

 Hispanic 298 

 Asian 76 
 

Activity Implementation Plan  

Career Technical Education (CTE) departments have created innovative programming that 

seeks to recruit and retain students from diverse backgrounds by connecting them with 

professional opportunities. CTE faculty and administrators have successfully created career 

pathways that combine theory with applied learning experiences. This approach has been 

especially effective in promoting degree completion for African American, Hispanic, and 

Asian students.  

It will be important to continue the success of CTE programs by closing the equity gap for our 

target population. We plan to specifically address this disparity in Year 3; however, we believe 

that focusing on our Basic Skills completion rates in 2015-16 will lay the groundwork for 

greater degree and certificate completion rates for African American, Hispanic, and Asian 

students. 

Research and Inquiry 

 Research Assistant: The research assistant will support ongoing research in the area 

of degree and certificate completion. 

 “Agree to Degree” Campaign: Campaign to increase awareness and enthusiasm 

about obtaining a community college degree. 

 Data: Review ethnicity data that has not been further disaggregated. For example; 

Asian: Southeast Asian (Hmong, Cambodian, Vietnamese). 

 
 

Intervention and Student Support 
 

Student Support Services: 
 

 Enhance SEP Campaign: Assist with promoting the Student Educational Plan 

campaign throughout the academic year. 

 Professional Development: Develop an ongoing professional learning series for 

faculty, classified staff, administrators and students exploring culturally responsive 

teaching and learning methods. 
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 Partner with TRIO/Student Support Services (SSS) Assist students who want to 

transfer with an Associate of Arts (or AA) Degree to a four-year college or university 

to complete a Baccalaureate (bachelor’s or BA) degree by providing: 

o Early registration, tutoring, counseling, workshops/seminars. 

o Referral to services on campus, assistance with course selection. 

o Financial and Economic Literacy: FAFSA (federal application for financial aid) 

and finding scholarships. 

o Northern California college and southern California college tours and cultural 

activities. 

 Increase awareness and outreach of CalWorks: A program that supports the 

enrollment, retention, graduation, and transfer of students who have been 

disadvantaged by social, economic, and educational barriers. 

 Increase awareness of Financial Assistance: Develop targeted information for the 

disproportionate impact groups. 

 Hire an Evaluator: Automatically award certificates in which CCC students have met 

all the requirements. This will not require a student to apply for the certificate. 

 Expansion of Tutorial Services:  

o Hire Tutorial Center Coordinator to assist with coordinating activities and 

services of the Tutorial Center 

o Create a Tutorial Center at the Herndon Campus 

o Hire 5 additional tutors 

o Increase embedded tutoring 

o Purchase 2 more whiteboard tables for math area in the Tutorial Center 

o Purchase a printer/copier for student use in the Tutorial Center 

 

   

ID Planned Start and 
End Date(s) 

Student Equity Funds Other Funds 

D.1  Evaluator  

 

Link to Goal  

With these activities and inquiries, the lessons learned will guide our approach to closing the 

gap for degree and certificate completion for our target students.  

 Having the ability to automatically award certificates will show an increase in 

completion rates.  

 Having the ability to evaluate all CCC students toward existing degrees will inform us 

how many students are near completion for a given degree. 
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 Implementing and sustaining a degree audit system to measure a students’ progress 

toward completion 

 Increasing the number of completed Student Educational Plans will result in increased 

degree and certificate completion. 

 

Evaluation 

Evaluation activities include: 

 Development of inquiry groups made up of faculty, administrators, and support staff in 

year 3. 

 Program evaluation on activities that had the greatest impact on reducing equity gaps. 

Scaling up of most successful equity proposals. 

 Evaluate all CCC students to determine if they have met all requirement to be awarded a 

certificate. (every semester) 

 Increased dialogue and collaboration of departments across campus through 

professional development activities 
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Transfer 
 

CAMPUS-BASED RESEARCH: TRANSFER 

E. TRANSFER.  The ratio of the number of students by population group who complete a 
minimum of 12 units and have attempted a transfer level course in mathematics or English, 
to the number of students in that group who actually transfer after one or more (up to six) 
years.   
 

DATA SOURCE 

The transfer completion data were obtained from the college’s Management Information 

Systems (SQL) database and compared to data provided from the National Student 

Clearinghouse. 

 
METHODOLOGY 

The transfer ratio was calculated by dividing the percentage of first-time students who 

transferred to a four-year institution (Outcome) by the percentage of those students who 

showed intent to transfer. 

 
Denominator (Cohort %): 

Percentage of a population subgroup who met the following criteria: 

 First-time freshmen in Fall 2011; 

 Completed 6 or more credit units; 

 Attempted a transfer-level math and/or English course;  

 Reported a valid Social Security Number (SSN), which excludes international and 

AB540 students from the cohort.  

 

Numerator (Outcome %): 

Percentage of population subgroup in the cohort who transferred to a four-year institution 

within three years of entry. 
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Rate Denominator Numerator 

Transfer The # of students who 
complete a minimum of 12 
units and have attempted a 
transfer level course in 
mathematics or English 

The number of students out of  (the 
denominator) who actually transfer 
within three years. 

 
Target Population(s) The # of students 

who complete a 
minimum of 12 
units and have 
attempted a 
transfer level 
course in 
mathematics or 
English. 

The number of 
students out of 
 (the 
denominator) 
who actually 
transfer after 
three years. 

The transfer 
rate 
 

Total (all 
student 
average) 
pass rate 

Comparison to 
the all student 
average 
(Percentage point 
difference with 
+/- added) 

American Indian / Alaska 
Native 

10 2 
20% 

36% -14 

Asian 85 34 40% 36% +4 
Black or African American 28 8 29% 36% -7 
Hispanic or Latino 334 100 30% 36% -6 
Native Hawaiian or other 
Pacific Islander 

20 6 
30% 

36% -6 

White 425 172 40% 36% +4 
Some other race 14 7 50% 36% +14 
More than one race N/A     
All Students 916 329 *36%   
Males 391 135 35% 36% -1 
Females 497 186 37% 36% +1 
Unknown 28 8 29% 36% -7 
Current or former foster 
youth 

11 3 27% 36% -9 

Individuals with disabilities 72 21  
29% 

36% -7 

Low-income students 536 153 29% 36% -7 
Veterans 9 6 67% 36% +29 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

261



 

44 

 

 

 

  1 2  3  4 

Equity 
Gap 

Student 
Group 

Gap in comparison 
to the Average, 

Expressed as 
Percentage 

Percentage 
expressed as 

decimal 
25% becomes 

.25 

Multiply 

The # of first-time 
students who 

enrolled in 2011 
and named 

transfer as their 
matriculation goal. 

= 

Number of 
Students 

“Lost” 
 

Largest 
Gap 

Foster 
Youth 

9% .09 x 11 = 1 

Second 
Largest 

African 
American 

7% .07 x 28 = 2 

Third 
Largest 

Individuals 
with 

disability 
7% .07 x 72 = 5 

Fourth 
Low 

income 
7% .07 x 536 = 38 

Fifth Hispanic 6% .06 x 334 = 20 

 
 

GOALS, ACTIVITIES, FUNDING AND EVALUATION: TRANSFER 

GOAL E. 

The goal is to improve transfer for the following target populations identified in the college 
research as experiencing a disproportionate impact: 
 

*Expressed as either a percentage or number   **Benchmark goals are to be decided by the institution.  

 

CCC data shows that the low transfer numbers can be attributed to the proportion of 

students progressing from the basic skills level through transfer level courses. The college has 

a number of programs geared towards promoting transfer; however, course completion 

rates, particularly in the basic skills courses, impact this goal. We plan to learn more about 

the barriers to student outcomes in basic skills while working on pilot programs targeting 

acceleration and use of instructional support in year 1. 

 
 
 

Target Population(s) Current PPG*, 
year 

Goal** Goal 
Year 

Foster Youth -9 PPG, 2014 No Gap 2020 

African American/Black -7 PPG, 2014 No Gap 2020 

Individuals with disabilities -7 PPG, 2014 No greater than -4 2020 

Low Income -7 PPG, 2014 No greater than -4 2020 

Hispanic -6 PPG, 2014 No greater than -4 2020 
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ACTIVITIES: E. TRANSFER 

E.1 

 Activity Type(s)  

 Outreach  Student Equity 
Coordination/Planning 

X Instructional 
Support Activities 

X Student Services or other 
Categorical Program 

 Curriculum/Course 
Development or 
Adaptation 

X Direct Student 
Support 

x Research and Evaluation  Professional 
Development 

  

 Target Student Group(s) & # of Each Affected*: 

ID Target Group(s) # of Students Affected 

E.1 Foster Youth  20 

 African-American/Black 51 

 Individuals with disabilities 51 

 Low Income 383 

 Hispanic/Latino 234 
 

 Activity Implementation Plan   

 Hire an adjunct counselor: This individual will assist with the coordination and 

implementation of transfer and career counseling activities and services and engage 

target groups with valuable training and networking experience to enhance their 

connectedness to CCC and their academic goals. 

 Expand the Transfer and Career Center: Purchase necessary supplies, resources, and 

software to properly equip the Transfer and Career Center. 

 Enhance the Transfer Fairs: Increase the number of HBCU (Historical Black Colleges & 

Universities and HSI (Hispanic Serving Institute) Colleges and Universities that visit 

Clovis Community College during transfer days. 

   

ID Planned Start 
and End Date(s) 

Student Equity Funds Other Funds** 

E.1 October 2015 Hire Tutorial/Career Center 
Coordinator  

Transfer/Outreach Material 
Professional Development $2000 

SSSP 
 
General Fund 
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Link to Goal  
 

 Expose students to transfer programs and degree offered by CCC. 

 Potentially increase the number of student that that declare a major. 

 Having the ability to evaluate all CCC students to existing transfer degrees will inform us 

how many students are near completion for a given transfer degree. 

 Implementing and sustaining a degree audit system to measure a students’ progress 

toward completion. 

 

Evaluation 
 

 Development of transfer inquiry groups made up of faculty, administrators, and support 

staff in year 4. 

 Program evaluation of direct impact activities had on reducing equity gaps with respect 

to transfer. Scaling up of most successful equity activities (starting in year 1). 

 Increased dialogue and collaboration across campus and departments through 

professional development activities. 
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Other College- or District-wide Initiatives 
Affecting Several Indicators 

 
Clovis Community College is part of State Center Community College District which serves 

nearly 60,000 students. One of the District-wide initiatives that affects several of the indicators 

is Extreme Registration.  This activity is held twice every academic year before the beginning of 

each semester. It is designed to be a one stop enrollment event. Through surveys that we have 

done during the last couple of Extreme Registration events, students have indicated that many 

times they are not sure about attending college until the last minute due to financial reasons, 

family issues, confidence, and lack of information. Through this activity we will be able to see 

how many of our target groups will be impacted in their respective indicators if they participate 

in Extreme Registration. 

 

GOALS, ACTIVITIES, FUNDING AND EVALUATION: AFFECTING SEVERAL INDICATORS  

ACTIVITIES: F. ACTIVITIES AFFECTING SEVERAL GOALS 

F.1 

 Indicators/Goals to be affected by the activity  

X Access X Degrees and Certificate Completion 

X Course Completion  Transfer 

X ESL and Basic Skills Course 
Completion 

  

 

 Activity Type(s)  

X Outreach  Student Equity 
Coordination/Planning 

 Instructional 
Support 
Activities 

X Student Services or other 
Categorical Program 

 Curriculum/Course 
Development or Adaptation 

X Direct Student 
Support 

 Research and Evaluation  Professional Development   

 Target Student Group(s) & # of Each Affected*: 

ID Target Group # of Students Affected 

F.1 African American/Black Data to be collected 

 Hispanic/Latino Data to be collected 

 Low Income Data to be collected 

 Foster Youth Data to be collected 
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Activity Implementation Plan   
 
Research and Inquiry 
Collect participant data during the December 2015 Extreme Registration event to see how 

many of the target population choose to take part in the event.  

 Track their progress to collect course completion.  

 Targeted outreach to African American/Black and Hispanic/Latino communities 

regarding the event. 

 Enhanced Financial Aid Outreach- provide additional material, personal follow-ups, and 

workshops regarding various forms of available financial assistance. 

ID Planned Start and 
End Date(s) 

Student Equity Funds Other Funds** 

F.1 November –Dec 2015 
Nov-Jan 2016 

Targeted Outreach $5000 
Financial Aid Outreach $3500 

Gen Fund 
BFAP 

 

Link to Goal  
 
 Increase the success rate of African American/Black and Hispanic/Latino students in 

their respective indicators.  

 A one stop enrollment event provides students immediate access to all indicators: 

Access Course Completion Course, Basic Skills, Transfer, and Degree and Certificate 

Completion.  

 Having Extreme Registration closer to the beginning of each semester keeps the 

students more engaged and excited about going to college.  

Evaluation 
 

 Annually examine the data collected during Extreme Registration event to see how 

many of the target population groups were affected. Track their progress and provide 

necessary support as needed. 

 Work on updating the survey so that it aligns with the data that needs to be collected 

for the Equity Plan. 
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BAM 

Codes 

 

Classification  
Activity 

ID 

 

Outreach  
Student Services 

& Categoricals 

 
Research and 

Evaluation 

 
SE Coordination & 

Planning 

 
Curriculum/ 

Course Dev. & 

Adaptation 

 
Professional 

Development 

 
Instructional 

Support 

 
Direct Student 

Support 

 

Total 

1000 
Academic Salaries: Position Title(s) # of 

Hours 
Tutorial Center Coordinator 1.00 B,C,E $                  - $                  - $                  - $                  - $                   - $                  - $         83,826 $                  - 83,826 
Adjunct Counselor 1.00 All $                  - $         40,000 $                  - $                  - $                   - $                  - $                  - $                  - 40,000 
Adjunct Counselor 1.00 All $                  - $         40,000 $                  - $                  - $                   - $                  - $                  - $                  - 40,000 

   $                  - $                  - $                  - $                  - $                   - $                  - $                  - $                  - - 

   $                  - $                  - $                  - $                  - $                   - $                  - $                  - $                  - - 

   $                  - $                  - $                  - $                  - $                   - $                  - $                  - $                  - - 

   $                  - $                  - $                  - $                  - $                   - $                  - $                  - $                  - - 

   $                  - $                  - $                  - $                  - $                   - $                  - $                  - $                  - - 

   $                  - $                  - $                  - $                  - $                   - $                  - $                  - $                  - - 

   $                  - $                  - $                  - $                  - $                   - $                  - $                  - $                  - - 
Subtotal  $                  - $         80,000 $                   - $                   - $                   - $                   - $         83,826 $                   - $       163,826 

2000  
Classified and Other Nonacademic 

Salaries: Position Title(s) 

 
# of 

Hours 

 
Activity 

ID 

 
Outreach  

Student Services 

& Categoricals 

 
Research and 

Evaluation 

 
SE Coordination & 

Planning 

 
Curriculum/ 

Course Dev. & 

Adaptation 

 
Professional 

Development 

 
Instructional 

Support 

 
Direct Student 

Support 

 
Total 

Student Equity Director 0.50 All $                  - $                  - $                  - $         70,452 $                   - $                  - $                  - $                  - 70,452 
Tutors 1.00 B,C,E $                  - $                  - $                  - $                  - $                   - $                  - $         30,162 $                  - 30,162 
Educational Advisor 1.00 All $                  - $         52,025 $                  - $                  - $                   - $                  - $                  - $                  - 52,025 
Researcher 0.25 All $                  - $                  - $         19,909 $                  - $                   - $                  - $                  - $                  - 19,909 
Van Drivers 1.00 B,C $                  - $                  - $                  - $                  - $                   - $                  - $                  - $         11,348 11,348 
Evaluator 0.25 D, E $                  - $                  - $         10,127 $                  - $                   - $                  - $                  - $                  - 10,127 
Research Assistant 0.25 All $                  - $                  - $         13,254 $                  - $                   - $                  - $                  - $                  - 13,254 

   $                  - $                  - $                  - $                  - $                   - $                  - $                  - $                  - - 

   $                  - $                  - $                  - $                  - $                   - $                  - $                  - $                  - - 

   $                  - $                  - $                  - $                  - $                   - $                  - $                  - $                  - - 

   $                  - $                  - $                  - $                  - $                   - $                  - $                  - $                  - - 

   $                  - $                  - $                  - $                  - $                   - $                  - $                  - $                  - - 

   $                  - $                  - $                  - $                  - $                   - $                  - $                  - $                  - - 
Subtotal  $                  - $         52,025 $         43,290 $         70,452 $                   - $                   - $         30,162 $         11,348 $       207,277 

Summary Budget 

267



 

50 

 

 

Part II: Planned Student Equity (SE) Expenditures 
 

 
 

3000 Employee Benefits Activity 

ID 
 

Outreach Student Services 

& Categoricals 
Research and 

Evaluation 
SE Coordination & 

Planning 
Curriculum/ 

Course Dev. & 
Adaptation 

Professional 

Development 
Instructional 

Support 
Direct Student 

Support 
 

Total 

Tutorial Center Coordinator  $ - $ - $ - $ - $ - $ - $ 25,552 $ - 25,552 

  $ -  $ - $ - $ - $ - $ - $ - - 
Adjunct Counselor  $ - $ 5,696 $ - $ - $ - $ - $ - $ - 5,696 
Adjunct Counselor  $ - $ 5,696 $ - $ - $ - $ - $ - $ - 5,696 
Student Equity Director  $ - $ - $ - $ 22,127 $ - $ - $ - $ - 22,127 
Tutors  $ - $ - $ - $ - $ - $ - $ 412 $ - 412 
Educational Advisor  $ - $ 24,830 $ - $ - $ - $ - $ - $ - 24,830 
Researcher  $ - $ - $ 7,739 $ - $ - $ - $ - $ - 7,739 
Van Drivers  $ - $ - $ - $ - $ - $ - $ - $ 228 228 
Evaluator  $ - $ - $ 5,633 $ - $ - $ - $ - $ - 5,633 
Research Assistant  $ - $ - $ 6,307 $ - $ - $ - $ - $ - 6,307 

  $ - $ - $ - $ - $ - $ - $ - $ - - 

  $ - $ - $ - $ - $ - $ - $ - $ - - 

  $ - $ - $ - $ - $ - $ - $ - $ - - 

  $ - $ - $ - $ - $ - $ - $ - $ - - 
Subtotal  $ - $ 36,222 $ 19,679 $ 22,127 $ - $ - $ 25,964 $ 228 $ 104,220 

4000 Supplies & Materials Activity 

ID 
 

Outreach Student Services 

& Categoricals 
Research and 

Evaluation 
SE Coordination & 

Planning 
Curriculum/ 

Course Dev. & 
Adaptation 

Professional 

Development 
Instructional 

Support 
Direct Student 

Support 
 

Total 

Supplies & Materials  $ - $ - $ - $ 4,000 $ - $ - $ - $ - 4,000 
Printing and Binding  $ 3,500 $ -  $ - $ - $ - $ 1,500 $ - 5,000 
Promotions  $ 2,800 $ - $ - $ - $ - $ - $ - $ - 2,800 

  $ - $ - $ - $ - $ - $ - $ - $ - - 

  $ - $ - $ - $ - $ - $ - $ - $ - - 

  $ - $ - $ - $ - $ - $ - $ - $ - - 

  $ - $ - $ - $ - $ - $ - $ - $ - - 
Subtotal  $ 6,300 $ - $ - $ 4,000  $ -  $ - $ 11,800 

5000 Other Operating Expenses and Services Activity 

ID 
 

Outreach Student Services 

& Categoricals 
Research and 

Evaluation 
SE Coordination & 

Planning 
Curriculum/ 

Course Dev. & 
Adaptation 

Professional 

Development 
Instructional 

Support 
Direct Student 

Support 
 

Total 

Speakers  $ - $ - $ - $ - $ - $ - $ 7,500 $ - 7,500 
Van Rental  $ - $ - $ - $ - $ - $ - $ - $ 14,500 14,500 
Travel & Conference  $ - $ - $ - $ - $ - $ 15,000 $ - $ - 15,000 
Professional Development  $ - $ - $ - $ - $ 3,000 $ 15,000 $ - $ - 18,000 
Field Trips  $ - $ - $ - $ - $ - $ - $ 1,000 $ - 1,000 
Transportation  $ - $ - $ - $ - $ - $ - $ - $ 315 315 

  $ - $ - $ - $ - $ - $ - $ - $ - - 
Subtotal  $ - $ - $ - $ -  $ 30,000  $ 14,815 $ 56,315 

6000 Capital Outlay  
Activity 

ID 

 

Outreach  
Student Services 

& Categoricals 

 
Research and 

Evaluation 

 
SE Coordination & 

Planning 

 
Curriculum/ 

Course Dev. & 

Adaptation 

 
Professional 

Development 

 
Instructional 

Support 

 
Direct Student 

Support 

 

Total 
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Equipment  $ - $ - $ - $ - $ - $ - $ - $ 5,000 5,000 

  $ - $ - $ - $ - $ - $ - $ - $ - - 

  $ - $ - $ - $ - $ - $ - $ - $ - - 

  $ - $ - $ - $ - $ - $ - $ - $ - - 

  $ - $ - $ - $ - $ - $ - $ - $ - - 

  $ - $ - $ - $ - $ - $ - $ - $ - - 

  $ - $ - $ - $ - $ - $ - $ - $ - - 
Subtotal  $ - $ - $ - $ - $ - $ - $ - $ 5,000 $ 5,000 

7000 Other Outgo  
Activity 

ID 

 

Outreach  
Other Student 

Services 

 
Research and 

Evaluation 

 
SE Coordination & 

Planning 

 
Curriculum/ 

Course Dev. & 

Adaption 

 
Professional 

Development 

 
Instructional 

Support 

 
Direct Student 

Support 

 

Total 

Grants to Students  $ - $ - $ - $ - $ - $ - $ - $ 5,500 5,500 

  $ - $ - $ - $ - $ - $ - $ - $ - - 

  $ - $ - $ - $ - $ - $ - $ - $ - - 
Subtotal  $ - $ - $ - $ - $ - $ - $ - $ 5,500 $ 5,500 

 
Grand Total  $ 6,300 $       1 68,247 $ 62,969 $ 96,579 $ - $ 30,000 $       1 39,952 $ 36,891 $ 553,938 

2015-16 Student Equity Plan Summary Budget 
State Center CCD 
Clovis Community College 
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Summary Evaluation 
 
 
The Clovis Community College Student Equity Plan is aligned with the 2013-2017 CCC Strategic Plan as 

follows: 

 

Goal 1: STUDENT SUCCESS- Clovis Community College (CCC) is committed to supporting and assisting 

students in achieving their educational goals by offering premier academic, career technical training, and 

student support programs that enhance students’ abilities to succeed in an increasingly complex and 

interconnected world. 

Objective 1.2 Develop strategies to increase student success and transfer rates at Clovis Community 

College. 

 

Goal 2. STUDENT ACCESS-CCC recognizes that it must be responsive to the population growth of the San 

Joaquin Valley and is committed to reducing enrollment barriers. 

Objective 2.3 Utilize the CCC Enrollment Management Committee to implement and modify strategies to 

enhance student support program coordination and development in areas such as outreach, recruitment, 

co- curricular, and career awareness activities.  

 

The college will annually assess its progress toward each goal identified in the Student Equity Plan as well 

as a review of the assessment process. The annual assessment will be completed by the college’s 

institutional researcher in collaboration with the college’s Student Equity Committee (which is also the 

college’s Student Success Committee). While the assessment of goals will be included in an annual report, 

the college will also review progress towards each goal at the beginning of each semester. The results will 

be used to not only look at the progress made, but to also identify gaps and to consider how the data 

could help to address those gaps and to make improvements to the strategies described in the plan. In 

addition, this assessment process will also provide the opportunity to explore options to address the goals 

in plan.  

 

As part of the assessment process of the plan’s goals, the results will be shared campus-wide including the 

Student Equity Committee, Academic Senate, Classified Senate, Associated Student Government, 

President’s Cabinet, and College Council. This will provide an opportunity for the college to review, reflect, 

and make improvements as necessary. 

 

An annual assessment will be coordinated with the goals and assessment of other college plans such as the 

Basic Skills Plan, instructional and non-instructional reviews when applicable, Title V grant activities, and 

the college’s Strategic Plan. Additionally, as the college establishes goals for the Institutional Effectiveness 

requirements, those goals will be aligned and assessed along with the goals of the Student Equity Plan.  
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EVALUATION SCHEDULE 

The evaluation schedule and process for all equity-funded activities will be developed in year 1. Every 

project will be subject to an annual evaluation.  
 

 

Spring 2016       Implementation, ongoing monitoring of projects 
 

Summer 2016    Implementation, ongoing monitoring of projects; begin evaluation 
 

Fall 2016            Evaluation reports submitted  
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STATE CENTER COMMUNITY COLLEGE DISTRICT 
1525 E. Weldon 

Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
   
 
SUBJECT: Consideration to Appoint Dean of Instruction, ITEM NO.  15-67 
 Fresno City College 
    
 
EXHIBIT: None 
 
 
Pending  
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STATE CENTER COMMUNITY COLLEGE DISTRICT 
1525 E. Weldon 

Fresno, California 93704 
 
 
PRESENTED TO BOARD OF TRUSTEES DATE:   November 3, 2015  
   
 
SUBJECT: Consideration to Appoint Director of Counseling ITEM NO.  15-68 
 and Special Projects, Fresno City College 
    
 
EXHIBIT: None 
 
 
Pending  
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November 3, 2015 
Regular Board Meeting 

 
Discussion Item:  School Liaison Act 
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CITY OF FRESNO 

 
SCHOOL LIAISON ACT  

 
 
 
 
 
 
 

 

 
 
 

October 29, 2015 
 
 
The following policies are enacted to develop a closer working relationship between the 
City of Fresno and our local school districts. 
 

Page 1 of 6 

 



Preface 
 
Historically, joint meetings between the Council and local area school boards have been 
minimal. The last meeting between the Fresno City Council and the Fresno Unified 
School Board was more than 10 years ago. There has never been a joint meeting 
between the Fresno City Council and the Clovis Unified School Board, the Central 
Unified School Board and the Sanger Unified School Board. 
 
Many issues affect the Fresno City Council as well as the local area school district 
governing boards. This is particularly true with the Fresno Unified School District. Better 
communications between the respective governing boards would facilitate solutions to 
overlapping issues. 
 
Former Mayor Autry understood the strategic relationship between the City and the 
Fresno Unified School Board. During his first term as Mayor of Fresno (2001-2004) he 
attempted to promote a legislation action by the State to enable the Mayor to select 
Fresno Unified School Board trustees. Although he was unsuccessful in obtaining a 
legislation solution to grant the Mayor the authority to appoint school board members, 
he did bring public attention to this important issue. 
 
Other elected officials and community leaders understand the nexus between the 
academic performance of students of Fresno Unified School District and socio-
economic issues of the City. The high dropout rate at Fresno Unified School District has 
a direct relationship to crime related issues and chronic high unemployment, particularly 
among young people in Southeast and Southwest Fresno. A significant portion of the 
City’s General Fund is directed at public safety and related issues in the under- 
performing neighborhoods of Southeast and Southwest Fresno. 
 
It is also very important to engage the other local school districts that fall within the City 
limits and have a direct impact on the City. Over the past 30 plus years the rapid growth 
of Fresno to the Northeast and Northwest has added new Clovis Unified and Central 
Unified schools and thousands of new students. The past 10 years saw major growth in 
the Southeast area that includes both Clovis Unified and Sanger Unified. 
 
Direct engagement of Council members and school board trustees has been sporadic 
and primarily based upon the level of engagement of any individual Council member. It 
is essential that the Council work more closely with corresponding local school board 
trustees to improve communications and resolve cross jurisdictional and related 
citywide issues. The primary purpose of the School Liaison Act is to address the above 
issues by creating a Council Subcommittee to exchange information with local school 
district subcommittees. 
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ARTICLE I 
DEFINITIONS 

 
 
Career Technical Education 
Career Technical Education is a term applied to schools, institutions, and educational 
programs that specialize in skilled trades, applied sciences, modern technologies, and 
career preparation. 
 
City 
“City” means the City of Fresno, a municipal corporation. 
 
General Funds 
Revenues of the City, which are not otherwise restricted as to their use, including 
monies from local property and sales tax, and other revenue sources. The General 
Fund pays for core City services including police, fire, public works and parks. 
 
Liaison 
Liaison is defined as communication or cooperation that facilitates a close working 
relationship between people or organizations. 
 
School District 
A School District is an independent special purpose government, or dependent school 
system, which governs a public school system. State and local government regulate 
school districts. The governing body of a School District is elected by direct popular vote 
and is called a School Board or Board of Trustees. 
 
Subcommittee 
A Subcommittee is a committee created by the Council of the City of Fresno or a local 
school district, comprised of members of the Council or the school district, for the 
purpose of advising Council or the school district on matters related to education. 

 
 

ARTICLE II 
PURPOSE OF ACT 

 
The purpose of this Act is to develop policies and practices that will improve and further 
communication between the City and local school governing boards.  
 
Objectives of Act: 
 

1. To improve communications between the City and school governing boards: 
 

2. To establish a Council Subcommittee to work directly with subcommittees from 
school governing boards; 
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3. To better integrate General Plan planning and growth with school governing 

boards; 
 

4. To better coordinate infrastructure expansion and repair with schools located 
within City limits; 

 
5. To better coordinate public transportation with the needs of our local schools; 

 
6. To explore more efficient planning and coordination between the City and 

respective school board that may result in cost savings for both sides;  
 

7. To improve school safety through closer planning and coordination with the City 
fire and police departments;  

 
8. To offer citizens better access to City parks and school grounds after hours and 

on weekends; and 
 

9. To work closely with the State Center College District and local school governing 
boards to promote and develop Career Technical Education (CTE). 

 
 
Accomplishment of the above stated objectives will enhance the working relationship 
between the City and school jurisdictions located within City limits and afford all entities 
an opportunity to progress regarding their core mission. 
 
 

ACTICLE III 
SCHOOL DISTRICT BOUNDARIES INCLUDED IN CITY LIMITS 

 
The Fresno Unified School District covers all seven City of Fresno Council Districts. The 
Clovis Unified School District includes City of Fresno Council Districts 2, 4, 5, and 6. 
The Central Unified School District includes City of Fresno Council Districts 1, 2, and 3. 
The Sanger Unified School District includes City of Fresno Council District 5. The State 
Center Community College District includes the entire City of Fresno. 
 
 

ARTICLE IV 
ESTABLISHMENT OF COUNCIL SUBCOMMITTEE 

 
The Council shall create a standing Subcommittee called the School Liaison 
Subcommittee to meet with Subcommittees developed by Fresno Unified, Clovis 
Unified, Central Unified, and Sanger Unified School Districts, and the State Center 
College District. The formation of any specific school board Subcommittee will be 
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dependent upon a reciprocating school board decision to participate and add its own 
members (not to exceed a majority of the trustees) to the Subcommittee. 
 
The following general rules shall apply to School Liaison Subcommittee formation: 
 

1. The Council President shall appoint a Council member to be the Subcommittee 
Chairperson which may be the Council President himself/herself; 
 

2. The Subcommittee Chairperson shall appoint two Council members which may 
include the Council President to serve on the Subcommittee;  

 
3. All Subcommittee members shall serve a two year term; 

 
4. The Subcommittee shall vote to elect a Vice Chairperson at their first regularly 

scheduled meeting; and 
 

5. The Subcommittee membership shall be reviewed once a year to replace Council 
members who have departed or no longer wish to serve on the Subcommittee. 

 
 

ARTICLE V 
SUBCOMMITTEE MEETINGS 

 
When an individual school board forms a Subcommittee to meet with the Council 
Subcommittee, the following format shall be initially applied: 
 

1. The respective Subcommittee Chairpersons shall communicate to determine the 
location, time, and date of the first meeting and future meetings for the calendar 
year; 
 

2. It is anticipated that meetings shall be held twice a year or as needed and that 
meetings will be between one to two hours; 

 
3. It is anticipated that one of the Subcommittee meetings will be held at Fresno 

City Hall and the second meeting at a school board site as determined by the 
school board Subcommittee; 

 
4. Subcommittee meetings shall be open meetings pursuant to the Ralph M. Brown 

Act, Cal. Gov. Code 54950 et seq., including public noticing of meetings. Minutes 
will be taken and the respective subcommittee members from both sides will 
determine the format of the meetings including agendas; 

 
5. The Council Subcommittee Chairperson shall report the results of the 

Subcommittee meetings on an annual or as-needed basis to the entire Council at 
a regularly scheduled meeting; and  
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6. The Mayor and/or City Manager or their representatives and appropriate staff 

members shall attend the meetings. The school districts, at their discretion, may 
include the Superintendent or his/her representative and appropriate staff 
members. 

 
 

ARTICLE VI 
ANNUAL JOINT MEETING WITH SCHOOL BOARDS 

 
The City shall encourage annual joint meetings with the respective local school boards. 
It will be the prerogative of the Council President and the local area school board 
trustees to arrange for one annual meeting. At these meetings, the findings and 
recommendations of the Subcommittees could be presented. 
 
 

ARTICLE VII 
ANNUAL REVIEW 

 
Once a year, or as needed, provisions of this Act shall be reviewed and evaluated to 
determine the effectiveness of this Act and any suggested amendments to improve 
policies and practices set forth in this Act.       
 
 

ARTICLE VIII 
EFFECTIVE DATE 

 
This resolution shall take effect upon its final adoption by the City Council. 
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